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Planning Process
The Panther Valley School District has been preparing for the new Comprehensive Planning process throughout the Spring of 2018 and the summer of 2018. The process of developing and implementing the School Wide plans for both the PVES and PVIS and the Special Education Plan has provided a multitude of informational items and data points for consideration as the process moves forward. The administrative staff, teaching staff and district constituents have worked collaboratively in helping to shape the direction of the district for the next three years. 

The meetings were held in our district throughout the summer of 2018 provided an overview of the process and allowed for free discussion and conversation for the overall planning process. Subsequent meetings held throughout the months of September and October as well as the faculty and staff interviews allowed for additional sharing of information and enhanced the communication process in the planning process. The staff of the Panther Valley School District would like to focus on the following areas:

We feel that Academic Excellence for all students-including struggling and high achieving students is significant importance:

Increased Collaboration

More Effective Communication Skills

The desire to increase creativity

Promote independent problem solving

Support civic and global engagement

Encourage self-awareness

Raise an awareness of a respect for self, individuals, and others.

The district administration also recognizes that we have particular points of emphasis that should drive the planning for the new comprehensive plan developed in 2018. The Panther Valley School District is no different than any other school district across the commonwealth of PA or the nation in light of the current focus on safety of our students, staff and guests. The rash of school shootings has obviously sent many school districts reeling in attempting to solve this issue.  

For the next three years (2019-2022) we recognize that we need to focus on the following areas of concern:

School Safety and effective practices
School Safety
School Security Officers-hire and sustain

School Safety--we are in the midst of developing professional development for all staff regarding active shooters. This fall we will be holding a CRASE training for staff members. CRASE is an acronym for Civilian Response to an Active Shooter Event. This training as well as hiring armed security should allevaite some of the concerns expressed by our students, parent and staff.

Panther Valley Summary PAYS Survey-reveals particular concerns as cited below: 
HIGH PREVALENCE/EARLY INITIATION DRUGS
The most common early initiation/higher prevalence substance used was alcohol (39.8% of students in this district, compared to 43.3% at the state level). The next most frequent drug used was marijuana, with 18.0% indicating lifetime use (compared to 17.7% at the state level).
PRESCRIPTION AND OVER-THE-COUNTER DRUGS AND MEDICATIONS
The prescription drug most frequently used by students in this district was used over-the-counter drugs to get high (3.6% of students indicating lifetime use, compared to 3.8% at the state level). The next most frequently used substance was prescription narcotics (3.3% of students indicating lifetime use, compared to 5.1% at the state level).
The most frequently used substance in the “other” category in this district was hallucinogens (3.8% of students indicating lifetime use, compared to 2.6% at the state level).
Binge drinking and driving while intoxicated are particularly risky substance use-related behaviors. These behaviors are strongly linked to serious negative health consequences, such as alcohol poisoning, automobile fatality, and increased risk of stroke, as well as DUI conviction and resulting complications with employment, college applications, and financial aid.

4.7% of students in this district engaged in binge drinking in the past two weeks (compared to 7.5% at the state level). 2.2% of students reported driving while or shortly after drinking (compared to 2.2% at the state level). 
38.7% of students chose “took it without permission [from my home, friend’s home, store, etc.]” as their most frequent source/method of obtaining the alcohol they used, compared to 33.3% at the state level. The next most frequently reported source of alcohol was “gave someone money to buy it for me” with 33.9% of students indicating this method, compared to 29.6% at the state level. The third most frequently reported source was “other source provided it to me” with 25.8% of students indicating this method, compared to 24.6% at the state level. 
41.7% of students chose “took them from a family member living in my home” as their most frequent source/method of obtaining the prescription drugs they used without a doctor’s prescription, compared to 39.1% at the state level. The next most frequently reported source of prescription drugs was “bought them from someone” with 25.0% of students indicating this method, compared to 27.3% at the state level. 
22.1% of students showed a willingness to use alcohol (indicating they “would like to try it or use it” or “would use it any chance I got”), compared to 26.5% at the state level.
GAMBLING
Overall, 33.3% of students in this district engaged in gambling for money or anything of value in their lifetime (compared to 36.0% at the state level). 
The most frequently reported form of gambling was “lottery [scratch cards, numbers, etc.]” reported by 30.3% of students who had gambled in the past 12 months (compared to 21.4% at the state level).
OTHER ANTISOCIAL BEHAVIOR
The most frequent “other” antisocial behavior in Panther Valley Junior Senior High School was “been suspended from school,” reported by 13.8% of students (compared to 7.5% at the state level).
COMMITMENT TO SCHOOL
52.7% students in this district viewed the things they are learning in school as going to be important later in life (compared to 57.5% at the state level). School work was viewed as meaningful and important by 42.4% of students (state rate: 40.4%) and 33.4% enjoyed being in school during the past year (state rate: 41.3%). 
A feeling of safety was reported by 75.4% of the students, compared to 83.4% at the state level. 69.9% students reported opportunities to talk with a teacher one-on-one (state rate: 77.2%) and 80.0% reported chances to be part of class discussions or activities (state rate: 86.7%). 44.4% of students reported that teachers praise them when they work hard in school (state rate: 52.7%).
82.4% of students in this district reported participating in at least one pro-social activity, compared to 86.5% at the state level. 
Students most frequently participated in school sponsored activities (56.8% of students). The second and third most frequent pro-social activities were family supported activities or hobbies (34.8%) and other activities (28.0%).
In the past twelve months, 30.7% of students in this district reported being threatened with violent behavior on school property (compared to 20.5% at the state level). 13.7% of students reported having actually been attacked on school property (1.6% reported being attacked with weapons). 1.2% of students had brought a weapon to school (state rate: 1.2%). 30.7% of students reported they had been threatened to be hit or beaten up on school property in the past 12 months, compared to a state rate of 20.5%).
BULLYING AND INTERNET SAFETY
Overall, 27.6% of students in this district indicated experiencing bullying in the past 12 months (compared to 28.2% of students at the state level). Students who indicated experiencing bullying in the past 12 months reported that “the way I look [clothing, hairstyle, etc.]” (46.9% of students), “my size [height, weight, etc.]” (37.5% of students), and “some other reason” (33.3% of students) were the most frequent reasons they were bullied.
MENTAL HEALTH CONCERNS AND SUICIDE RISK
The most common depressed thought was “at times I think I am no good at all,” reported by 36.7% of students in this district. 44.4% of students reported they felt sad or depressed MOST days in the past 12 months. Overall, 18.1% of students had seriously considered attempting suicide, compared to 16.5% of students at the state level.
TRANSITIONS AND MOBILITY, GRIEF, AND OTHER STRESSFUL EVENTS
37.7% of students in this district reported the death of close friend or family member in the past twelve months, compared to 40.7% at the state level. 13.9% of students reported changing homes once or twice within the past 12 months, and 6.0% of students reported having changed homes three or more times in the past three years. 
The three most frequently reported stressful events in this district were students reporting “they were worried they would run out of food at home due to money issues” (reported by 17.4% of students), “they had skipped a meal because their family didn’t have enough money for food” (reported by 7.7% of students), and “they lived in a shelter, hotel, motel, car, campground, etc.. Due to loss of housing, lack of money, no other place to stay” (reported by 5.5% of students).
OVERALL RISK AND PROTECTIVE SCORES
Students in Panther Valley Junior Senior High School reported the three highest overall (all grades combined) scores for the following risk factor scales: Perceived Risk of Drug Use (57.7% of students at risk), Low Neighborhood Attachment (57.2% at risk), and Low Commitment Toward School (53.2% at risk). 
The three lowest overall scale scores were Gang Involvement (10.0% at risk), Rebelliousness (23.9% at risk), and Friend’s Use of Drugs (27.9% at risk). 
Of the eight protective factor scales, the highest scores in the overall sample of students in this district were reported for Family Rewards for Prosocial Involvement (57.2% of students with protection), Family Opportunities for Prosocial Involvement (56.7% with protection) and Family Attachment (51.7% with protection).
The lowest protective factor scales in the overall sample were Religiosity (31.8% with protection), School Opportunities for Prosocial Involvement (38.6% with protection) and School Rewards for Prosocial Involvement (40.7% with protection). 
Quick Overview of some concerns & low points
Survey reveals that alcohol use is up among students in grades 6-10. (high of 39% but lower than the state level reported)

Survey reveals that there is an increased use of vaping and e-cigs among our students.

Survey reveals that there is an increased incidence of gambling among our students…..ie. purchase of scratch off lottery tickets and online gambling

The most frequent “other” antisocial behavior in Panther Valley Junior Senior High School was “been suspended from school,” reported by 13.8% of students (compared to 7.5% at the state level).

Survey reveals that we have low numbers when we assess as to whether students enjoy attending and being in school.  

Survey reveals that we have low numbers when we assess as to whether students feel that school is important to their future lives.

A feeling of safety was reported by 75.4% of the students, compared to 83.4% at the state level. 69.9% students reported opportunities to talk with a teacher one-on-one (state rate: 77.2%) and 80.0% reported chances to be part of class discussions or activities (state rate: 86.7%). 44.4% of students reported that teachers praise them when they work hard in school (state rate: 52.7%).

Survey reveals that bullying is still a concern.

Depression and ideation of suicide is also a concern in our district.

37.7% of students in this district reported the death of close friend or family member in the past twelve months, compared to 40.7% at the state level. 13.9% of students reported changing homes once or twice within the past 12 months, and 6.0% of students reported having changed homes three or more times in the past three years.

The three most frequently reported stressful events in this district were students reporting “they were worried they would run out of food at home due to money issues” (reported by 17.4% of students), “they had skipped a meal because their family didn’t have enough money for food” (reported by 7.7% of students), and “they lived in a shelter, hotel, motel, car, campground, etc.. Due to loss of housing, lack of money, no other place to stay” (reported by 5.5% of students).

Highpoint 
91.2% of students in this district have clear rules about drugs and alcohol (compared to 86.9% at the state level). 88.2% of students have clear rules for their behavior expectations (state rate: 87.4%). When the students are not home, 89.1% of students stated their parents know where they are and who they are with.

Opioid and Drug Abuse--- Recent studies have found that once access to prescription drugs is limited, some abusers have adopted the use of heroin or other illicit substances. In 2014, the CDC reported that 3 out of 4 new heroin users report having abused prescription opioids prior to using heroin. carbon County has experienced staggering numbers of issues.

Mental Health Support to all--- Up to one in five kids living in the U.S. shows signs or symptoms of a mental health disorder in a given year. So in a school classroom of 25 students, five of them may be struggling with the same issues many adults deal with: depression, anxiety, substance abuse.

And yet most children — nearly 80 percent — who need mental health services won't get them. Whether treated or not, the children do go to school. And the problems they face can tie into major problems found in schools: chronic absence, low achievement, disruptive behavior and dropping out.

Trauma Awareness and SEL---
1. Trauma is a serious problem.
2. Trauma can have a lasting impact.
3. There are several types of trauma including: 

· Community, domestic, and school violence

· Physical and sexual abuse

· Neglect

· Complex trauma (multiple traumatic events and severe impact)

· Early childhood trauma (any traumatic event experienced by children aged 0-6)

· Medical trauma

· Natural disasters

· Terrorism, refugee and war zone trauma

· Traumatic loss

4. If a child perceives the event as threatening, there is an increased likelihood that the child will be traumatized. These threat perceptions are influenced by (1) the nature of the crisis event itself, (2) crisis exposure, (3) relationships with crisis victims, (4) adult reactions to the trauma, and (5) a variety of individual/personal vulnerability factors.

What Is Social and Emotional Learning? 
Social and emotional learning (SEL) refers to a wide range of skills, attitudes, and behaviors that can affect a student's success in school and life. Critical thinking, managing emotions, working through conflicts, decision making, and team work—all of these are the kind of skills that are not necessarily measured by tests but which round out a student’s education and impact his/her academic success, employability, self-esteem, relationships, as well as civic and community engagement.

Under the federal law, Every Student Succeeds Act (ESSA), states may decide to account for the social and emotional learning happening in their schools, and to use that data to make decisions about how best to support schools.

Homeless Education---McKinney-Vento Act---allot additional funding from prior year’s Title I funds ----Policy Modifications required

We have a New Supervisor of Special Education, Dr. Catherine Nelson and a new Elementary Principal, Mr. Robert Palazzo. Both were hired by the district in 2017.

Dr. Nelson developed the new Special Education plan. The Special Education Plan and the School Wide plans (PVES and PVIS)  were necessary to develop a renewed focus on the mission of the PVSD.  At the outset these two items were the driving force for consideration in moving forward. The process of self assessment and analysis was an integral part of the planning process. Developing some research based strategies and incorporating effective practices became a key part of the comprehensive planning process. According to the Center for Comprehensive School Reform and Improvement, the best school improvement plans are not rigid prescriptions for day-to-day action, but rather are guides for ongoing improvement in critical areas. 

The needs analysis was based upon the S.W.O.T. process: we looked at the district's Strengths, Weaknesses, Opportunities, and Threats. There are a vast number of strengths easily recognizable as was discovered during the meetings, survey analysis, and interviews of staff members. The key strengths of the district include: staff willing to accommodate students needs, a sense of family among staff members, dedicated administrators, reconfiguration of grade levels, and the desire to positively impact our students lives. Some weaknesses would include: high rate of poverty, need for additional parental involvement, need for more communication between all parties in the district, and rebuilding trust and morale through careful planning and cooperation.

Initially, the timeline created included the completion of sections of the plan weekly. In March 2018 the revised Special Education plan was publicized. In April 2018, the plan was submitted to the school board for review and approval. Finally, the plan was officially submitted to the Bureau of Special Education in May 2018 and approved.

Mission Statement
Panther Valley School District's mission is to prepare students to meet the challenges of today and tomorrow.

Vision Statement
The district still adheres to the  vision statement established in 2014 and feels that these items are pertinent for 2019 and beyond here at the PVSD:

Our desire is to ensure that every student is afforded the opportunity to acquire the desired learning skills required to achieve academically and thereby pursue his/her desired goals with a sense of pride and and school spirit in a safe, and nurturing environment. The education of the whole person should be our primary focus and we will focus on developing students that can think critically, solve problems and become life-long learners. 
One of the major topics of discussion during the Comprehensive Planing meetings centered on the development of a vision statement that characterizes what our district, schools and staff hold as the most prized and valued as we plan to move forward serving our students. The Panther Valley School District recognizes that providing support is essential for our students. The decision making process utilized in any school district needs to be focused on developing well-rounded community members and citizens.  We strive to ensure that our students will become independent, disciplined, and productive adults. The staff in our district desires to provide educational opportunities designed to enable all students to discover and reach their potential.

The 21st century school system needs to address the following:

· visionary life-long learning

· innovative and creative thinkers

· respectful citizens who value their environment, peers, and community

· actively engaged in their communities

· appreciative of diversity

· able to meet the demands and challenges of the technological world and global market

Shared Values
The surveys and discussions that were held during the planning process revealed some of the following perceived strengths in the PVSD. Some statements are included in this section.

I believe the greatest strengths of Panther Valley Schools are the students who attend the district.  Although some students may come from difficult backgrounds and of low socioeconomic status, they are kind and caring while willing to help others.  For example, when a teacher has a personal loss in the district, that grade level held a car wash to raise money.  Students and their family also raised a large amount of money in order to build a playground at the elementary school.  I see students helping other students and comforting them when they are upset.  Our students are resilient and resourceful.  Another huge strength of Panther Valley are the administration, faculty, and staff at Panther Valley.  They are passionate and dedicated to helping students.  Being an employee myself, I know how much I care for all students in the district.  I have also seen many staff members go above and beyond to meet the needs of students.

       The greatest strength of the district is small classroom and safe school district with a dedicated professional teaching staff. The faculty remains focused on teaching,         inspiring and mentoring the youth of Panther Valley to succeed in the classroom, in athletics and in life.

       There are many loyal and dedicated faculty, staff, and administration that care deeply about the students and the community and go above and beyond.

 

Some concerns raised through both discussions and surveys revealed the following:

Work towards building a positive feeling emphasizing student and staff morale.

Preparation that focuses on student safety and feeling of belonging.

Additional items cited by folks particpating in the interviews and surveys stated the concerns regarding our school district.

"I believe one of the greatest opportunities for improvement is community involvement and perception.  I think as a district, we have been very transparent and open with the community and stakeholders.  I feel we showcase the successes of our schools as evidenced by many recent positive news articles."

 

"I also stand behind our fight to allow for equal funding to public schools.  Panther Valley has high poverty and low business contribution.  I believe that to continue under the current funding at the government level is a great disservice to students in struggling areas."

"Panther Valley is located in a Medically Underserved Area where there is a lack of access, high chronic and mental health needs and transportation is a barrier. We try to assist the school to meet these intense needs whenever possible."

"The consistent willingness to identify, address and find feasible strategies to improve the mental health issues, along with partnering in the community and engaging the staff and students will help to improve the educational and health outcomes."

"Faculty recruiting and retention rates are a weakness of the schools. While considering retirements, each year the district must replace several teachers who leave for various individual and/or combination of reasons.  Teachers cites reasons such as salary, lack of classroom resources (technology, books, etc.), student/parent apathy towards education, school building leadership not providing creative solutions to problems, and outdated facilities.  The continuous teaching staff turnover has the potential to create student apathy towards learning, faculty discontent and a loss of community interaction/support."

"The greatest weakness is parent engagement.  Parents are often not willing to attend sessions that focus on increasing the academic skills of students.  This is because many of our families are living below the poverty level and the parents of family members likely did not have positive school interactions.  This puts a barrier between the home-school connection."

 

The Panther Valley School District adheres to the following values:

 

*All students can become caring, responsible, and contributing members of society.

*All students have diverse backgrounds and needs; therefore, they should be treated as individual learners.

*Learning is a lifelong process.

*High expectations are the foundation of our educational process.

*Parents, teachers, and students, with the community, share the responsibility to educate the child socially, physically, emotionally, and intellectually.

*Students can develop the following life skills: Collaboration, communication, higher level thinking, information management, problem solving, use of technology.

*A quality school system requires effective communication.

*A safe learning environment offers: Acceptance, direction, respect, security, and understanding.

*Educational change is necessary to meet the many challenges in society.

*Actively engaged in their educational process.

*Given clear expectations.

*Reminded that learning is closely tied to personal experiences.

*Comfortable in asking questions.

*Constantly provided with formative assessment and constructive criticism.

*Supported by family and community.

*Presented with materials at the appropriate instructional level and pace.

*Confident that their basic needs are being met and able to feel safe.

Educational Community
Panther Valley School District is nestled in a rural community. The district is comprised of several small towns: Lansford, Summit Hill, Coaldale, and Nesquehoning and surrounding areas. There is one elementary school that serves kindergarten through third grade, one intermediate school that services grades 4 through 6, and one junior senior high school that serves 7th through 12th grades.  Most business in the district's parameters is small business, with the exception of some chain businesses, such as a drug store chain. The main industry/employer in the school community is Kovatch Corporation, which fabricates fire trucks and apparatus. There is an adjoining car dealership, some retail, some restaurants and eating establishments, gas stations, service stations, and day care facilities. Coal is still mined in the region.

The economy is considered low socioeconomic, with the middle and low socioeconomic class comprising the the greater percentage of the population. According to the 2010 Census, the school district served an estimated total population of 12,600. Approximately 70 % of Panther Valley's students were considered economically disadvantaged (under Pennsylvania Department of Education guidelines), 22 % required special education services, and 1.15% were English Language Learners in 2012-2013 and these numbers have been increasing since our last comprehensive plan submission in 2014.

The most recent information available in the preliminary report related to the PA Ready Future Index reveals that overall the district has seen an increase in economically disadvantaged students. There are 94.7% of students classified as being economically disadvantaged, 1.3% are classified as English Language Learners, and 17.8% are classified as needing Special Education services.

In reference to Special Education the district has experienced a significant increase in our student numbers. Please note the following:

Special Education Concerns 
Last year we had to contract out for additional support for our school psychologist due to the increasing number of evaluations and re-evaluations for our students with special needs---there are an increasing number of students with special needs in all three buildings

Emotional Support Classrooms were added to all three buildings in 2014-2015 needs to be modified to make the program effective

The records of the Special Education population are as follows for the PVSD:

2014-2015: 6 gifted students and 377 that had IEPs

2015-2016: 16 gifted students and 378 that had IEPs

2016-2017: 17 gifted students and 366 that had IEPs

2017-2018: 18 gifted students and a possible 1 added as our school psychologist is just completing the evaluations and 399 that have IEPs and a possible 2 added as our school psychologist is also working on their evaluations

Looking ahead to 2018-2019: 18 gifted and a possible 5 being added (one evaluation due this year and 4 next year) and 366 that will have IEPs and a possible 42 being added (from evaluations that are due next year and EI students).  408 is the highest I have seen in my time here.  We have to also take into consideration the summer transfers.  If this summer is anything like last summer, we could be adding an additional 10-12 students as well.

The recent enrollment figures of the Panther Valley School District shows a total of 1,832 students in grades K-12. High School graduates attend colleges, trade schools, or directly seek employment upon graduation. Work based learning and volunteer opportunities exist and our students are encouraged to serve their community through volunteerism and fundraising, as well as other altruistic projects. In turn, the community is attempting to modernize it's image, in order to appeal to youth and upwardly mobile residents. Community resources include churches and houses of worship. Some foster families live within the confines of our district.

In order to meet the demands of the educational needs of our school district we have consistently worked towards curriculum mapping, data realignment, and focusing on the challenges of serving a highly impoverished student and family population. The PVSD has been part of the CPE breakfast and lunch program for the past three years. WE recognize that students that suffer from hunger issues have a difficult time concentrating on studies and school in general. We also recognize that in such circumstances there needs to be an emphasis on trauma awareness, SEL, providing additional supports for an increasingly diverse population, and addressing the needs of our students with special needs. A major focus deals with supporting students that suffer from depression and other mental health issues.

The Panther Valley School District completed a renovation/construction project for the 2015-2016 school year. We now provide a K-3 elementary building, an intermediate school which houses grades 4-6, and a junior senior  high school which services grades 7-12. We also expanded our kindergarten program to a full day program for the 2018-2019 school year.

The school district has gained increased respect in recent years through excellent and respected leadership within its organization. Outreach programs to parents, as well as contemporary initiatives (STEM) have been well-received by the public, instilling pride among its community members.
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
	Standards
	Mapping
	Alignment

	Arts and Humanities
	Developing
	Developing

	Career Education and Work
	Developing
	Developing

	Civics and Government
	Developing
	Developing

	PA Core Standards: English Language Arts
	Developing
	Developing

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Needs Improvement
	Needs Improvement

	PA Core Standards: Mathematics
	Developing
	Developing

	Economics
	Needs Improvement
	Needs Improvement

	Environment and Ecology
	Needs Improvement
	Needs Improvement

	Family and Consumer Sciences
	Developing
	Developing

	Geography
	Developing
	Developing

	Health, Safety and Physical Education
	Developing
	Developing

	History
	Developing
	Developing

	Science and Technology and Engineering Education
	Developing
	Developing

	Alternate Academic Content Standards for Math
	Developing
	Developing

	Alternate Academic Content Standards for Reading
	Developing
	Developing

	American School Counselor Association for Students
	Developing
	Developing

	Early Childhood Education: Infant-Toddler⟶Second Grade
	Developing
	Developing

	English Language Proficiency
	Developing
	Developing

	Interpersonal Skills
	Developing
	Developing

	School Climate
	Developing
	Developing


Explanation for standard areas checked "Needs Improvement" or "Non Existent":
The initial desire for our elementary staff was to focus on our ELA and Mathematics curriculum areas. The next area of focus is to work in a collaborative effort to modify and correct the deficiencies that exist in our Science and Social Studies curriculum across all grade levels. The faculty of each of our buildings feels that it is imperative that we develop a system by which we can discuss current practices and revise according to the needs of our students. The teaching staff would like an opportunity, on a regular basis, to sit down and review our curriculum. The process or conducting a curriculum review (audit) would help to alleviate any gaps and redundancies which may exist and impede the progress of our curriculum development. At the present time the elementary principal and the teaching staff are preparing a listing of desired competencies for our students as they complete each grade level.
Elementary Education-Intermediate Level
	Standards
	Mapping
	Alignment

	Arts and Humanities
	Developing
	Developing

	Career Education and Work
	Developing
	Developing

	Civics and Government
	Needs Improvement
	Needs Improvement

	PA Core Standards: English Language Arts
	Developing
	Developing

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Developing
	Developing

	PA Core Standards: Mathematics
	Developing
	Developing

	Economics
	Needs Improvement
	Needs Improvement

	Environment and Ecology
	Needs Improvement
	Needs Improvement

	Family and Consumer Sciences
	Developing
	Developing

	Geography
	Developing
	Developing

	Health, Safety and Physical Education
	Developing
	Developing

	History
	Needs Improvement
	Needs Improvement

	Science and Technology and Engineering Education
	Developing
	Developing

	Alternate Academic Content Standards for Math
	Developing
	Developing

	Alternate Academic Content Standards for Reading
	Developing
	Developing

	American School Counselor Association for Students
	Developing
	Developing

	English Language Proficiency
	Developing
	Developing

	Interpersonal Skills
	Developing
	Developing

	School Climate
	Developing
	Developing


Explanation for standard areas checked "Needs Improvement" or "Non Existent":
The initial desire for our elementary staff was to focus on our ELA and Mathematics curriculum areas. The next area of focus is to work in a collaborative effort to modify and correct the deficiencies that exist in our Science and Social Studies curriculum across all grade levels. The faculty of each of our buildings feels that it is imperative that we develop a system by which we can discuss current practices and revise according to the needs of our students. The teaching staff would like an opportunity, on a regular basis, to sit down and review our curriculum. The process or conducting a curriculum review (audit) would help to alleviate any gaps and redundancies which may exist and impede the progress of our curriculum development. At the present time the elementary principal and the teaching staff are preparing a listing of desired competencies for our students as they complete each grade level.
Middle Level
	Standards
	Mapping
	Alignment

	Arts and Humanities
	Developing
	Developing

	Career Education and Work
	Developing
	Developing

	Civics and Government
	Developing
	Developing

	PA Core Standards: English Language Arts
	Developing
	Developing

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Developing
	Developing

	PA Core Standards: Mathematics
	Developing
	Developing

	Economics
	Developing
	Developing

	Environment and Ecology
	Developing
	Developing

	Family and Consumer Sciences
	Developing
	Developing

	Geography
	Developing
	Developing

	Health, Safety and Physical Education
	Developing
	Developing

	History
	Developing
	Developing

	Science and Technology and Engineering Education
	Developing
	Developing

	Alternate Academic Content Standards for Math
	Developing
	Developing

	Alternate Academic Content Standards for Reading
	Developing
	Developing

	American School Counselor Association for Students
	Developing
	Developing

	English Language Proficiency
	Developing
	Developing

	Interpersonal Skills
	Developing
	Developing

	School Climate
	Developing
	Developing

	World Language
	Needs Improvement
	Needs Improvement


Explanation for standard areas checked "Needs Improvement" or "Non Existent":
World Language curriculum development is a goal of the junior high school level. The process will require additional care and consideration as we reconfigure from a middle school to a junior-senior high school. There currently is an introduction to foreign languages at the 8th grade level but holding on to certified staff has been a concern as we begin the 2018-2019 school year.
High School Level
	Standards
	Mapping
	Alignment

	Arts and Humanities
	Developing
	Developing

	Career Education and Work
	Developing
	Developing

	Civics and Government
	Developing
	Developing

	PA Core Standards: English Language Arts
	Developing
	Developing

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Developing
	Developing

	PA Core Standards: Mathematics
	Developing
	Developing

	Economics
	Developing
	Developing

	Environment and Ecology
	Developing
	Developing

	Family and Consumer Sciences
	Developing
	Developing

	Geography
	Developing
	Developing

	Health, Safety and Physical Education
	Developing
	Developing

	History
	Developing
	Developing

	Science and Technology and Engineering Education
	Developing
	Developing

	Alternate Academic Content Standards for Math
	Developing
	Developing

	Alternate Academic Content Standards for Reading
	Developing
	Developing

	American School Counselor Association for Students
	Developing
	Developing

	English Language Proficiency
	Developing
	Developing

	Interpersonal Skills
	Developing
	Developing

	School Climate
	Developing
	Developing

	World Language
	Developing
	Developing


Explanation for standard areas checked "Needs Improvement" or "Non Existent":
A key point of emphasis for the 2019 school year and beyond. A major goal over the  next three years will be in the area of curriculum planning and development. Some development has been directed in the subject areas of Mathematics and ELA. The focal point should include opportunities for staff members to collaborate and develop a listing of gaps and redundancies that currently exist in the school districts curriculum. We have made some progress at the high school level in the STEM concentration and the desire is to expand upon recent successes. planning, curriculum renewal, curriculum writing, and curriculum alignment. All subject areas are currently under review and the staffs of all three of our buildings are working diligently towards effective standards implementation. We are in the developing phase regarding the mapping and alignment in both of our buildings. The Panther Valley School District has committed resources; both financial and human to enhance the development of a curriculum model aligned with PA CC Standards.All of our students are exposed  
Adaptations
Elementary Education-Primary Level
Checked answers

None.
Unchecked answers


None.
Elementary Education-Intermediate Level
Checked answers

None.
Unchecked answers


None.
Middle Level
Checked answers

None.
Unchecked answers


None.
High School Level
Checked answers

None.
Unchecked answers


None.
Explanation for any standards checked: 
This narrative is empty.

Curriculum
Planned Instruction
Elementary Education-Primary Level
	Curriculum Characteristics
	Status

	Objectives of planned courses, instructional units or interdisciplinary studies to be achieved by all students are identified for each subject area.
	Developing

	Content, including materials and activities and estimated instructional time to be devoted to achieving the academic standards are identified.
	Developing

	The relationship between the objectives of a planned course, instructional unit or interdisciplinary studies and academic standards are identified.
	Developing

	Procedures for measurement of mastery of the objectives of a planned course, instructional unit or interdisciplinary studies are identified.
	Developing


Processes used to ensure Accomplishment:
A major factor for our school district to consider is providing support for all teachers to meet and discuss across grade levels to determine if there are gaps and redundancies in our current curriculum alignment. This will require consistent meeting times and monitoring by staff members. Time is always at a premium and additional professional development will need to be implemented for this to be successful. The desire of the administrative team is to provide many opportunities for the staff of all three buildings to collaborate, discuss, and plan for curriculum renewal and implementation. The process could be enhanced by finding adequate common planning time for our elementary teachers. This process needs to be further developed and implemented to make headway. The elementary principal and staff have begun to develop a competency listing for each grade level. The plan is to utilize the competency listing as a means of determining where the gaps and redundancies currently exist in our curriculum and instruction. The planning process is to be carried out in each of the three buildings in each subject area (K-12). Staff will be seeking to develop a comprehensive curriculum model that applies both a vertical and horizontal alignment.
The district has taken an innovative direction with the recent hire of the elementary school principal, who has a goal of improving all areas of curriculum, instruction, and assessment. The Panther Valley School District is implementing a six year curriculum cycle which will incorporate the following steps for curriculum development: (a) evaluation and research, (b) research and curriculum writing, (c) curriculum writing and adoption of resources, (d) refining of curriculum based upon adopted resources, (e) implementation and evaluation, and (f) evaluation and adjustment.
The development of a written curriculum model and supporting documents should enhance the method of delivery of instruction and provide a solid, continuous, consistent model. The staff will be creating a linkage between our desired objectives and academic standards in all subject areas. The planning process will include materials, activities, instructional time, and the assessment methodology utilized in each course. The overall desire is to have the opportunity to update these items each year after their creation.
 
Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
These fields were not checked.
Elementary Education-Intermediate Level
	Curriculum Characteristics
	Status

	Objectives of planned courses, instructional units or interdisciplinary studies to be achieved by all students are identified for each subject area.
	Developing

	Content, including materials and activities and estimated instructional time to be devoted to achieving the academic standards are identified.
	Developing

	The relationship between the objectives of a planned course, instructional unit or interdisciplinary studies and academic standards are identified.
	Developing

	Procedures for measurement of mastery of the objectives of a planned course, instructional unit or interdisciplinary studies are identified.
	Developing


Processes used to ensure Accomplishment:
The elementary level principal has the goal of maintaining a high achieving school, where an interdisciplinary approach is present.
Schools and districts have become data-rich environments. For example, schools and districts now have assessment scores for all students in Grades 3–8 in reading and mathematics and, more recently, scores on science assessments. In addition to these annual summative assessment data, educators need frequent, formative assessment data and other data to report on student progress and make instructional decisions throughout the year.
In designing an effective school improvement plan, stakeholders may concentrate on how this new wealth of data can be used to identify strengths and weaknesses and to track whether improvement strategies are making a positive difference. For example, educators often benefit from ongoing support in using data systems that collect and report a range of data. Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.
The district has taken an innovative direction with the recent hire of the elementary school principal, who has a goal of improving all areas of curriculum, instruction, and assessment. The Panther Valley School District is implementing a six year curriculum cycle which will incorporate the following steps for curriculum development: (a) evaluation and research, (b) research and curriculum writing, (c) curriculum writing and adoption of resources, (d) refining of curriculum based upon adopted resources, (e) implementation and evaluation, and (f) evaluation and adjustment.
The desire of the administrative team is to provide many opportunities for the staff of all three buildings to collaborate, discuss, and plan for curriculum renewal and implementation. The process could be enhanced by finding adequate common planning time for our elementary teachers. This process needs to be further developed and implemented to make headway. The elementary principal and staff have begun to develop a competency listing for each grade level. The plan is to utilize the competency listing as a means of determining where the gaps and redundancies currently exist in our curriculum and instruction. The planning process is to be carried out in each of the three buildings in each subject area (K-12). Staff will be seeking to develop a comprehensive curriculum model that applies both a vertical and horizontal alignment.
The development of a written curriculum model and supporting documents should enhance the method of delivery of instruction and provide a solid, continuous, consistent model. The staff will be creating a linkage between our desired objectives and academic standards in all subject areas. The planning process will include materials, activities, instructional time, and the assessment methodology utilized in each course. The overall desire is to have the opportunity to update these items each year after their creation.
Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
These fields were not checked.
Middle Level
	Curriculum Characteristics
	Status

	Objectives of planned courses, instructional units or interdisciplinary studies to be achieved by all students are identified for each subject area.
	Developing

	Content, including materials and activities and estimated instructional time to be devoted to achieving the academic standards are identified.
	Developing

	The relationship between the objectives of a planned course, instructional unit or interdisciplinary studies and academic standards are identified.
	Developing

	Procedures for measurement of mastery of the objectives of a planned course, instructional unit or interdisciplinary studies are identified.
	Developing


Processes used to ensure Accomplishment:
The intermediate school level has maintained a commitment to utilize data diagnostically to inform instruction and to meet the needs of all learners. Schools and districts have become data-rich environments. For example, schools and districts now have assessment scores for all students in Grades 3–8 in reading and mathematics and, more recently, scores on science assessments. In addition to these annual summative assessment data, educators need frequent, formative assessment data and other data to report on student progress and make instructional decisions throughout the year.
In designing an effective school improvement plan, stakeholders may concentrate on how this new wealth of data can be used to identify strengths and weaknesses and to track whether improvement strategies are making a positive difference. For example, educators often benefit from ongoing support in using data systems that collect and report a range of data. Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.
The district has a student centered administrative team who has a goal of improving all areas of curriculum, instruction, and assessment. The Panther Valley School District is implementing a six year curriculum cycle which will incorporate the following steps for curriculum development: (a) evaluation and research, (b) research and curriculum writing, (c) curriculum writing and adoption of resources, (d) refining of curriculum based upon adopted resources, (e) implementation and evaluation, and (f) evaluation and adjustment.
The desire of the administrative team is to provide many opportunities for the staff of all three buildings to collaborate, discuss, and plan for curriculum renewal and implementation. The process could be enhanced by finding adequate common planning time for our elementary teachers. The middle level teachers currently utilize the team planning approach and that has been very effective for our current middle school students. This process needs to be further developed and implemented to make headway. The elementary principal and staff have begun to develop a competency listing for each grade level. The desire is to replicate this practice for each grade and subject area in order to better facilitate consistency. The plan is to utilize the competency listing as a means of determining where the gaps and redundancies currently exist in our curriculum and instruction. The planning process is to be carried out in each of the three buildings in each subject area (K-12). Staff will be seeking to develop a comprehensive curriculum model that applies both a vertical and horizontal alignment.
The development of a written curriculum model and supporting documents should enhance the method of delivery of instruction and provide a solid, continuous, consistent model. The staff will be creating a linkage between our desired objectives and academic standards in all subject areas. The planning process will include materials, activities, instructional time, and the assessment methodology utilized in each course. The overall desire is to have the opportunity to update these items each year after their creation.
Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
These fields were not checked.
High School Level
	Curriculum Characteristics
	Status

	Objectives of planned courses, instructional units or interdisciplinary studies to be achieved by all students are identified for each subject area.
	Developing

	Content, including materials and activities and estimated instructional time to be devoted to achieving the academic standards are identified.
	Developing

	The relationship between the objectives of a planned course, instructional unit or interdisciplinary studies and academic standards are identified.
	Developing

	Procedures for measurement of mastery of the objectives of a planned course, instructional unit or interdisciplinary studies are identified.
	Developing


Processes used to ensure Accomplishment:
We have been consistently under achieving in standardized assessment scores at the junior senior high school since the reconfiguration. An area in which we have experienced some success is in our science assessment scores in grades 4, 8 and biology in our junior senior high school. We are proud of these efforts in our science assessments and we are still striving to build upon this growth.
Our assessment scores in ELA and Mathematics and Algebra still are not at the point where we would like them to be and we are attempting to resolve these issues. For the next three years our areas of focus are in the core subjects of Algebra I and ELA. The district worked with staff from CLIU #21 in providing support in writing curriculum in these specific subject (course areas). The high school level has made improvements in standard-based and common core curriculum development. Correspondingly, instruction and assessments are relevant, purposeful, and are within an interdisciplinary framework.
The district has an administrative team which has a goal of improving all areas of curriculum, instruction, and assessment. Finding additional planning time for the staff has been challenging. The high school has also dedicated financial and human resources capital in the area of data analysis. Schools and districts have become data-rich environments. For example, schools and districts now have assessment scores for all students in Grades 3–8 in reading and mathematics and, more recently, scores on science assessments. In addition to these annual summative assessment data, educators need frequent, formative assessment data and other data to report on student progress and make instructional decisions throughout the year.
In designing an effective school improvement plan, stakeholders may concentrate on how this new wealth of data can be used to identify strengths and weaknesses and to track whether improvement strategies are making a positive difference. For example, educators often benefit from ongoing support in using data systems that collect and report a range of data. Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.
The Panther Valley School District is implementing a six year curriculum cycle which will incorporate the following steps for curriculum development: (a) evaluation and research, (b) research and curriculum writing, (c) curriculum writing and adoption of resources, (d) refining of curriculum based upon adopted resources, (e) implementation and evaluation, and (f) evaluation and adjustment.
The desire of the administrative team is to provide many opportunities for the staff of all three buildings to collaborate, discuss, and plan for curriculum renewal and implementation. The process could be enhanced by finding adequate common planning time for our secondary teachers. This process needs to be further developed and implemented to make headway. The elementary principal and staff have begun to develop a competency listing for each grade level.This could be replicated in the senior high school and probably provide additional items for consideration.  The plan is to utilize the competency listing as a means of determining where the gaps and redundancies currently exist in our curriculum and instruction. The planning process is to be carried out in each of the three buildings in each subject area (K-12). Staff will be seeking to develop a comprehensive curriculum model that applies both a vertical and horizontal alignment.
The development of a written curriculum model and supporting documents should enhance the method of delivery of instruction and provide a solid, continuous, consistent model. The staff will be creating a linkage between our desired objectives and academic standards in all subject areas. The planning process will include materials, activities, instructional time, and the assessment methodology utilized in each course. The overall desire is to have the opportunity to update these items each year after their creation.
Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
These fields were not checked.
Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all students at all mental and physical ability levels to access and master a rigorous standards aligned curriculum.
General education teachers are invited to IEP meetings for those students on their rosters. They are an integral part of the process og determining modifications and accommodations that can be provided to students as appropriate. Special education teachers are directed to provide specially designed instruction information to all teachers who work with special needs students. This information is explained in detail, so that any questions or barriers to the implementation can be addressed. Special education techers are also directed to make certain that those modifications, accommodations, adaptations, and supports are being upheld, with the level of frequency as determined through the IEP.
It is manadatory for teachers to work collaboratively, in order to share ideas to make the inclusionary setting work with effectiveness. Additionally, teachers have received training on addressing the questions contained in the culminating section of the IEP entitled, "Questions for the IEP Team," to discuss supplementary aides and services proposed and rejected. Thorough discussion of benefits to accessing the general education currculum are discussed through a team approach. At times, the Supplementary Aides and Services Toolkit has been executed to ensure that students access the standards aligned curriculum.
Instruction
Instructional Strategies
Checked Answers

· Formal classroom observations focused on instruction
· Walkthroughs targeted on instruction

· Annual Instructional evaluations

Unchecked Answers
· Peer evaluation/coaching
· Instructional Coaching

Regular Lesson Plan Review
Checked Answers

· Administrators
· Building Supervisors

· Department Supervisors

Unchecked Answers
· Instructional Coaches
· Not Reviewed

Provide brief explanation of LEA's process for incorporating selected strategies.
The PA Teacher Evaluation Tool has been implemented to allow instructors to be more reflective and purposeful in planning lessons that reflect standards-aligned instruction and Common Core practices. Teachers are observed and evaluated based on student performance, student academic success rate, presence of  best teaching practices (student engagement, collegial learning experiences, discovery learning). The incorporation of the walk throughs will enhance the current instructional practices and also establish a system of formative assessment for our teaching staff.
Provide brief explanation for strategies not selected and how the LEA plans to address their incorporation.
Currently, learning walks are not part of the framework. I have invited discussion regarding implementation of this practice this concept may provide the staff with some positive results through these efforts. The desire of the administrative team is to gradually incorporate the learning walks into the evaluation process. The administrative team will work together to provide support for all teaching staff members in order to yield positive results in this practice.
Responsiveness to Student Needs
Elementary Education-Primary Level
	Instructional Practices
	Status

	Structured grouping practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Flexible instructional time or other schedule-related practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Differentiated instruction is used to meet student needs.
	Implemented in 50% or more of district classrooms

	A variety of practices that may include structured grouping, flexible scheduling and differentiated instruction are used to meet the needs of gifted students.
	Implemented in 50% or more of district classrooms


If necessary, provide further explanation. (Required explanation if column selected was 
The Panther Valley School District utilizes stakeholder input and feedback concerning effective educational practices to assist in increasing student growth and achievement. Our district wide professional development is a collaborative partnership with CLIU #21, PDE, and PaTTAN. We are dedicating a great deal of time, energy, and money to make some necessary modifications to our educational practices. Since the reconfiguration which occurred at the start of the 2015-2016 school year and the hiring of two new administrative staff members we have been able to implement additional supports through Child Study and ESAP meetings in our district buildings. A focal point for the new Comprehensive Plan (2019 and beyond) would be on addressing issues surrounding Trauma Awareness and SEL. We have been gradually introducing these areas of support for students to our staff for the past two years.
For 2019 and beyond we still need to concentrate on developing a fully written curriculum model and implement differentiated instructional strategies and practices based upon our individual student needs. The curriculum development should be based on the Understanding by Design model. A clear and concise implementation for our curriculum development would allow for a seamless transition across and  between grade levels.
With the reconfiguration of the district buildings we have gradually been able to focus on modifying our ELA curriculum. At the elementary level, for the 2018 school year we did purchase a new reading series by Fountas and Pinnell.
Mathematics instruction and materials should be reviewed for adoption by the conclusion of this comprehensive plan which takes effect in July of 2019.
Elementary Education-Intermediate Level
	Instructional Practices
	Status

	Structured grouping practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Flexible instructional time or other schedule-related practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Differentiated instruction is used to meet student needs.
	Implemented in 50% or more of district classrooms

	A variety of practices that may include structured grouping, flexible scheduling and differentiated instruction are used to meet the needs of gifted students.
	Implemented in 50% or more of district classrooms


If necessary, provide further explanation. (Required explanation if column selected was 
The Panther Valley School District utilizes stakeholder input and feedback concerning effective educational practices to assist in increasing student growth and achievement. Our district wide professional development is a collaborative partnership with CLIU #21, PDE, and PaTTAN. We are dedicating a great deal of time, energy, and money to make some necessary modifications to our educational practices. Since the reconfiguration which occurred at the start of the 2015-2016 school year and the hiring of two new administrative staff members we have been able to implement additional supports through Child Study and ESAP meetings in our district buildings. A focal point for the new Comprehensive Plan (2019 and beyond) would be on addressing issues surrounding Trauma Awareness and SEL. We have been gradually introducing these areas of support for students to our staff for the past two years.
For 2019 and beyond we still need to concentrate on developing a fully written curriculum model and implement differentiated instructional strategies and practices based upon our individual student needs. The curriculum development should be based on the Understanding by Design model. A clear and concise implementation for our curriculum development would allow for a seamless transition across and  between grade levels.
With the reconfiguration of the district buildings we have gradually been able to focus on modifying our ELA curriculum. At the elementary level, for the 2018 school year we did purchase a new reading series by Fountas and Pinnell.
There is a need to review ELA resources with the intermediate school staff to determine a plan of action and materials that would benefit and enhance istruction at the grade levels of 4-5 & 6. Another area of concern is the review and selection of materials, resources and text materials in the core subject area of Mathematics for the years of 2019 and beyond.
 
 
Middle Level
	Instructional Practices
	Status

	Structured grouping practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Flexible instructional time or other schedule-related practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Differentiated instruction is used to meet student needs.
	Implemented in 50% or more of district classrooms

	A variety of practices that may include structured grouping, flexible scheduling and differentiated instruction are used to meet the needs of gifted students.
	Implemented in 50% or more of district classrooms


If necessary, provide further explanation. (Required explanation if column selected was 
The Panther Valley School District utilizes stakeholder input and feedback concerning effective educational practices to assist in increasing student growth and achievement. Our district wide professional development is a collaborative partnership with CLIU #21, PDE, and PaTTAN. We are dedicating a great deal of time, energy, and money to make some necessary modifications to our educational practices. Since the reconfiguration which occurred at the start of the 2015-2016 school year and the hiring of two new administrative staff members we have been able to implement additional supports through Child Study, ESAP and SAP meetings in our district buildings. A focal point for the new Comprehensive Plan (2019 and beyond) would be on addressing issues surrounding Trauma Awareness and SEL. We have been gradually introducing these areas of support for students to our staff for the past two years.
For 2019 and beyond we still need to concentrate on developing a fully written curriculum model and implement differentiated instructional strategies and practices based upon our individual student needs. The curriculum development should be based on the Understanding by Design model. A clear and concise implementation for our curriculum development would allow for a seamless transition across and  between grade levels.
With the reconfiguration of the district buildings we have gradually been able to focus on modifying our ELA curriculum. At the elementary level, for the 2018 school year we did purchase a new reading series by Fountas and Pinnell. There is a need to review ELA resources with the intermediate school staff to determine a plan of action and materials that would benefit and enhance instruction at the grade levels of 4-5 & 6. Another area of concern is the review and selection of materials, resources and text materials in the core subject area of Mathematics for the years of 2019 and beyond.
At the junior high school level (7 & 8) we need to address concerns dealing with student achievement, lack of motivation, truancy, and concerns expressed in the review of our PAYS survey. Key of course across all three of our buildings is PD in the areas of trauma awareness and SEL. We do need to find support for our staff to enhance differentiated instructional practices especially at the junior high and high school levels.
 
High School Level
	Instructional Practices
	Status

	Structured grouping practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Flexible instructional time or other schedule-related practices are used to meet student needs.
	Implemented in 50% or more of district classrooms

	Differentiated instruction is used to meet student needs.
	Implemented in 50% or more of district classrooms

	A variety of practices that may include structured grouping, flexible scheduling and differentiated instruction are used to meet the needs of gifted students.
	Implemented in 50% or more of district classrooms


If necessary, provide further explanation. (Required explanation if column selected was 
The Panther Valley School District utilizes stakeholder input and feedback concerning effective educational practices to assist in increasing student growth and achievement. Our district wide professional development is a collaborative partnership with CLIU #21, PDE, and PaTTAN. We are dedicating a great deal of time, energy, and money to make some necessary modifications to our educational practices. Since the reconfiguration which occurred at the start of the 2015-2016 school year and the hiring of two new administrative staff members we have been able to implement additional supports through Child Study, ESAP and SAP meetings in our district buildings. A focal point for the new Comprehensive Plan (2019 and beyond) would be on addressing issues surrounding Trauma Awareness and SEL. We have been gradually introducing these areas of support for students to our staff for the past two years. At the junior high school level (7 & 8) we need to address concerns dealing with student achievement, lack of motivation, truancy, and concerns expressed in the review of our PAYS survey. Key of course,  across all three of our buildings is PD in the areas of trauma awareness and SEL. We do need to find support for our staff to enhance differentiated instructional practices especially at the junior high and high school levels.
For 2018 and beyond we still need to concentrate on developing a fully written curriculum model and implement differentiated instructional strategies and practices based upon our individual student needs. The curriculum development should be based on the Understanding by Design model. A clear and concise implementation for our curriculum development would allow for a seamless transition across and  between grade levels.
Recruitment
Describe the process you implement to recruit and assign the most effective and highly qualified teachers in order to meet the learning needs of students who are below proficiency or are at risk of not graduating.
The Panther Valley School District continuously practices the fundamental precepts to assign teachers who are the most effective and highly qualified to meet the learning needs of students who are below proficiency or are at risk for not graduating. The focus of the Panther Valley School District's Professional Development and Equity Plan is on collaboration of all of the stakeholders of our district. The needs assessment and planning process addresses equitable access of all of our students to highly qualified teachers and paraprofessionals, equity in teacher experience, equity in teacher training to meet the diverse needs of all learners, equity in class size, and recruiting and retaining highly qualified teachers which results in full equity for all of our students, regardless of the demographics of the students served.
 This methodology includes identifying teachers who are highly invested in this concept and demonstrate the motivation to address this area of need. Evidence of this identification process includes observation and evaluation of teacher performance, including presence of differentiated instruction in planned lessons, tiered and differentiated instruction in learning experiences, student engagement, and the innate ability to develop student efficacy by compiling a history of academic success.
Such teachers are identified through their involvement in district initiatives as the child study team and other endeavors that focus on meeting the needs of diverse or struggling learners. These teachers possess a solid and effective behavior management system and develop positive relationships with their students, no matter how academically or behaviorally challenging they may be. Student performance and  improvement levels, as evidenced by state assessment (PSSA and Keystone) scores also play a role in this identification process. 
Similarly, the recruitment process entails selecting and hiring teachers who uphold the above mentioned set of values. The posting of vacant teacher positions is thorough and descriptive. The application process involves a thorough screening of applicants and an interview process that includes a diverse panel of interviewers that represent district leadership and a diverse cross section or sampling of the district stakeholders. Mentor teachers are assigned to new hires based on the above mentioned values they possess.
Unfortunately, over the past two years recruitment and retention of teachers has been problematic for the PVSD. Our district pays teachers the least of all schools in Carbon County and staff have been leaving our district for higher paying jobs in neighboring school districts. This process coupled with the decrease of available new teaching candidates has played havoc with our efforts to keep pace with our students individual needs.
Assessments
Local Graduation Requirements
	Course Completion
	SY 19/20
	SY 20/21
	SY 21/22

	Total Courses
	26.00
	26.00
	26.00

	English
	4.00
	4.00
	4.00

	Mathematics
	4.00
	4.00
	4.00

	Social Studies
	4.00
	4.00
	4.00

	Science
	3.00
	3.00
	3.00

	Physical Education
	1.00
	1.00
	1.00

	Health
	1.00
	1.00
	1.00

	Music, Art, Family & Consumer Sciences, Career and Technical Education
	5.00
	5.00
	5.00

	Electives
	5.00
	5.00
	5.00

	Minimum % Grade Required for Credit (Numerical Answer)
	65.00
	65.00
	65.00


Graduation Requirement Specifics 
We affirm that our entity requires demonstration of proficiency or above in each of the following State academic standards: English Language Arts and Mathematics, Science and Technology and Environment and Ecology, as determined through any one or a combination of the following:Checked answers

· Completion of secondary level coursework in English Language Arts (Literature), Algebra I and Biology in which a student demonstrates proficiency on the associated Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to general policies) applies.
Unchecked answers
· Locally approved and administered assessments, which shall be independently and objectively validated once every 6 years. Local assessments may be designed to include a variety of assessment strategies listed in ? 4.52(c) and may include the use of one or more Keystone Exams. Except for replacement of individual test items that have a similar level of difficulty, a new validation is required for any material changes to the assessment. Validated local assessments must meet the following standards:
I. Alignment with the following State academic standards: English Language Arts (Literature and Composition); Mathematics (Algebra I) and Environment and Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of performance required to achieve proficiency comparable to that used for the Keystone Exams.

III. Administration of the local assessment to all students, as a requirement for graduation, except for those exempted by their individualized education program under subsection (g), regarding special education students, or gifted individualized education plan as provided in ? 16.32 (relating to GIEP).

IV. Subject to appropriations provided by law, the cost to validate local assessments shall be evenly divided between the school district, AVTS or charter school, including a cyber-charter school, and the Department. If the Department does not provide sufficient funding to meet its share, local assessments submitted for validation shall be deemed valid until a new validation is due to the Department.

V. The Department will establish a list of entities approved to perform independent validations of local assessments in consultation with the Local Assessment Validation Advisory Committee as provided in ? 4.52(f).

VI. School boards shall only approve assessments that have been determined to meet the requirements of this subsection by an approved entity performing the independent validation. If a school district, AVTS or charter school, including a cyber-charter school, uses a local assessment that has not been independently validated, the Secretary will direct the school entity to discontinue its use until the local assessment is approved through independent validation by an approved entity.

· Completion of an Advanced Placement exam or International Baccalaureate exam that includes academic content comparable to the appropriate Keystone Exam at a score established by the Secretary to be comparable to the proficient level on the appropriate Keystone Exam.

· Not Applicable. Our LEA does not offer High School courses.

Local Assessments
	Standards
	WA
	TD
	NAT
	DA
	PSW
	Other

	Arts and Humanities
	X
	X
	
	
	X
	X

	Career Education and Work
	
	X
	
	X
	X
	X

	Civics and Government
	
	X
	X
	X
	X
	X

	PA Core Standards: English Language Arts
	
	X
	X
	X
	X
	X

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	
	X
	X
	X
	X
	X

	PA Core Standards: Mathematics
	
	X
	X
	X
	X
	X

	Economics
	
	X
	X
	X
	X
	X

	Environment and Ecology
	
	X
	X
	X
	X
	X

	Family and Consumer Sciences
	
	X
	X
	X
	X
	X

	Geography
	
	X
	X
	X
	X
	X

	Health, Safety and Physical Education
	
	X
	X
	
	X
	X

	History
	
	X
	X
	X
	X
	X

	Science and Technology and Engineering Education
	
	X
	X
	X
	X
	X

	World Language
	
	X
	X
	X
	X
	X


Methods and Measures
Summative Assessments
	Summative Assessments
	EEP
	EEI
	ML
	HS

	This includes teacher observations, worksheets, assignments, read alouds, classroom preformance
	X
	X
	X
	X


Benchmark Assessments
	Benchmark Assessments
	EEP
	EEI
	ML
	HS

	Benchmark assessments include Aims Web testing, reading and math series testing, HAMAT assessment
	X
	X
	X
	X


Formative Assessments
	Formative Assessments
	EEP
	EEI
	ML
	HS

	This includes final exams, unit and chapter tests, reading and math series testing
	X
	X
	X
	X


Diagnostic Assessments
	Diagnostic Assessments
	EEP
	EEI
	ML
	HS

	Included in this category are Aimsweb testing, Study Island Benchmarking, HAMAT assessment
	X
	X
	X
	X


Validation of Implemented Assessments
	Validation Methods
	EEP
	EEI
	ML
	HS

	External Review
	X
	X
	X
	X

	Intermediate Unit Review
	X
	X
	X
	X

	LEA Administration Review
	X
	X
	X
	X

	Building Supervisor Review
	X
	X
	X
	X

	Department Supervisor Review
	X
	X
	X
	X

	Professional Learning Community Review
	
	
	
	

	Instructional Coach Review
	
	
	
	

	Teacher Peer Review
	
	
	
	


Provide brief explanation of your process for reviewing assessments.
The current process is modeled after the teacher evaluation tool and formal and informal teacher observations and evaluations. The district has a long term goal to develop professional learning communities and to implement a formal framework of the peer review process.
Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and how they are independently and objectively validated every six years.
Local assessments include an electronic collection of baseline data and a regular assessment schedule, whereas student progress is charted. This data is examines on a regular basis, and provides the teacher with information with which to chart student learning objectives. Students who do not make meaningful progress are looked at more carefully in terms of data, instruction, and classroom performance. Those students are identified as requiring different instructional methods that are prescriptive and differentiate, in order to assist the student in making academic gains.
Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and effectively for use by LEA leaders and instructional teams.
There is a strong emphasis on educational leadership to become well versed and intimately knowledgeable of data collection, examination, and dissemination. Through presenters from the local intermediate unit and a train the trainer model with participation of teachers as department heads, instructors are given a high expectation to heavily utilize data to inform instruction and make educational decisions.
Teachers are trained in data collection and methodology to effectively analyze, and disseminate student data. PVAAS and state assessment student reports are examples of data utilized to provide teachers with information that is both diagnostic and prescriptive. Established data teams meet on a scheduled basis to substantiate this initiative, create spreadsheets, and share information in order to enhance teacher effectiveness.
Data Informed Instruction
Describe how information from the assessments is used to assist students who have not demonstrated achievement of the academic standards at a proficient level or higher.
Fair assessments are employed and used by teachers to gather baseline data. During instruction, summative and formative assessments are used to ensure student learning is occurring as expected, and to provide opportunities to reteach or develop small groupings to intensively teach or reteach concepts. Formative assessments and teacher observation of student performance allows the instructor to move forward in instruction or revisit concepts, based on student achievement. This demonstration of best practices in relation to data informed instruction is documented through lesson plans and teacher observations, and occurs at all levels.
Students who consistently fail to thrive academically may be referred to the child study team. Less formal interventions include team meetings (that may or may not require parental input), more intense data collection, or differentiated groupings. The reassignment of the child to a classroom setting the includes an inclusionary model of an additional staff member, such as a paraeducator or co-teacher, may provide the additional support that the student requires.
Assessment Data Uses
	Assessment Data Uses
	EEP
	EEI
	ML
	HS

	Assessment results are reported out by PA assessment anchor or standards-aligned learning objective.
	X
	X
	X
	X

	Instructional practices are identified that are linked to student success in mastering specific PA assessment anchors, eligible content or standards-aligned learning objectives.
	X
	X
	X
	X

	Specific PA assessment anchors, eligible content or standards-aligned learning objectives are identified for those students who did not demonstrate sufficient mastery so that teachers can collaboratively create and/or identify instructional strategies likely to increase mastery.
	X
	X
	X
	X

	Instructional practices modified or adapted to increase student mastery.
	X
	X
	X
	X


Provide brief explanation of the process for incorporating selected strategies.
Teachers have received training and updates in regard to implementation of PA State Standards and Common Core concepts. Teachers had been trained to utilize the Standards Aligned Systems portal and adopt best practices and methodology in terms of teaching to the standards, creating lessons that are standards-based, continuously incorporating standards into learning experiences, and applying concepts to identify and chart student mastery. Curriculum based instruction has allowed teachers to design lessons that are more purposeful and relevant, while incorporating prior knowledge and student interests into instruction, with the specific goal of meeting the needs of challenging learners. Furthermore, teachers are directed to be more collaborative and collegial in their lesson planning, utilizing their colleagues as resources for instruction and assessment.
Provide brief explanation for strategies not selected and how you plan to address their incorporation.
This narrative is empty.
Distribution of Summative Assessment Results
	Distribution Methods
	EEP
	EEI
	ML
	HS

	Course Planning Guides
	X
	X
	X
	X

	Directing Public to the PDE & other Test-related Websites
	X
	X
	X
	X

	Individual Meetings
	X
	X
	X
	X

	Letters to Parents/Guardians
	X
	X
	X
	X

	Local Media Reports
	X
	X
	X
	X

	Website
	X
	X
	X
	X

	Meetings with Community, Families and School Board
	X
	X
	X
	X

	Mass Phone Calls/Emails/Letters
	X
	X
	X
	X

	Newsletters
	X
	X
	X
	X

	Press Releases
	X
	X
	X
	X

	School Calendar
	X
	X
	X
	X

	Student Handbook
	X
	X
	X
	X


Provide brief explanation of the process for incorporating selected strategies.
The Panther Valley School District makes every attempt to be transparent and share and disseminate information to families and other stake holders. All media (school handbooks at every level, newspapers, district web site, and Alert Now messages) provide information that is pertinent.
Provide brief explanation for strategies not selected and how the LEA plans to address their incorporation.
All strategies have been selected.
Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual student achievement targets or experience other challenges, which deter student attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued growth in student achievement.

At the present time all three of the district buildings (elementary, intermediate, and junior senior high school) may be classified as a struggling schools in so much as our SPP scores have reflected less than desirable results. The district and the administration recognize that there is a need for some intensive professional development in an effort to produce some results that will demonstrate moderate improvement. We have been working with our local IU (Carbon Lehigh) to seek out supports in professional development. Our key focus deals with curriculum development in Mathematics and ELA by working with staff from CLIU #21. The process included rewriting our curriculum in our Algebra I and ELA courses.
Schools and districts have become data-rich environments. For example, schools and districts now have assessment scores for all students in Grades 3–8 in reading and mathematics and, more recently, scores on science assessments. In addition to these annual summative assessment data, educators need frequent, formative assessment data and other data to report on student progress and make instructional decisions throughout the year.
In designing an effective school improvement plan, stakeholders may concentrate on how this new wealth of data can be used to identify strengths and weaknesses and to track whether improvement strategies are making a positive difference. For example, educators often benefit from ongoing support in using data systems that collect and report a range of data. Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.
The best school improvement plans are not rigid prescriptions for day-to-day action, but rather are guides for ongoing improvement in critical areas. An effective plan sets forth action steps, establishes timelines, and identifies outcome measures to monitor and evaluate success. If a plan is to become a key resource and guide for school improvement, then it must be crafted and owned by all of the stakeholders— teachers, support staff, school leaders, students, families, district officials, community members, and business organizations.
Through the report generated as a result of PA state assessments, the principals and department heads utilize the provided data as a guide to improve student performance and achievement rates. This information is considered to be both diagnostic and prescriptive to the data teams that utilize the given information to inform instruction, group students accordingly, and address the specific needs of the subgroups (special  education, low socio economic, and English Language Learners populations). The district makes every attempt to empower the families within the community by providing resources (free breakfast and lunch for all of our students, SHINE programs), and eliciting PTO and other parent groups to enhance and increase involvement. Initiatives such as clothing and winter coat drives provide resources to support struggling students and attend to their hierarchy of needs.
Programs, Strategies and Actions
	Programs, Strategies and Actions
	EEP
	EEI
	ML
	HS

	Biennially Updated and Executed Memorandum of Understanding with Local Law Enforcement
	X
	X
	X
	X

	School-wide Positive Behavioral Programs
	X
	X
	X
	X

	Conflict Resolution or Dispute Management
	X
	X
	X
	X

	Peer Helper Programs
	X
	X
	X
	X

	Safety and Violence Prevention Curricula
	X
	X
	X
	X

	Student Codes of Conduct
	X
	X
	X
	X

	Comprehensive School Safety and Violence Prevention Plans
	X
	X
	X
	X

	Purchase of Security-related Technology
	X
	X
	X
	X

	Student, Staff and Visitor Identification Systems
	X
	X
	X
	X

	Placement of School Resource Officers
	X
	X
	X
	X

	Student Assistance Program Teams and Training
	X
	X
	X
	X

	Counseling Services Available for all Students
	X
	X
	X
	X

	Internet Web-based System for the Management of Student Discipline
	X
	X
	X
	X


Explanation of strategies not selected and how the LEA plans to address their incorporation:
All strategies had been selected.
Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public of the gifted education services and programs offered (newspaper, student handbooks, school website, etc.)
The Supervisor of special education attempts to delineat information through a vast number of resources in an effort to be transparent and communicate effectively with district families.
· Add information to school district website

· District specific information regarding the gifted screening and identification process

· Parent resources

· Notice of Parental Rights

· National Association of Gifted Children link:

· http://www.nagc.org/
· National Society for the Gifted and Talented link:

· https://www.nsgt.org/
· Council for Exceptional Children link:

· https://www.cec.sped.org/
· Link to Chapter 16

· Important definitions from Chapter 16

· Add information to student handbook

· District specific summary of gifted education program and screening/identification process

Describe your entity’s process for locating students who are thought to be gifted and may be in need of specially designed instruction (screening).
· Formal universal screening diagnostic review to be conducted by teachers in grades 2, 3, 4 and 6 once per year. Team to consider the following types of data:
· Summative

· PVAAS and PSSA data

· Report Cards

· Benchmark

· DIBELS or STAR (see table below)

· Formative

· Classroom assessments

· Teacher input/parent input

· Consideration of intervening factors that mask giftedness (ESL, disability, gender/racial bias, socio-cultural deprivation)

· Additional informal screening activities take place by a review of student data at all grade levels in an ongoing fashion throughout the school year. Classroom teachers and parent can recommend students for a gifted evaluation at any time.

 

Describe your entity’s procedures for determining eligibility (through multiple criteria) and need (based on academic strength) for potentially mentally gifted students (evaluation).
· The supervisor of special education, in conjunction with the district's guidance counselors and school psychologist, provide information to make teachers knowledgeable in identifying students who may be candidates for an evaluation to identify giftedness. Elements in addition to high test scores and consistent excellent academic performance, including leadership and problem-solving skills, are made known to educators in this child find process. Such students are provided with tiered and differentiated instruction to challenge them adequately, in addtion to being referred to the guidance counselor. If the level team determines a potential for giftedness, a Permission To Evaluate is issued to the parents or guardians, and the student receives an evaluation from the school psychologist to determine giftedness.Formal universal screening diagnostic review to be conducted by teachers in grades 2, 3, 4 and 6 once per year. Team to consider the following types of data:
· Summative

· PVAAS and PSSA data

· Report Cards

· Benchmark

· DIBELS or STAR (see table below)

· Formative

· Classroom assessments

· Teacher input/parent input

· Consideration of intervening factors that mask giftedness (ESL, disability, gender/racial bias, socio-cultural deprivation)

· Additional informal screening activities take place by a review of student data at all grade levels in an ongoing fashion throughout the school year. Classroom teachers and parent can recommend students for a gifted evaluation at any time.

	Grade Level

	Screening Month

	Literacy

	Math

	Cut-Offs/Thresholds


	Grade 2
	January
	DIBELS
	MyMath
	DIBELS – PR = >95
MyMath – Advanced?

	Grade 3
	January
	DIBELS
	MyMath
	DIBELS – PR = >95
MyMath – Advanced?

	Grade 4
	October
	STAR, PSSA
	STAR, PSSA
	STAR – PR = >95
PSSA – Advanced

	Grade 6
	October
	STAR, PSSA
	STAR, PSSA
	STAR – PR = >95
PSSA –  Advanced


 

Describe the gifted programs* being offered that provide opportunities for acceleration, enrichment or both. *The word "programs" refers to the continuum of services, not one particular option.
The PVSD offers both acceleration and enrichment for our students identified as being gifted. At the intermediate level students identified as being gifted are afforded the opportunity of acceleration by attending classes at the junior senior high school. Both buildings are in close proximity and we strive to offer advancement according to each students strengths. Students that attend the junior senior high school can participate in AP classes, dual enrollment courses offered through either PSU Hazleton or LCCC.
Developmental Services
	Developmental Services
	EEP
	EEI
	ML
	HS

	Academic Counseling
	X
	X
	X
	X

	Attendance Monitoring
	X
	X
	X
	X

	Behavior Management Programs
	X
	X
	X
	X

	Bullying Prevention
	X
	X
	X
	X

	Career Awareness
	X
	X
	X
	X

	Career Development/Planning
	X
	X
	X
	X

	Coaching/Mentoring
	
	
	X
	X

	Compliance with Health Requirements –i.e., Immunization
	X
	X
	X
	X

	Emergency and Disaster Preparedness
	X
	X
	X
	X

	Guidance Curriculum
	X
	X
	X
	X

	Health and Wellness Curriculum
	X
	X
	X
	X

	Health Screenings
	X
	X
	X
	X

	Individual Student Planning
	X
	X
	X
	X

	Nutrition
	X
	X
	X
	X

	Orientation/Transition
	X
	X
	X
	X

	RTII/MTSS
	X
	X
	X
	

	Wellness/Health Appraisal
	X
	X
	X
	X

	Student Assistance Program
	X
	X
	X
	X


Explanation of developmental services:
This narrative is empty.
Diagnostic, Intervention and Referral Services
	Diagnostic, Intervention and Referral Services
	EEP
	EEI
	ML
	HS

	Accommodations and Modifications
	X
	X
	X
	X

	Administration of Medication
	X
	X
	X
	X

	Assessment of Academic Skills/Aptitude for Learning
	X
	X
	X
	X

	Assessment/Progress Monitoring
	X
	X
	X
	X

	Casework
	X
	X
	X
	X

	Crisis Response/Management/Intervention
	X
	X
	X
	X

	Individual Counseling
	X
	X
	X
	X

	Intervention for Actual or Potential Health Problems
	X
	X
	X
	X

	Placement into Appropriate Programs
	X
	X
	X
	X

	Small Group Counseling-Coping with life situations
	X
	X
	X
	X

	Small Group Counseling-Educational planning
	X
	X
	X
	X

	Small Group Counseling-Personal and Social Development
	X
	X
	X
	X

	Special Education Evaluation
	X
	X
	X
	X

	Student Assistance Program
	
	
	X
	X


Explanation of diagnostic, intervention and referral services:
This narrative is empty.
Consultation and Coordination Services
	Consultation and Coordination Services
	EEP
	EEI
	ML
	HS

	Alternative Education
	X
	X
	X
	X

	Case and Care Management
	X
	X
	X
	X

	Community Liaison
	X
	X
	X
	X

	Community Services Coordination (Internal or External)
	X
	X
	X
	X

	Coordinate Plans
	X
	X
	X
	X

	Coordination with Families (Learning or Behavioral)
	X
	X
	X
	X

	Home/Family Communication
	X
	X
	X
	X

	Managing Chronic Health Problems
	X
	X
	X
	X

	Managing IEP and 504 Plans
	X
	X
	X
	X

	Referral to Community Agencies
	X
	X
	X
	X

	Staff Development
	X
	X
	X
	X

	Strengthening Relationships  Between School Personnel, Parents and Communities
	X
	X
	X
	X

	System Support 
	X
	X
	X
	X

	Truancy Coordination
	X
	X
	X
	X


Explanation of consultation and coordination services:
This narrative is empty.
Communication of Educational Opportunities
	Communication of Educational Opportunities
	EEP
	EEI
	ML
	HS

	Course Planning Guides
	
	
	X
	X

	Directing Public to the PDE & Test-related Websites
	X
	X
	X
	X

	Individual Meetings
	X
	X
	X
	X

	Letters to Parents/Guardians
	X
	X
	X
	X

	Local Media Reports
	X
	X
	X
	X

	Website
	X
	X
	X
	X

	Meetings with Community, Families and Board of Directors
	X
	X
	X
	X

	Mass Phone Calls/Emails/Letters
	X
	X
	X
	X

	Newsletters
	X
	X
	X
	X

	Press Releases
	X
	X
	X
	X

	School Calendar
	X
	X
	X
	X

	Student Handbook
	X
	X
	X
	X


Communication of Student Health Needs
	Communication of Student Health Needs
	EEP
	EEI
	ML
	HS

	Individual Meetings
	X
	X
	X
	X

	Individual Screening Results
	X
	X
	X
	X

	Letters to Parents/Guardians  
	X
	X
	X
	X

	Website
	X
	X
	X
	X

	Meetings with Community, Families and Board of Directors
	X
	X
	X
	X

	Newsletters
	X
	X
	X
	X

	School Calendar
	X
	X
	X
	X

	Student Handbook
	X
	X
	X
	X


Frequency of Communication
Elementary Education - Primary Level
· More than once a month
Elementary Education - Intermediate Level
· More than once a month
Middle Level
· More than once a month
High School Level
· More than once a month
Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing interventions regarding differing student needs and academic progress.
The special and unique barriers some students face are addressed primarily through the guidance counselor at each level. These professional attend frequent trainings and opportunities to collaborate with other guidance counselors in the area, in order to share information and resources.
The school psychologist is also integrel in this area, attending trainings, continuously updating her professional resume, and working collegially with other school psychologists, as well as other local clinical psychologists and psychiatrists.
The school district employs a contracted behavioral consultant to meet specific and individual student needs, in conjunction with teacher or guidance counselor referral, as well as Student Assistance Team referral.
additionally, the Panther Valley School District works in partnership with the intermediate unit's established flight team, which contains local teachers guidance counselors, school psychologists, and other related professionals to provide immediate attention and presence in the event of a tragedy.
Community Coordination
Describe how you accomplish coordination with community operated infant and toddler centers, as well as preschool early intervention programs. In addition, describe the community coordination with the following before or after school programs and services for all grade levels, including pre-kindergarten, if offered, through grade 12.
1. Child care

2. After school programs

3. Youth workforce development programs

4. Tutoring

Community coordination exists at all grade levels and begins at the preschool level. The school psychologist and elementary level guidance counselor, in addition to the special education supervisor, has established reciprocal and symbiotic relationships with local entities, such as day cares, preschools, Project Connect, the local intermediate unit, and others.  The Early intervention process is thoughtful and well-planned, whereas the intermediate unit intervenes in establishing meetings with families of potential students who would attend kindergarten the following school year. These meetings are held in the winter of the previous school year, and those students are tracked with their progress being followed.
The school district collaborates with local day cares to ensure that after school issues are addressed, where needed. The elementary school houses the SHINE program, to meet that student need.
Youth workforce development programs have been established to create work-based learning opportunities for students. The Carbon Career and Technical Institute is an excellent resource for both vocational education, as well as summer skill building opportunities. The intermediate unit and a local entity, Behavioral Health Associates, provides work-based learning and career development. Additionally, local workforce development programs such as the Carbon Training Center and Job Corps partners with the LEA.
Tutoring is available and encouraged at every grade level, as teacher availability is built into the school day to provide for this need.
Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with disabilities.
1. Address coordination activities designed to identify and serve children with disabilities and the supports and accommodations available to ensure both physical and programmatic access.

2. Address pre-kindergarten programs operated directly by the LEA and those operated by community agencies under contract from the LEA.

3. Describe how the LEA provides for a smooth transition from the home setting and any early childhood care or educational setting the students attend, to the school setting.

The intermediate unit collaborates with the school district by providing Early Intervention services and communication to service students who require services. The district website continues its child find obligation by posting the information and making it accessible to families.
Programs such as Head Start and Project Connect, along with local preschools and day cares, provide early identification and corresponding intervention. The Preschool IEP is created, so that goals can be set to target specified student needs for individual children. these goals are progress monitored and made known to the school district through the Early Intervention process, including a winter meeting the school year prior to potential entrance into kindergarten.
Families are provided with service information, including literature and resources, with an emphasis on services such as occupational therapy, speech and language, physical therapy, and educational intervention.
Early Intervention students who enter kindergarten are placed in the appropriate educational setting, based on level of need as determined by the multi disciplinary team. The Preschool Individualized Education Program is adopted, with a School Age Individualized Education Program developed, depending on individual need according to performance, achievement, and skills acquisition, as per data collection.
Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
	Material and Resources Characteristics
	Status

	Aligned and supportive of academic standards, progresses level to level and demonstrates relationships among fundamental concepts and skills
	Developing

	A robust supply of high quality aligned instructional materials and resources available
	Accomplished

	Accessibility for students and teachers is effective and efficient
	Developing

	Differentiated and equitably allocated to accommodate diverse levels of student motivation, performance and educational needs
	Developing


Provide explanation for processes used to ensure Accomplishment.
The educational leader, i.e., the principal, at this level is striving to incorporate an inclusive environment which capitalizes on staff experience and expertise. The building principal is a serious educational leader, educated in school psychology. The principal attempts to resolve some of the social emotional learning considerations into effective educational planning. He provides teachers with knowledge, understanding, training, and resources to support standards-based educational practices. He has designed programs, and obtained curriculum resources to establish high quality and standards-based educational programs. The emotional support setting is currently being aligned to include an increased level of student support at the elementary school environment.
Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
No area had been designated as "needs improvement" or "non existent."
Elementary Education-Intermediate Level
	Material and Resources Characteristics
	Status

	Aligned and supportive of academic standards, progresses level to level and demonstrates relationships among fundamental concepts and skills
	Developing

	A robust supply of high quality aligned instructional materials and resources available
	Developing

	Accessibility for students and teachers is effective and efficient
	Developing

	Differentiated and equitably allocated to accommodate diverse levels of student motivation, performance and educational needs
	Developing


Provide explanation for processes used to ensure Accomplishment.
The building principal is a serious educational leader who has recently completed her classes for her superintendents letter of eligibility. She has been extremely effective as a school leader and offers support to all staff employed in our intermediate building. The team functions well at PVIS and this is due to the leadership style which utilizes the strengths of the teaching staff. The principal attempts to resolve some of the social emotional learning considerations into effective educational planning. She provides teachers with knowledge, understanding, training, and resources to support standards-based educational practices.
Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
No area had been designated as needing improvement or as being non existent.
Middle Level
	Material and Resources Characteristics
	Status

	Aligned and supportive of academic standards, progresses level to level and demonstrates relationships among fundamental concepts and skills
	Developing

	A robust supply of high quality aligned instructional materials and resources available
	Developing

	Accessibility for students and teachers is effective and efficient
	Developing

	Differentiated and equitably allocated to accommodate diverse levels of student motivation, performance and educational needs
	Developing


Provide explanation for processes used to ensure Accomplishment.
Since the reconfiguration we have been working towards school improvement across all grade levels (K-12). Each building principal attempts to work cooperatively with all staff towards standards-aligned instruction and they maintain high expectations for teachers in this concept, providing training to correspond with current state initiatives.
Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
No items were designated as needing improvement or as non existent at the middle school level.
High School Level
	Material and Resources Characteristics
	Status

	Aligned and supportive of academic standards, progresses level to level and demonstrates relationships among fundamental concepts and skills
	Developing

	A robust supply of high quality aligned instructional materials and resources available
	Developing

	Accessibility for students and teachers is effective and efficient
	Developing

	Differentiated and equitably allocated to accommodate diverse levels of student motivation, performance and educational needs
	Developing


Provide explanation for processes used to ensure Accomplishment.
The current high school principal has established himself as a strong and innovative leader. He has made a priority to improve the school by increasing high expectations and a level of excellence for the teaching staff. He has his superintendent letter, so he is very knowledgeable in teacher effectiveness models, and standards-based instructional practices. He has provided the staff and material resources for differentiated instruction to occur, as he is a proponent of heterogeneous grouping models and allowing special needs students to access the standards-based curriculum, as presented in the general education setting.
Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to address their incorporation:
No item was designated as needing improvement or as non existent at the high school lvel.
SAS Incorporation
Elementary Education-Primary Level
	Standards
	Status

	Arts and Humanities
	Implemented in 50% or more of district classrooms

	Career Education and Work
	Implemented in 50% or more of district classrooms

	Civics and Government
	Implemented in 50% or more of district classrooms

	PA Core Standards: English Language Arts
	Implemented in 50% or more of district classrooms

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Implemented in 50% or more of district classrooms

	PA Core Standards: Mathematics
	Implemented in 50% or more of district classrooms

	Economics
	Implemented in 50% or more of district classrooms

	Environment and Ecology
	Implemented in 50% or more of district classrooms

	Family and Consumer Sciences
	Implemented in 50% or more of district classrooms

	Geography
	Implemented in 50% or more of district classrooms

	Health, Safety and Physical Education
	Implemented in 50% or more of district classrooms

	History
	Implemented in 50% or more of district classrooms

	Science and Technology and Engineering Education
	Not answered

	Alternate Academic Content Standards for Math
	Implemented in 50% or more of district classrooms

	Alternate Academic Content Standards for Reading
	Implemented in 50% or more of district classrooms

	American School Counselor Association for Students
	Implemented in 50% or more of district classrooms

	Early Childhood Education: Infant-Toddler&rarr;Second Grade
	Implemented in 50% or more of district classrooms

	English Language Proficiency
	Implemented in 50% or more of district classrooms

	Interpersonal Skills
	Implemented in 50% or more of district classrooms

	School Climate
	Implemented in 50% or more of district classrooms


Further explanation for columns selected "
Common  Core Standards are being researched, implemented and modeled through professional learning communities.
Elementary Education-Intermediate Level
	Standards
	Status

	Arts and Humanities
	Implemented in 50% or more of district classrooms

	Career Education and Work
	Implemented in 50% or more of district classrooms

	Civics and Government
	Implemented in 50% or more of district classrooms

	PA Core Standards: English Language Arts
	Implemented in 50% or more of district classrooms

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Implemented in 50% or more of district classrooms

	PA Core Standards: Mathematics
	Implemented in 50% or more of district classrooms

	Economics
	Implemented in 50% or more of district classrooms

	Environment and Ecology
	Implemented in 50% or more of district classrooms

	Family and Consumer Sciences
	Implemented in 50% or more of district classrooms

	Geography
	Implemented in 50% or more of district classrooms

	Health, Safety and Physical Education
	Implemented in 50% or more of district classrooms

	History
	Implemented in 50% or more of district classrooms

	Science and Technology and Engineering Education
	Implemented in 50% or more of district classrooms

	Alternate Academic Content Standards for Math
	Implemented in 50% or more of district classrooms

	Alternate Academic Content Standards for Reading
	Implemented in 50% or more of district classrooms

	American School Counselor Association for Students
	Implemented in 50% or more of district classrooms

	English Language Proficiency
	Implemented in 50% or more of district classrooms

	Interpersonal Skills
	Implemented in 50% or more of district classrooms

	School Climate
	Implemented in 50% or more of district classrooms


Further explanation for columns selected "
Common Core Standards educational concepts are being researched, modeled, and developed.
Middle Level
	Standards
	Status

	Arts and Humanities
	Implemented in 50% or more of district classrooms

	Career Education and Work
	Implemented in 50% or more of district classrooms

	Civics and Government
	Implemented in 50% or more of district classrooms

	PA Core Standards: English Language Arts
	Implemented in 50% or more of district classrooms

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Implemented in 50% or more of district classrooms

	PA Core Standards: Mathematics
	Implemented in 50% or more of district classrooms

	Economics
	Implemented in 50% or more of district classrooms

	Environment and Ecology
	Implemented in 50% or more of district classrooms

	Family and Consumer Sciences
	Implemented in 50% or more of district classrooms

	Geography
	Implemented in 50% or more of district classrooms

	Health, Safety and Physical Education
	Implemented in 50% or more of district classrooms

	History
	Implemented in 50% or more of district classrooms

	Science and Technology and Engineering Education
	Implemented in 50% or more of district classrooms

	Alternate Academic Content Standards for Math
	Implemented in 50% or more of district classrooms

	Alternate Academic Content Standards for Reading
	Implemented in 50% or more of district classrooms

	American School Counselor Association for Students
	Implemented in 50% or more of district classrooms

	English Language Proficiency
	Implemented in 50% or more of district classrooms

	Interpersonal Skills
	Implemented in 50% or more of district classrooms

	School Climate
	Implemented in 50% or more of district classrooms

	World Language
	Implemented in 50% or more of district classrooms


Further explanation for columns selected "
Common core Standards are being researched, modeled, and implemented through professional learning communities.
High School Level
	Standards
	Status

	Arts and Humanities
	Implemented in 50% or more of district classrooms

	Career Education and Work
	Implemented in 50% or more of district classrooms

	Civics and Government
	Implemented in 50% or more of district classrooms

	PA Core Standards: English Language Arts
	Implemented in 50% or more of district classrooms

	PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
	Implemented in 50% or more of district classrooms

	PA Core Standards: Mathematics
	Implemented in 50% or more of district classrooms

	Economics
	Implemented in 50% or more of district classrooms

	Environment and Ecology
	Implemented in 50% or more of district classrooms

	Family and Consumer Sciences
	Implemented in 50% or more of district classrooms

	Geography
	Implemented in 50% or more of district classrooms

	Health, Safety and Physical Education
	Implemented in 50% or more of district classrooms

	History
	Implemented in 50% or more of district classrooms

	Science and Technology and Engineering Education
	Implemented in 50% or more of district classrooms

	Alternate Academic Content Standards for Math
	Implemented in 50% or more of district classrooms

	Alternate Academic Content Standards for Reading
	Implemented in 50% or more of district classrooms

	American School Counselor Association for Students
	Implemented in 50% or more of district classrooms

	English Language Proficiency
	Implemented in 50% or more of district classrooms

	Interpersonal Skills
	Implemented in 50% or more of district classrooms

	School Climate
	Implemented in 50% or more of district classrooms

	World Language
	Implemented in 50% or more of district classrooms


Further explanation for columns selected "
Common Core Standards are being researched, modeled, and implemented through professional learning communities.
Early Warning System
The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students who may be on a path to dropping out of school. Please indicate your selection of the following options.
Not answered
Professional Education
Characteristics
	District’s Professional Education Characteristics
	EEP
	EEI
	ML
	HS

	Enhances the educator’s content knowledge in the area of the educator’s certification or assignment.
	X
	X
	X
	X

	Increases the educator’s teaching skills based on effective practice research, with attention given to interventions for struggling students.
	X
	X
	X
	X

	Increases the educator's teaching skills based on effective practice research, with attention given to interventions for gifted students.
	X
	X
	X
	X

	Provides educators with a variety of classroom-based assessment skills and the skills needed to analyze and use data in instructional decision making.
	X
	X
	X
	X

	Empowers educators to work effectively with parents and community partners.
	X
	X
	X
	X


	District’s Professional Education Characteristics
	EEP
	EEI
	ML
	HS

	Provides the knowledge and skills to think and plan strategically, ensuring that assessments, curriculum, instruction, staff professional education, teaching materials and interventions for struggling students are aligned to each other, as well as to Pennsylvania’s academic standards.
	X
	X
	X
	X

	Provides the knowledge and skills to think and plan strategically, ensuring that assessments, curriculum, instruction, staff professional education, teaching materials and interventions for gifted students are aligned to each other, as well as to Pennsylvania's academic standards.
	X
	X
	X
	X

	Provides leaders with the ability to access and use appropriate data to inform decision making.
	X
	X
	X
	X

	Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.
	X
	X
	X
	X

	Instructs the leader in managing resources for effective results.
	X
	X
	X
	X


Provide brief explanation of your process for ensuring these selected characteristics.
The Panther Valley School District embraces best practices and learning initiatives, as they are disseminated from the state and national level. Teachers, as well as administrators, are monetarily compensated for obtaining continuing education, in order to increase level of knowledge to improve existing programs and enhance the quality of our educational programs kindergarten through twelfth grade. Administrators receive continuous training and knowledge in reference to evaluation teacher effectiveness and promote detailed clarification of effective teaching models in reference to pedagogy.
A key element for our school district is to embrace the concepts of communication, cooperation and collaboration. These are the main processes that are required for our district to advance and meet the divergent needs of all of our students. The involvement of staff is crucial to initiate any type of meaningful change. The staff of all three buildings will need to have a considerable amount of time allotted to collaborate between grade levels to help with the desired goal of a curriculum audit. The plan for our district over the next three years and beyond is to implement a curriculum review cycle. The plan would allow for a six-year cycle for review and renewal.Also, the staff will focus on the development and implementation of the SLO's.
As we begin the new comprehensive plan for July of 2019 we need to address specific concerns surrounding school safety and relationship building in all three of our buildings. There are many new initiatives revolving around Act 44 of 2018 that need to be shared with our staff members. School safety has become one of the most important factors for all school districts due to the recent scares and school shootings across our nation.
During our in service in September we held a CRASE training (similar to ALICE) to educate our staff on what to do in the event that there is a school shooting. CRASE is an acronym for Civilian Response to an Active Shooter Event. We also have been focusing on our school climate teams, recognition of depression and suicide awareness, trauma awareness, and SEL. Our review of the most recent PAYS survey also reveals some concerns involving our students potential for destructive behaviors.
Obviously, we still need to maintain a focus on use of the mounds of data available. The staff has also been working on data analysis. We have a unique opportunity to create a focus on PD and adult learning with the reconfiguration of our buildings and grade levels. The district leadership team recognizes that we need to explore specific learning programs in an effort to provide additional support for our staff in the areas of curriculum development, data analysis, differentiated instruction, and support of students social needs. There are numerous programs available through CLIU #21, PaTTAN, and other state initiated programs that the district will need to attend in order to meet the needs of all of our students.
The Panther Valley Professional Development plan for the next three years intends to focus on the following areas:
Organizes adults into learning communities whose goals are aligned with those of the school and district.

Student and staff safety.
Awareness of opioids and their dangers.
Trauma awareness
Staff development that has as its goal high levels of learning for all students, teachers, and administrators requires a form of professional learning that is quite different from the workshop-driven approach. The most powerful forms of staff development occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving.
Requires resources to support adult learning and collaboration.

Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.
Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement.

First, data on student learning gathered from standardized tests, district-made tests, student work samples, portfolios, and other sources provide important input to the selection of school or district improvement goals and provide focus for staff development efforts. This process of data analysis and goal development typically determines the content of teachers' professional learning in the areas of instruction, curriculum, and assessment.
A second use of data is in the design and evaluation of staff development efforts, both for formative and summative purposes. Early in a staff development effort, educational leaders must decide what adults will learn and be able to do and which types of evidence will be accepted as indicators of success.
A third use of data occurs at the classroom level as teachers gather evidence of improvements in student learning to determine the effects of their professional learning on their own students. Teacher-made tests, assignments, portfolios, and other evidence of student learning are used by teachers to assess whether staff development is having desired effects in their classrooms.
Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement.

Teachers' knowledge of their students is an essential ingredient of successful teaching. Staff development helps teachers to understand the general cognitive and social/emotional characteristics of students in order to provide developmentally appropriate curriculum
and instruction. It provides strategies for tapping the unique learning strengths of each student. In addition, it helps teachers to use knowledge of their students' interests and backgrounds to assist them in planning meaningful, relevant lessons.
Provide brief explanation for strategies not selected and how you plan to address their incorporation.
Professional Development for staff in our district
Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as outlined in Act 126.
	Questions

	The LEA has conducted the required training on:

	6/18/2018 Professional Development: Staff received this training at the close of the 17-18 school year 


Provides educators with four (4) hours of professional development in youth suicide awareness and prevention every five (5) years for professional educators in grades six through twelve as outlined in Act 71.
	Questions

	The LEA has conducted the training on:

	3/6/2015 Professional Development: Training was held district wide on March 6 2015


Provides educators with four (4) hours of professional development every five (5) years for professional educators that are teaching the curriculum in which the Child Exploitation Awareness Education program is incorporated as outlined in Act 71.
	Questions

	The LEA has conducted the training on:

	6/18/2018 Professional Development: Training conducted at the close of the 17-18 school year


Strategies Ensuring Fidelity
Checked answers

· Professional Development activities are based upon detailed needs assessments that utilize student assessment results to target instructional areas that need strengthening.
· Using disaggregated student data to determine educators’ learning priorities.

· Professional Development activities are based upon detailed needs assessments that utilize student assessment results to target curricular areas that need further alignment.

· Professional Development activities are developed that support implementation of strategies identified in your action plan.

· Clear expectations in terms of teacher practice are identified for staff implementation.

· An implementation evaluation is created, based upon specific expectations related to changes in teacher practice, which is used to validate the overall effectiveness of the professional development initiative.

· The LEA has a systemic process that is used to validate whether or not providers have the capacity to present quality professional development.

· Administrators participate fully in all professional development sessions targeted for their faculties.

· Every Professional development initiative includes components that provide ongoing support to teachers regarding implementation.

· The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom observations).

· Professional Education is evaluated to show its impact on teaching practices and student learning.

Unchecked answers

None.
Provide brief explanation of your process for ensuring these selected characteristics.
Teacher evaluation and observation occur regularly and frequently throughout the school year, in order to maintain a culture of its acceptance, with the emphasis on high performing school practices.
Teachers are directed to be reflective in their planning, having a preconference prior to a formal observation, and having a post conference in order to obtain insight into their performance and develop awareness of that which must be improved.
Provide brief explanation for strategies not selected and how you plan to address their incorporation.
All were selected
Induction Program
Checked answers

· Inductees will know, understand and implement instructional practices validated by the LEA as known to improve student achievement.
· Inductees will assign challenging work to diverse student populations.

· Inductees will know the basic details and expectations related to LEA-wide initiatives, practices, policies and procedures.

· Inductees will know the basic details and expectations related to school initiatives, practices and procedures.

· Inductees will be able to access state curriculum frameworks and focus lesson design on leading students to mastery of all state academic standards, assessment anchors and  eligible content (where appropriate) identified in the LEA's curricula.

· Inductees will effectively navigate the Standards Aligned System website.

· Inductees will know and apply LEA endorsed classroom management strategies.

· Inductees will know and utilize school/LEA resources that are available to assist students in crisis.

· Inductees will take advantage of opportunities to engage personally with other members of the faculty in order to develop a sense of collegiality and camaraderie.

· Inductees will have knowledge of special education processes and effectively disect an IEP to inform instruction and provide listed Specially Designed Instruction.

Unchecked answers

None.
Provide brief explanation of your process for ensuring these selected characteristics.
We now utilize the induction program offered through CLIU and follow their schedule. Mentor teachers are carefully selected, in order to preserve the expected level of excellence, as demonstrated by effectively and consistently meeting the needs of all learners. Additional in-service days are provided to teacher inductees, in order to gain knowledge relating to education, and the school district policies, procedures, and values. Inductees are directed to meet monthly with departments (e.g., special education, curriculum and instruction, data teams) in order to gain knowledge of all school entities. Regular meetings with mentor teacher, and a checklist to follow, are continuous and prevalent in this process.
Provide brief explanation for strategies not selected and how you plan to address their incorporation.
All were selected-we now contract with CLIU for these services
Needs of Inductees
Checked answers

· Frequent observations of inductee instructional practice by a coach or mentor to identify needs.
· Frequent observations of inductee instructional practice by supervisor to identify needs.

· Regular meetings with mentors or coaches to reflect upon instructional practice to identify needs.

· Student PSSA data.

· Standardized student assessment data other than the PSSA.

· Classroom assessment data (Formative & Summative).

· Inductee survey (local, intermediate units and national level).

· Review of inductee lesson plans.

· Review of written reports summarizing instructional activity.

· Submission of inductee portfolio.

· Knowledge of successful research-based instructional models.

· Information collected from previous induction programs (e.g., program evaluations and second-year teacher interviews).

· CLIU Program 

Unchecked answers

None.
Provide brief explanation of your process for ensuring these selected characteristics.
An inductee handbook contains procedures and records meetings with the mentor teacher, as well as memorializes in-services, trainings, and conferences attended.
Provide a brief explanation for strategies not selected and your plan to address their incorporation.
All were selected
Mentor Characteristics
Checked answers

· Pool of possible mentors is comprised of teachers with outstanding work performance.
· Potential mentors have similar certifications and assignments.

· Potential mentors must model continuous learning and reflection.

· Potential mentors must have knowledge of LEA policies, procedures and resources.

· Potential mentors must have demonstrated ability to work effectively with students and other adults.

· Potential mentors must be willing to accept additional responsibility.

· Mentors must complete mentor training or have previous related experience (e.g., purpose of induction program and role of mentor, communication and listening skills, coaching and conferencing skills, problem-solving skills and knowledge of adult learning and development).

· Mentors and inductees must have compatible schedules so that they can meet regularly.

· Potential mentors have the shared characteristic of high performing classrooms.

Unchecked answers

None.
Provide brief explanation of your process for ensuring these selected characteristics.
The school district prides itself on identifying and cultivating specific and unique talents in teachers. Leadership is encouraged whenever possible, as well as morivating teachers to share their ideas, resources, and attributes in a collegial and collaborative manner with their professional peers.
Provide brief explanation for characteristics not selected and how you plan to address their incorporation.
This narrative is empty.

Induction Program Timeline
	Topics
	Aug-Sep
	Oct-Nov
	Dec-Jan
	Feb-Mar
	Apr-May
	Jun-Jul

	Code of Professional Practice and Conduct for Educators
	X
	
	
	
	
	

	Assessments
	
	
	
	X
	
	

	Best Instructional Practices
	
	X
	
	
	
	

	Safe and Supportive Schools
	
	
	X
	
	
	

	Standards
	
	X
	
	
	
	

	Curriculum
	
	X
	
	
	
	

	Instruction
	X
	
	
	
	
	

	Accommodations and Adaptations for diverse learners
	X
	
	
	
	
	

	Data informed decision making
	
	
	
	
	X
	

	Materials and Resources for Instruction
	
	
	X
	
	
	


If necessary, provide further explanation.
New PVSD staff work through the induction program offered through the CLIU. Dates maybe off.
Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
Feedback that occurs yearly allows the inductees and the mentors to provide an appraisal of the current program, providing constructive feedback to improve the program for future professionals. Stakeholders, such as department heads, principals, and the special education supervisor, are invited to admire the current handbook and program, making recommended changes to augment it as necessary and contemporary.
The evaluation of the induction program is sophisticated, examining long term effects, such as teacher performance, student achievement, and teacher longevity.
Recording Process
Identify the recording process for inductee participation and program completion. (Check all that apply)Checked answers

· Mentor documents his/her inductee's involvement in the program.
· A designated administrator receives, evaluates and archives all mentor records.

· School/LEA maintains accurate records of program completion and provide a certificate or statement of completion to each inductee who has completed the program.

· LEA administrator receives, tallies, and archives all LEA mentor records.

· Completion is verified by the LEA Chief Executive Officer on the Application for Level 2 Certification.

Unchecked answers
None.
Special Education
Special Education Students
Total students identified: 370
Identification Method
Identify the District's method for identifying students with specific learning disabilities.
The identification process exists throughout all of the grades from elementary through secondary; parents, teachers, ancillary personnel, administrators, or the child him or herself may first indicate that a student is experiencing difficulty or may be at risk of failing. Most students who are considered as possible candidates for special education are initially identified by their teachers and/or parents. The guidance department is responsible for the case management of services and supports provided prior to referral for evaluation.

The Panther Valley School District boasts a comprehensive and pervasive Child Find process. In conjunction with the local intermediate unit, Carbon Lehigh Intermediate Unit 21 (CLIU), the Annual Notification of Rights under FERPA for Elementary and Secondary Schools is issued each year. This includes the annual issuance of "Special Education Programs for Students with Special Needs." Each participating school district is listed, in addition in reference to nonpublic/private schools, preschools, and charter schools. Also included are the types of programs and screening, evaluations. This notification is posted for public review on the school district's website, on the walls within the district's buildings, in the local newspapers, on the district's website, as well as in local community buildings such as the public library. The Panther Valley School District's website gives explicit and clear directions on what parents and caregivers can do in response to a child with a suspected disability. All personnel employed by the school district received training in knowing how to report a caregiver's verbal suspicion of a suspected learning disability or mental health issue. Bus drivers and support staff have also been provided with the procedure to contact the special education office to ensure that Child Find is honored appropriately.

For school age students, the identification process is well established and effective at all levels. Indicators such as poor progress reports,  conferences, report cards, test results (informal and formal, diagnostic, summative, and formative), performance on daily assignments, disciplinary patterns, and inability to perform grade level assignments with ease are often part of the identification process for those students having difficulty in the general education curriculum. These poor performance indicators are considered with further investigation into whether some physical or medical circumstance may be influencing the performance of the student. A Child Study Team is currently established at the elementary level. The child study team is designed to provide collaborative, team-based approaches which assist teachers with interventions to address the needs of students identified as being at-risk for school failure. The goal of this support is to assure that students are taught at their instructional level and that they are reinforced at their independent level throughout the intervention period. The child study team incorporates an instructional assessment, in which the student's reaction to carefully designed instructional strategies is analyzed and the extent to which the regular classroom environment can be modified or adapted to sustain the student's progress is appraised. Whenever student progress is sufficiently maintained in the regular classroom, through instructional support, the student is not referred for evaluation because the student does not demonstrate a need for special education to achieve academic progress. When the instructional assessment of the student experiencing academic difficulties indicates a performance level and rate of progress which is not sufficient to demonstrate success in the regular class without the addition of supplementary aids and services, referral for further evaluation is indicated. For these students, the results of the instructional assessment that is conducted by the child study team are later considered by the Initial Evaluation and IEP teams. Information such as instructional level, the student's rate of learning, and which strategies were and were not effective are reviewed.

Elementary level: Child study teams of parents and educators work together to plan interventions designed to address academic learning or behavioral problems. Data is tracked to determine if the interventions have been successful. Modifications are made as necessary, based upon feedback and data review.

Intermediate level: Teacher data meetings occur weekly, so that educators discuss any potential student academic concerns. Interventions are recommended and implemented, and data is derived based on the student's response to the interventions. If student performance has not improved, the school psychologist and the special education supervisor are invited to these meetings to provide perspective.

Secondary level: Guidance counselors collect information from a student's cumulative records, enrollment records, health records, attendance records, teacher input, and report card grades as part of the process of investigating factors which may affect or impact a student's current performance or when problems impact the student's school performance. Guidance counselors coordinate and assist professional teams to design and implement interventions by those teachers who instruct the student.

In the event pre-referral interventions have not been successful, and the student is suspected of having a learning disability, assessments are administered by a school psychologist, who analyzes the findings to determine identification to qualify for specially designed instruction.  

As per the definition of "specific learning disability" as stated in federal legislation, "the term 'specific disability' means a disorder in one or more of the basic psychological processes involved in understanding or using language, etc..." The federal and state regulations are strictly followed to include a discrepancy between instructional opportunities and response to them, as well as a formal assessment of basic psychological processes as they underlie specific learning disabilities as found in the definition. An analysis of basic psychological processing weaknesses that are associated with academic weaknesses as found in the scientific literature on specific learning disabilities. A dual discrepancy model is employed: 1. Discrepancy pattern of strengths and weaknesses between basic psychological processes; 2. Discrepancy between instructional opportunities and rates of improvement based on both standardized achievement patterns as well as the progress monitoring of instructional interventions.
Procedures include, but are not limited to, intelligence scales as well as tests of educational achievement, working memory, behavior rating scales, and executive functioning scales. Data from these assessments include the child's verbal comprehension index, perceptual reasoning index, general ability index, letter and word recognition, reading comprehension, math computation, math concepts and applications, processing speed, and working memory. Additional procedures include review of records, parent input, teacher input, and observations.

Parental input and participation is welcomed and encouraged throughout the school district. If a parent requests an evaluation or reevaluation of a child, a Permission to Evaluate (PTE) or Permission to Re-evaluate form is promptly sent to the parent, within 10 calendar days to indicate consent to begin testing. Furthermore, the district upholds its Child Find obligation relative to Services to Nonpublic Students (22 Pa. Code Chapter 15), as well as Special Education Services to Nonpublic Students (22 Pa. Code 14.45). Equitable Participation and dual enrollment are offered to qualifying students. All resident students are entitled to an evaluation, including nonpublic students.
Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent report. The link is: https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
In review of the Special Education Data Report School Year 2016-2017, students identified as Specific Learning Disability is at 45.9% compared to the state average of 41.8%. The discrepancy is 4.1%, which indicates that there is a disproportionate representation. However, this in an improvement from the previous year's percentage of 53.8%, yielding an ~11% discrepancy. The district attributes the low socio-economic population as a contributing factor. The LEA remains mindful of the disproportionate representation and will take the following measures: Improve the child study model to more closely resemble the Response to Instruction and Intervention model; whereas, data are collected and reviewed to inform instruction. Data will be used diagnostically to target student skill deficits and the level of general education teachers’ accountability will be increased, with support from the building principals. General education students with low performance rates will be strategically placed in co-taught or inclusion classrooms where there is an additional level of support and an increased opportunity for small group instruction in the regular education setting.

Continued review of the Special Education Data Report School Year 2016-2017 indicates disproportionality of educational environments. According to the data, the LEA notes 48.8% of special education students inside the regular classroom 80% or more, in comparison to the state average of 62.4%. This indicates a 13.6% discrepancy. The LEA has an amount of 14.2% inside the regular class less than 40%, as compared to the state average of 9.0%, creating a 5.2% discrepancy. The district will continue to address these disproportionate figures by training teachers to correctly calculate and report the educational environment descriptors for their students. Additionally, teachers will be responsible for identifying additional elements in the school day where they can increase the amount of time special education students are included. This will be reviewed monthly, as well, whereby teachers will calculate time spent in assemblies, specials, community based instruction, work based learning, and other areas into the calculations. Furthermore, teachers will receive additional training in positive behavior support and managing challenging classroom behaviors in order to maintain students within the regular classroom environment.

There is a significant disproportionality between the percentage of the LEA's special education students in other settings (9.9%), compared to the state average of 4.9%. Although this difference is an improvement since the submission of the last Special Education Plan, a discrepancy of 5.4% exists, and it is being addressed in several ways. Prior to the current special education supervisor's tenure, the Panther Valley School District did not have emotional support programs at each level within the district buildings. As a result, these students received instruction outside of the regular school building through alternative placements. However, in addressing this need, the district established its own programming of emotional support classrooms in 2014, at each building level. These programs were new and in the process of getting started, through staff professional development, creating and maintaining classroom behavior systems, and enhancing staff efficacy in addressing the needs of the emotional support population. As a result, the district has made significant gains in addressing this disproportionality, providing appropriate instruction for the emotional support student population, as well as continuous review of placed students to return to the district's programs. To continue addressing this disproportionality, the district will provide additional training and resources to emotional support teachers in order to support the reintegration of students previously place in out-of-district emotional support settings. Other factors within the district that affect disproportionality include group homes and foster programs that are within the school district. The special education supervisor periodically reviews data and any disproportionate population percentages as a reference to review our programs, student populations, and offerings within the district.

The LEA's percentage of speech or language impaired students is 6.3%, in comparison to the state average of 15.0%, creating a disproportionate 8.7%. This is due to the increased learning support students in the district, and those speech students are captured under that category, receiving speech as a related service.

Additionally, the Panther Valley School District adheres to all Pennsylvania enrollment policies, as outlined in 24 P.S. 13-1301- 13-1306. This encompasses following the law in terms of entitlement to education, including nontraditional student classifications, such as resident students and those with court orders or custody agreements, students living with a resident adult other than a parent, foster students, emancipated minors, homeless students, pre-adoptive or adoptive students, students seeking re-enrollment after returning from delinquency placements, school-age children of military personnel, children of families with limited English proficiency, and twins and multiple siblings.
The district is committed to provide swift and accurate enrollment measures of students with special needs. The district firmly adheres to 22 Pa. Code 11.11 (b), whereas the LEA must provide placement recommendation of the student within five business days upon receipt of required enrollment documents, striving to provide placement to commence during the next business date. The special education supervisor thoroughly and meticulously reviews special education documents of new student enrollments, so that the most appropriate placement is recommended. To the extent possible, the district offers a placemant comparable to the most recent placement of the student, adopts the most current IEP, and promptly issue a NOREP to denote change in placement or setting. A new IEP is issued within thirty days. The school district policy generally lists guidelines for enrollments that include: School age residents and eligible nonresident students shall be entitled to attend district schools; The district shall normally enroll a school age eligible student the next business day, but no later than five business days after application; The district shall immediately enroll homeless students, even if the student or parent/guardian is unable to produce the required documents; The district shall not inquire about the immigration status of a student as part of the enrollment process.
Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public education (FAPE) in the least restrictive environment (LRE)?

3. What problems or barriers exist which limit the District's ability to meet its obligations under Section 1306 of the Public School Code?

The Panther Valley School District assumes all host district responsibilities, as set forth under Section 1306 of the Public School Code. When a nonresident student is placed in a residential facility (including group home, residential facility, therapeutic foster home, correctional facility) the district in which the facility is located becomes the host district and is responsible for providing special education and related services to the nonresident student (24 P.S. 13-1306).

The school district continually seeks to locate and offer services as needed, through partnering with the Carbon Lehigh Intermediate Unit, Carbon County Children and Youth, and Carbon County Probation. Furthermore, the Panther Valley School District is committed to the guidelines of 24 P.S. 13-1306.2 referring to Juveniles Incarcerated in Adult Facilities, due to the facility within the district's boundaries is an adult correctional facility. The district is cognizant that any student incarcerated in the Carbon Correctional Facility who is 21 years of age and under following conviction for a criminal offense who is otherwise eligible for educational services as provided under the referenced act shall be eligible to receive educational services from the board of directors in the same manner and to the same extent as a student who has been expelled pursuant to section 24 P.S. 13-1318. The district's Child Find procedures are followed by the Carbon Correctional Facility, and a teacher is dispatched to the facility to provide instruction. IEP documents are followed to the extent possible within the facility's guidelines in relation to rules and safety contained therein. The IEP is kept in compliance in regard to progress monitoring as directed, annual IEP development, and the Reevaluation process is followed.
Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all incarcerated students who may be eligible for special education are located, identified, evaluated and when deemed eligible, are offered a free appropriate public education (FAPE).
Carbon County Correctional Institution, a prison, is located within the boundaries of the school district. Panther Valley School District serves as LEA for all students with disabilities who are incarcerated. Section 1306.2(b) requires that persons under twenty-one (21) years of age who are confined to an adult local correction institution following a charge for a criminal offense shall be eligible for educational services in the same manner and to the same extent as a student who has been placed in an alternative education program for disruptive students pursuant to Article XIX-C (Disruptive Student Programs). Applicable to programs for both charged and convicted individuals, Section 1306 of the School Code requires PVSD as the "host district" to allow nonresident students residing in institutions within the district to attend the public schools of the host school district. Where this is not possible, the host district shall conduct an educational program at the institution.
The district maintains its Child Find obligation by making public the Child Find Notice in visiting areas and other areas throughout the facility. Students entering the facility with an existing identification of special education are provided with FAPE, and their IEPs are delivered and implemented. All timelines regarding IEP development and reevaluation report completion are followed.  As the correctional facility services students of transition age, special attention is paid to providing mandates of Indicator 13 and Successful Practices in Secondary Transition for Continuous Improvement (SPSTCI), adhering to transition best practices. Pennsylvania's Basic Education Circular further directs the host district to uphold its obligation to incarcerated youth "by complying with Child Find obligations under IDEA, utilizing the appropriate evaluation procedures and diagnostic/screening instruments, implementing timely review and/or developing Individualized Education Programs for eligible students in accordance with state and federal laws, and regulations, and providing Free and Appropriate Public education in conformity with the IEP."

Parents are kept involved in the student's educational component, as if the student were attending the neighborhood school building. Procedurally, any individual who is a student entering the correctional facility has educational documents provided to the school district, and the determination is made if the student is a special education student. All students are provided with on-site instruction at their appropriate instructional levels by a certified teacher. Progress monitoring is periodically performed to ensure student goals are being met or require revision. The district has procedures to appoint a surrogate parent when necessary regarding educational decisions. A certified special education teacher develops the IEP. Furthermore, the district communicates with the facility so that no bundling of services occurs.

Barriers of the school district to meet its obligations under Section 1306 include periodic reminders to the facility for Child Find, appointing willing special education certified teachers to report to the facility for instruction, and providing instruction to those students who receive restrictions, such as solitary confinement.
Panther Valley School District has a responsibility to adopt and use a system to locate and identify all students within the district's jurisdiction who are thought to be eligible and to determine those students' needs through a screening and evaluation process which meets the requirements of Chapter 14. Part of this responsibility is to provide annual public notice under Section 14.121. PVSD sends its annual public notice to the warden of Carbon County Correctional Institution.PVSD has developed a systematic, on-going means of communicating with CCCI to ensure that all incarcerated students who may be eligible for special education are located,identified, evaluated, and, when deemed eligible, offered FAPE. Additionally, PVSD will contact the PennData database each quarter to determine whether school-age inmates have been previously identified as eligible for special education. Carbon County Correctional Institute will contact Panther Valley School District for enrollment upon the addition of any school-aged inmates. A representative of Panther Valley School District will enroll the student and locate any prior special education documentation. Moreover, the Office of Special Education at PVSD will contact Carbon County Correctional Institute monthly to verify rosters and ensure any new students have been reported to the district.Additionally, the compliance monitoring of our district yielded a corrective action of the prison monitoring. It was shown that the school district is recently compliant in all areas including: Child Find, positive behavior support, compliant timelines, and content of Individualized Education Plans and Reevaluation Reports. The Panther Valley School District recognizes the principles of Pennsylvania educational law, as it pertains to 24 P.S. Section 13-1306.2. The district is cognizant in addressing all facets of this code, including basic education rights as this relates to "School Age Students Charged with a Criminal Offense," as well as the other targeted population of  "School Age Individuals Convicted of a Criminal Offense." As Panther Valley School District is the host district to the Carbon Correctional Facility, the district strives to continually review its Child Find obligation to school age individuals residing within the facility, and to provide a quality and appropriate education to students who have been identified as qualifying for special education services and programs.
Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent appropriate, children with disabilities, including those in private institutions, are educated with non-disabled children, and that removal from the regular education environment only occurs when education in that setting with supplementary aids and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based models, and other PDE sponsored initiatives to enhance or expand the continuum of supports/services and education placement options available within the District to support students with disabilities access the general education curriculum in the least restrictive environment (LRE). (Provide information describing the manner in which the District utilizes site-based training, consultation and technical assistance opportunities available through PDE/PaTTAN, or other public or private agencies.)

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section - Educational Environments. Also discuss the number of students placed out of the district and how those placements were determined to assure that LRE requirements are met.

The Panther Valley School District has child study teams at both the elementary and intermediate school levels. This team approach consists of the school psychologist, guidance counselors, teachers, and a behavioral consultant. Additionally, the building principal and special education supervisor are on a consultative basis. These professionals maintain the goal of providing the student with access to general education wherever, and whenever, possible and appropriate. Students who are struggling academically or behaviorally are provided with data collection and interventions to be integrated with fidelity and consistency. As applicable, the staff to student ratio may be decreased to include more support through a paraprofessional, who is in the general education setting as an inclusion model, but also to provide support to all students who require it.

Through this team model, the district is also using all staff, particularly the itinerant special education teachers (co-teachers) and paraprofessionals to augment the inclusionary practices by providing support to students with disabilities within the general education setting. Panther Valley has coordinated numerous trainings on inclusion and co-teaching; consequently, the culture is established where all students are accepted in all classes and areas of the school buildings. Every level, that is kindergarten through 12th grade, has an established co-taught or inclusion model. This includes the students who are identified as life skills support, as well as emotional support and multi disabilities support.

Paraprofessionals maintain a Highly Qualified status, so that they are equipped to provide necessary and appropriate supports in classroom settings. This support staff has been trained in data collection and crisis prevention and intervention. Therefore, the school district maximizes staff support as a resource, curriculum adaptation, behavior management techniques, and other efforts to promote and perpetuate inclusionary measures.

Additionally, the special education department has provided in-services and other trainings for general education teachers, in order to enhance their capacity to provide specially designed instruction to special needs students within the general education environment. This method has allowed the special education and general education teachers to work collaboratively on lesson planning, test and assignment modification, and curriculum design to improve special education and least restrictive environment initiatives.

SPP targets and Indicator 5 are continuously in review. At the current time, the district has 46 students placed out of district, which is a considerable improvement, considering the last Special Education Plan's data showed 81 students. The LEA has examined this situation and is proactively taking measures to reduce these numbers. The special education supervisor, upon approval of the school board, created three emotional support classrooms within the district. This measure will reduce the amount of students placed in alternative education programs, as a supportive environment will exist in the neighborhood school setting.

The school district respects and adheres to the general principals set forth by Pennsylvania state law. When making placement decisions, the district references the following: Free and Appropriate Public Education must be provided to every student with an IEP, and must be delivered in the Least Restrictive Environment; The district does not remove students from regular education classrooms merely due to the severity of their disability; the district ensures that services are provided for students with disabilities, including significant cognitive disabilities, by implementing specially designed instruction, as well as supplementary aids and services to guarantee least restrictive environment placement; the IEP teams consist of well trained professionals, having experience in professional development, to make determinations involving IEP goal implementation in regular education classrooms with supplementary aids and services prior to consideration of removal from the general education setting; More restrictive settings are considered only after IEP teams consider a full range of supplementary aids and services in regular education classrooms, including modification of curriculum content.

Additionally, Panther Valley School District assures that teachers receive professional development to learn and implement research-based practices, strategies, and techniques to support students in regular education classrooms that constitute the inclusion setting. The district determines to make program and placement decisions based on student strengths and needs, as clarified through the evaluation and reevaluation processes. Special education teachers receive training and updates on Least Restrictive Environment, so that they demonstrate efficacy in implementing strategies that facilitate students’ participation in the LRE. The special education supervisor maintains the responsibility of providing teachers with the most current IEP document, as well as the current format of the NOREP document, Procedural Safeguards Notice, Parent and Student Invitation documents, and all other information. The school psychologist also updates professional development and maintains updated and current evaluation protocols.

An LEA representative attends every IEP meeting, including those held in locations outside the district. This is to ensure that every student is provided the supplementary aids and services necessary to remain included with non-disabled peers to the maximum extent. There is an LEA representative present at all review meetings held in out of placement facilities. These regularly-scheduled meetings provide the district with progress monitoring data relative to student behavioral goals. It is emphasized that students will begin a transition plan to return to the home school upon goal achievement. Such a plan may include a half day trial to the school district program, which has been a successful model.

In review of the Special Education Data Report School Year 2016-2017, students identified as Specific Learning Disability is at 45.9% compared to the state average of 41.8%. The discrepancy is 4.1%, which indicates that there is a disproportionate representation. The district attributes the low socio-economic population as a contributing factor. However, the LEA is mindful of the disproportionate representation and will take the following measures: Improve the child study model to resemble the Response To Instruction and Intervention model, whereas data is collected and reviewed to inform instruction. Data will be used diagnostically to target student skill deficits and the level of general education teacher accountability will be increased, with support from the building level principals. General education students with low performance rates will be strategically placed in co-taught or inclusion classrooms, where there is an additional level of support and an increased opportunity for small group instruction in the regular education setting.

Continued review of the Special Education Data Report School Year 2016-2017 indicates disproportionality of Educational Environments. According to the data, the LEA notes 48.8% special education students inside the regular class 80% or more, in comparison to the state average of 62.4%. This indicates a 13.6% discrepancy. The LEA has an amount of 14.2% inside the regular class less than 40%, as compared to the state average of 9.0%, creating a 4.2% discrepancy. The district will continue to address and improve these disproportionate figures by training teachers to correctly calculate and report the educational environment descriptors for their students. Additionally, teachers will be responsible for identifying additional elements in the school day where they can increase the amount of times special education students are included. This will be reviewed monthly, as well, whereby teachers will calculate time spent in assemblies, specials, community based instruction, work based learning, and other areas into the calculations.

Additionally, supplementary aids and services will be reviewed for continued appropriateness and enhanced where necessary. Teachers receive periodic training on the SaS Toolkit and are held accountable to implement these precepts in classroom situations. Teachers will learn to compile and organize information about the student, create profiles of general education settings, identify potential barriers to learning and curriculum access in the general education classroom, identify strategies to eliminate those barriers, and analyze SaS options to determine appropriate and viable alternatives for implementation.

The school district regards all of the components of supplementary aids and services and adheres to the "Framework for Considering the Full Range of Supplementary Aids and Services" within our programs:
· The collaborative category involves adults working together to support students. This includes scheduled times for co-planning and team meetings by providing teachers with common planning times. Co-teaching and inclusion (involving paraeducator support) is firmly established within our supplemental and itinerant models. Furthermore, parental collaboration is strongly valued and sought, and parents have been given the Pennsylvania's Supplementary Aids and Services Toolkit: Overview for Parents. Special education teachers receive regular professional development through in-service content, whereby knowledge is shared regarding effective partnerships with parents, collaborating with colleagues and administrators. Further professional development has been provided regarding supplementary aids and services in the form of unpacking the components of the SaS Toolkit, including each domain, adaptation and modification checklists appropriate for all student levels. Furthermore, special education teachers receive monthly meetings and regular in-service dates to provide time to collaborate.

· The instructional component requires the development and delivery of instruction that addresses diverse learning needs. Our district addresses this partially through providing research based explicit instructional reading programming. Data informs instruction, which results in teachers changing the method of presentation, tiering and scaffolding instruction, and providing differentiation. Alternative materials (such as Braille and assistive technology) are thoroughly discussed during the IEP meeting process, the evaluation and reevaluation processes, and during SETT meetings. Special education teachers receive periodic training in modified curricular goals and standards based IEP development, including appropriate measureable annual goals. Instructional adaptations exceed specially designed instruction to include interventions. All special education teachers have a manual of instructional and behavioral interventions, but these practices are applied most effectively through monthly special education meetings to discuss student progress and need, and to determine strategies, interventions, techniques, and methods to address them. Teachers received training through the intermediate unit on the Four Step Process, so that least restrictive environment settings can be considered and designed within a student's program.

· The physical element requires modifications and adaptations to the physical environment. Some specially designed instruction (for example, preferential seating) are pervasive. However, the IEP teams collaborate to meet all students' needs by providing required adjustments to the physical environment. For instance, students who ambulate with wheelchairs are provided with special seating arrangements so that they can participate with their peers in all presented classroom activities and learning experiences. Adaptive equipment is secured for students who require this level of support. Students on the autistic spectrum have sensory input regularly monitored and reviewed, so that specific and individual needs can be met. Teachers received training in strategies to address autistic spectrum disorders, which included sensory diet information.

· The social-behavioral category dictates that districts provide supports and services to increase appropriate behavior, with the goal of reducing interfering behaviors, including those of a disruptive nature. Social skills instruction is provided within the emotional support programs, as well as through groups led by other staff such as guidance counselors. The district contracts a behavioral consultant to provide individual and group supports, whereas the group involvement allows peer interaction and supports to promote and foster collaboration and friendship. Select staff received professional development in Functional Behavioral Assessments and all special education teachers receive regular professional development in developing behavior goals and positive behavior support plans.

By providing a continuum of emotional support and life skills support programming, so that these programs are available at every grade level within the district's school buildings, Panther Valley School District is addressing 34 CFR 300.114 (ii) which mandates, "Special classes, separate schooling, or other removal of children with disabilities from the regular environment occurs only if the nature or severity of the disability is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily." The district maintains that such services are available to all students who require them, are designed to provide meaningful educational benefit, and are provided in a manner that avoids stigmatizing students.

Special education teachers receive training on IEP writing, most notably to know every aspect of Section VII Educational Placement, Questions for the IEP Team. Teachers are knowledgeable on how to present questions regarding individual student placement decisions, such as the supplementary aids and services provided to contribute to progress toward IEP goals, benefits provided in the general education setting versus benefits provided in the special education class, potential beneficial and /or harmful effects of inclusion, and the extent of participation of individual students with non disabled peers in extracurricular and nonacademic activities.

District-wide, supplementary aids and services are currently in place and will be shared more readily among team members at all levels. Examples include: reduction of visual distractions, limit oral distractions, establish daily routine, reduce or substitute assignments, vary activities, allow additional time, reduce excess materials on desk, tape record directions/assignments, reduce the amount of material on a page, outline reading material, usage of manipulatives, ask students to repeat directions, provide varied activities for given concepts, provide vocabulary lists, teach skimming/scanning skills, break down assignments into smaller units, break projects into small and manageable tasks, allow time to summarize, segment directions, test orally, multi-sensory approach, provide guided practice, provide practice trials, ask frequent questions, repeat major points, change question level, change response format, highlight key words, and provide more adult supervision to list a few examples. This is not an exhaustive listing.
 

Behavior Support Services
1. Provide a summary of the District policy on behavioral support services including, but not limited to, the school wide positive behavior supports (PBS). 
2. Describe training provided to staff in the use of positive behavior supports, de-escalation techniques and responses to behavior that may require immediate intervention. 

3. If the district also has School-Based Behavioral Health Services, please discuss it. 

As through the child study team framework, student behavioral and emotional concerns are discussed and examined through the team approach. Data collection and other elements may include revised behavior management plans in review with interest surveys to determine effective use of rewards and consequences. Permission to Evaluate (PTE) may be issued to conduct a Functional Behavioral Assessment (FBA) to better determine specific functions and antecedents to a student's behavior. School-wide programs have been designed and implemented at each level, and reflect age appropriate techniques to build character development, community, and citizenship. These developmentally positive school-wide behavior programs have been effective in improving overall student behavior, as per data collection. The school mascot is a panther, and this theme is revisited throughout the behavior plan, as students can earn "paws" in a token economy.

Additionally, teams have been trained in functional behavioral analysis, resulting in specific and individual behavior plans of intervention. Through this model, specified replacement behaviors are reinforced, with progress monitoring used to measure outcomes. In the event that the abovementioned strategies are not successful in reducing or extinguishing said behaviors, a Permission To Evaluate may be issued, in order to assess the student for a potential emotional disturbance, thus requiring emotional support services through special education.

Students in the emotional support program are in possession of a levels-based classroom behavior management system where compliance related to task, area, language, interaction, and direction are measured and monitored. The level system is designed to anticipate problem behavior prior to its occurrence, in order for staff to be proactive and preplanned to stop or interfere with those behaviors. The system utilizes positive reinforcement to reward the student after appropriate behavior is demonstrated. Students are taught to self monitor their behavior charts, with the anticipated result of becoming self-reflective and gaining insight into their chosen actions and behavioral choices. Emotional support students also require a positive behavior intervention plan (BIP) with their IEPs. This plan is developed based on a Functional Behavioral Assessment, and is provided to all staff members who work with the student in the school setting.

Furthermore, a behavioral consultant works directly and in small groups with students who require an additional level of intervention. Such sessions include a life space model that utilizes a behavioral interventionist to discuss behavior choices and ways to make better behavioral decisions in the future. Peer and adult interaction techniques are also discussed and practiced. The behavioral consultant works closely with the Child Study team, so that interventions can be explored, and data collection gathered in response to those interventions, prior to consideration to evaluate for a potential emotional disturbance. Teachers and paraeducators receive professional development in strategies, techniques, and methods to promote prosocial behavior, effectively deescalate more serious student behaviors, and to identify triggers in students to make them as successful as possible in managing behaviors at the classroom level.

Behavior management is reward based whenever appropriate. In order to address student behaviors at the classroom level, to the extent possible, teachers and paraeducators receive information on effective ways to redirect student behaviors. Similarly, a widespread district practice is to provide specific students with interest or reward surveys, so that the most appropriate reward schedule or behavior plan can be offered. In such situations, teacher-prepared behavior charts, tailored to target specific student behaviors are utilized, after such students receive explicit instruction on the targeted behaviors and strategies to attain them. Students are taught to employ replacement behaviors in order to demonstrate acceptable behaviors in the school setting.

Parent involvement to address student behavior issues is always recognized. Parents are invited and encouraged to attend meetings, and receive regular and frequent communication. Furthermore, there is a Parent Resource Center within the district for families to access relevant information, including behavior modification strategies. The special education department hosts a parent training annually, in order to address behavior management.

The district collaborates with the Carbon Lehigh Intermediate Unit to house a mental health outpatient clinic on our school grounds. The clinic provides students, as well as adults residing in the community, with outpatient therapy and services within their community. This was designed in consideration for the lack of transportation of some families who reside within the district. Although the district does not operate this program, it is involved with identifying students who would benefit or require this level of support. The principals, guidance counselors, school psychologist, and special education supervisor have developed and implement a referral process, providing parents with assistance in initiating the process. The district also partners with the Drug and Alcohol county agency, whereby a representative of that entity provides group and individual counseling for students.

All special education staff at each building level will be trained using Safety-Care Crisis Intervention. This IU delivered training provides individuals with de-escalation techniques to first identify when a student is becoming frustrated or agitated, as well as appropriate steps to take to counteract this. Safe and appropriate student restraint is part of the training, although there is a strong emphasis on the concept that such a measure is to be used for extreme circumstances, when all other de-escalation techniques have failed. This information provides teachers with knowledge on effective management of behavior and de-escalation techniques that can be used in a wide variety of situations. Special education teachers, paraeducators, and select staff will receive a refresher session regularly.

The special education supervisor continues to become updated with professional development in current laws regarding suspension and expulsion of special education students. This information, in turn, is disseminated to all building principals and the disciplinarian, so that no violations occur in relation to Manifestation Determination.
Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular disability category, describe the procedures and analysis methods used to determine gaps in the continuum of special education supports, services and education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements as well as identified gaps in current programs, services, and education placements not available within the LEA. Include an overview of services provided through interagency collaboration within the LEA.

3. Discuss any expansion of the continuum of services planned during the life of this plan.

To ensure Free and Appropriate Public Education, the school district recognizes the potential of certain student needs that cannot be adequately or appropriately met within the general school environment. In these cases, placement options are discussed, utilizing a team approach that contains a cross section of professionals including the special education teacher, general education teacher, principal, special education supervisor, guidance counselor, the parents, and the student (if applicable and appropriate). In certain situations, a multi-agency approach is implemented, such as a CASSP meeting. The Panther Valley School District is fortunate to have several placement options to address a variety of behavioral and emotional student needs in neighboring communities. This includes the following entities:

Behavioral Health Associates Packer Ridge Campus - This alternative school setting services students who require a more structured and supportive environment than the general school environment, as well as intensive instruction in behavior modification.

Behavioral Health Associates Intensive Social Skills Training - This program provides the Competent Learner Model for students who have been classified as being on the autistic spectrum. This program provides explicit instruction of social outcomes.

Behavioral Health Associates Academy - This houses an acute partial hospitalization program for students who have been recommended as having this need by a psychiatrist. This program also provides an appropriate step-down for those requiring this level of intervention following hospitalization.

Behavioral Health Associates PRIDE Program - This setting addresses conduct related behaviors within a therapeutic setting that pairs a structured behavior modification system with prosocial explicit instruction and Restorative Practices.

Carbon Learning and Achievement School - This intermediate unit program is a center-based partial hospitalization program.

PA Treatment and Healing - This Alternative Education for Disruptive Youth program provides substantial behavior modification and a counseling component for identified students.

In addition to center-based programs in the local vicinity, the Carbon Lehigh Intermediate Unit provides programs for students within the general school building. Programs where district students are placed include the following:

SITES Partial Hospitalization Program, located at Towamensing Elementary School - This intermediate unit-run emotional support classroom integrates students with their general education peers to the extent possible.

SITES Partial Hospitalization Program, located at Lehighton Area Middle School, High School - These district-run emotional support programs provide a continuum of care within a school district setting, and integrate emotional support students with their general education classmates to the extent possible.

The emotional support program, located at Penn kidder Campus - The intermediate unit-run program integrates emotional support students into the general education setting to the extent possible.

Besides offering program options for emotional support students, the intermediate unit also provides programs for multiple disabilities students, housing them in general education school buildings (Panther Valley Intermediate School, Weatherly Middle and High Schools, Northern Lehigh Middle and High Schools, and Lehighton Area Middle School) and autistic support students.

The LEA attends regular review meetings and communicates and collaborates with these programs to progress monitor students relative to their behavioral goals and to transition them back to the general education setting as appropriate. The LEA maintains frequent communication in terms of progress monitoring, report cards, level system infractions, and other pertinent information.
Additionally, the school district is in its infancy phase of the addition of three emotional support classrooms throughout the district. This is the school district's attempt to increase capacity by adding such programs to keep students in district buildings.

Intensive Interagency coordination also recognizes that the LEA is obligated to provide appropriate education for students with disabilities who cannot be appropriately educated in a public setting . According to Code 20 U.S.C. 1412(a)(12), the school district must secure a Regional Interagency Coordinator, often invoking the CASSP process, to become involved in difficult to place students. The CLIU supports the Panther Valley School District in this capacity. The district is required to adhere to prescribed timelines for student placement. At times, such placement decisions involve instruction conducted in the home. The district takes this responsibility seriously, and the special education supervisor accesses the Special Education Students at Home Reporting System whenever applicable. The district developed a guide for parent reference.
 
Assurances

Safe and Supportive Schools Assurances

The LEA has verified the following Assurances:
· Implementation of a comprehensive and integrated K-12 program of student services based on the needs of its students. (in compliance with § 12.41(a))
· Free Education and Attendance (in compliance with § 12.1)

· School Rules (in compliance with § 12.3)

· Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and § 12.32)

· Discrimination (in compliance with § 12.4)

· Corporal Punishment (in compliance with § 12.5)

· Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)

· Freedom of Expression (in compliance with § 12.9)

· Flag Salute and Pledge of Allegiance (in compliance with § 12.10)

· Hair and Dress (in compliance with § 12.11)

· Confidential Communications (in compliance with § 12.12)

· Searches (in compliance with § 12.14)

· Emergency Care and Administration of Medication and Treatment (in compliance with 35 P.S. § 780-101—780-144)

· Parents or guardians are informed regarding individual survey student assessments and provided a process for refusal to participate (consistent with § 445 of the General Education Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))

· Persons delivering student services shall be specifically licensed or certified as required by statute or regulation (in compliance with § 12.41(e))

· Development and Implementation of Local Wellness Program (in compliance with Public Law 108-265, Section 204)

· Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)

· Establishment and Implementation of Student Assistance Programs at all of levels of the school system (in compliance with 24 PS § 15-1547)

· Acceptable Use Policy for Technology Resources

· Providing career information and assessments so that students and parents or guardians might become aware of the world of work and career options available.

Special Education Assurances

The Local Education Agency (District) has verified the following Assurances:
· Implementation of a full range of services, programs and alternative placements available to the school district for placement and implementation of the special education programs in the school district.
· Implementation of a child find system to locate, identify and evaluate young children and children who are thought to be a child with a disability eligible for special education residing within the school district's jurisdiction. Child find data is collected, maintained and used in decision-making. Child find process and procedures are evaluated for its effectiveness. The District implements mechanisms to disseminate child find information to the public, organizations, agencies and individuals on at least an annual basis.

· Assurances of students with disabilities are included in general education programs and extracurricular and non-academic programs and activities to the maximum extent appropriate in accordance with an Individualized Education Program.

· Compliance with the PA Department of Education, Bureau of Special Education's report revision notice process.

· Following the state and federal guidelines for participation of students with disabilities in state and district-wide assessments including the determination of participation, the need for accommodations, and the methods of assessing students for whom regular assessment is not appropriate.

· Assurance of funds received through participation in the medical assistance reimbursement program, ACCESS, will be used to enhance or expand the current level of services and programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
	Facility Name
	Facility Type
	Services Provided By
	Student Count

	Carbon Correctional Facility
	Incarcerated
	The district provides education for students, based on their credit requirements, as per transcript information. This includes special education students, where an IEP is followed. The district provides this instruction to meet requirements for graduation.
	0


Least Restrictive Environment Facilities
	Facility Name
	Type of Facility
	Type of Service
	Number of Students Placed

	Behavioral Health Associates Academy
	Other
	Emotional Support
	4

	IU 21 Classroom at Lehighton Area High School, Lehighton Area School District
	Neighboring School Districts
	Emotional Support
	2

	IU 21 Classroom at  Lehighton Area Middle School, Lehighton Area School District
	Neighboring School Districts
	Multi Disabilities Support
	3

	Behavioral Heath Associates Intensive Social Skills Program
	Other
	Autistic Support
	7

	IU 21 Classroom at  L. B. Morris Elementary School, Jim Thorpe Area School District
	Neighboring School Districts
	Multiple Disabilities Support
	4

	PA Treatment and Healing
	Other
	Emotional Support
	5

	IU 21 Classroom at Towamensing Elementary School, Palmerton Area School District
	Neighboring School Districts
	Emotional Support
	1

	Behavioral Health Associates Packer Ridge Academy
	Other
	Emotional Support
	8

	IU 21 Classroom at Weatherly Area Middle School, Weatherly School District
	Neighboring School Districts
	Multi Disabilities Support
	2

	Saint Joseph's Center
	Special Education Centers
	Multi Disabilities Support
	1

	IU 21 Classroom at Carbon Learning and Achievement School
	Special Education Centers
	Emotional Support 
	1

	IU 21 Classroom at Carbon Career and Technical Institute
	Neighboring School Districts
	Life Skills Support
	3

	Behavioral Health Associates PRIDE Program
	Other
	Emotional Support
	8

	IU 21 Classroom at Panther Valley Intermediate School, Panther Valley School District
	Neighboring School Districts
	Multiple Disabilities Support
	1

	IU 21 Classroom at Northern Lehigh Middle School, Northern Lehigh School District
	Neighboring School Districts
	Multiple Disabilities Support
	1

	IU 21 Classroom at Palmerton Area High School, Palmerton Area School District Enhanced Autism 
	Neighboring School Districts
	Autistic Support
	1

	IU 21 Classroom at Lehigh Learning and Achievement School
	Special Education Centers
	Emotional Support
	1

	IU 21 Classroom at Weatherly Area Elementary School, Weatherly School District
	Neighboring School Districts
	Multiple Disabilities Support 
	3

	IU 21 Classroom at Northern Lehigh High School, Northern Lehigh School District
	Neighboring School Districts
	Multiple Disabilities Support
	1

	IU 21 Classroom at  L. B. Morris Elementary School, Jim Thorpe Area School District
	Neighboring School Districts
	Multiple Disabilities Support
	1

	IU 21 Classroom at  L. B. Morris Elementary School, Jim Thorpe Area School District
	Neighboring School Districts
	Life Skills Support 
	1

	EBridge Cyber School Program
	Approved Private Schools
	Learning Support
	4

	Hoffman Homes
	Other
	Emotional Support
	1

	KidsPeace
	Other
	Emotional Support
	1

	Devereux
	Approved Private Schools
	Emotional Support - Residential 
	1

	North Central STU for Girls
	Other
	Emotional Support - State Juvenile Facility 
	1

	Abraxas
	Other
	Emotional Support - Incarcerated 
	1

	Woods
	Approved Private Schools
	Autistic Support 
	1

	Standing Timbers Academy 
	Other
	Learning Support
	1


Special Education Program Profile

Program Position #1
Operator: School District
PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Learning Support
	7 to 8
	4
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #2 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Learning Support
	8 to 9
	10
	1

	Justification: This is a supplemental model, where students are included in the general education setting.

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #3
Operator: School District
PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Life Skills Support
	5 to 8
	7
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #4 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	7 to 9
	8
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School 
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	8 to 9
	12
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #6 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	5 to 7
	8
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #7 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Emotional Support
	6 to 8
	7
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	9 to 10
	18
	1

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Program Position #9 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	8 to 10
	20
	1

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Program Position #10 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	10 to 11
	14
	1

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Program Position #11 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Emotional Support
	9 to 12
	9
	1

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Program Position #12 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Life Skills Support
	12 to 14
	7
	1

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Program Position #13 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	13 to 14
	12
	1

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	14 to 16
	17
	1

	Locations:
	
	
	
	

	Panther Valley High School
	A Junior/Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #15 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	12 to 13
	18
	1

	Locations:
	
	
	
	

	Panther Valley High School
	A Junior/Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #16 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Emotional Support
	12 to 16
	9
	1

	Justification: Many of these students are involved in community based instruction on a daily basis

	Locations:
	
	
	
	

	Panther Valley High School
	A Junior/Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #17 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	14 to 15
	14
	1

	Locations:
	
	
	
	

	Panther Valley High School
	A Junior/Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #18
Operator: School District
PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Life Skills Support
	14 to 15
	8
	1

	Locations:
	
	
	
	

	Panther Valley School District
	A Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #19
Operator: School District
PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Speech and Language Support
	5 to 9
	25
	1

	Justification: This is a speech program. Student groups are according to grade level.

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #20
Operator: Intermediate Unit
PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Speech and Language Support
	5 to 11
	30
	0.46

	Justification: This is a speech/language program. Students are grouped according to grade level.

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #21 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Emotional Support
	11 to 13
	6
	0.32

	Justification: This is a speech/language program. Students are grouped according to grade level.

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Junior/Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #22 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Life Skills Support
	14 to 18
	12
	1

	Locations:
	
	
	
	

	Panther Valley High School
	A Junior/Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #23 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Full-Time Special Education Class
	Multiple Disabilities Support
	9 to 11
	8
	1

	Justification: This is an MDS classroom, where there is an appropriate staff to student ratio.

	Locations:
	
	
	
	

	Panther Valley Elementary School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Program Position #24 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 3, 2015

Justification: Compliance for proximity to home, classroom design (for instruction), classroom external noise, classroom accessibility, classroom location, classroom size was marked as inappropriate.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Itinerant
	Learning Support
	16 to 17
	14
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	A Junior/Senior High School Building
	A building in which General Education programs are operated
	
	


Program Position #25 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 25, 2014

Explain any unchecked boxes for facilities questions: All boxes have been checked.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Emotional Support
	6 to 8
	8
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #26 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 25, 2014

Explain any unchecked boxes for facilities questions: All boxes have been checked.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Emotional Support
	8 to 10
	6
	1

	Locations:
	
	
	
	

	Panther Valley Elementary School
	An Elementary School Building
	A building in which General Education programs are operated
	
	


Program Position #27 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 25, 2014

Explain any unchecked boxes for facilities questions: All boxes were checked.

PROGRAM SEGMENTS
	Type of Support
	Level of Support
	Age Range
	Caseload
	FTE

	Supplemental (Less Than 80% but More Than 20%)
	Emotional Support
	12 to 14
	4
	1

	Locations:
	
	
	
	

	Panther Valley Middle School
	A Middle School Building
	A building in which General Education programs are operated
	
	


Special Education Support Services
	Support Service
	Location
	Teacher FTE

	Special Education Supervisor
	Panther Valley School District Administration Office
	1

	Instructional Aide
	Panther Valley Elementary School
	13

	Instructional Aide
	Panther Valley High School
	6

	Instructional Aide
	Panther Valley Intermediate School
	7

	School Psychologist 
	Panther Valley Jr Sr High School 
	1


Special Education Contracted Services

	Special Education Contracted Services
	Operator
	Amt of Time per Week

	Physical Therapist
	Intermediate Unit
	9 Hours

	Occupational Therapist
	Outside Contractor
	5 Days

	Vision Therapist
	Intermediate Unit
	0.5 Hours

	Hearing Therapist
	Intermediate Unit
	1 Hours

	Speech Therapist
	Outside Contractor
	5 Days

	Behavioral Consultant
	Outside Contractor
	5 Days

	Speech Therapist
	Outside Contractor
	5 Days

	COTA
	Outside Contractor
	5 Days


Needs Assessment

Record School Patterns

Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you identify among your schools?
What other information do you still need to assess?

Answer:

In math we are not showing growth in the areas of Numbers and Operations, Measurement, Geometry, Algebraic Concepts and Data Analysis and Probability.  Besides third grade, all remaining grade levels did not meet or exceed the state average in Comprehension and Reading Skills in fiction. Students with IEP's in all grades  have not met  the state average in math and reading.  The downward trend has occurred over the last three years.  The District does use multiple assessments to track student data which includes, attendance, conduct infractions, student population patterns as to transient as compared to non-transient, graduation rate, students who are incarcerated, student academic progress using PSSA, DIBELS, DRA, CDT's,  Keystones, and local assessments to name a few.
District Accomplishments

Accomplishment #1:
The District meets the attendance goal of 90% in all grades.

The District meets the participation rate of taking the PSSA exams in all grade levels in math and reading.

 The male population exceeds the state graduation rate (90%) and the White population exceeds the graduation rate (86%).  The state goal is 85%.

Accomplishment #2:
District's ethnic sub-group exceeded the rate of overall population in enrolling in post-secondary institutions. 

Accomplishment #3:
  The district improved in Science over a three year period.

 The district improved in Writing over a three year period while this was still a separate part of the standardized assessments through PDE and DRC.

  Third Grade met or exceeded the state average in Comprehension and Reading Skills

  Fourth and Eighth Grades met or exceeded the state average in Biological Sciences.

 Eighth Grade met or exceeded the state average in Physical Sciences and Earth and Space Sciences.

 

Accomplishment #4:
50% of the district's Special Education population enrolled in post-secondary institutions. 

Accomplishment #5:
High School's curriculum is aligned with Pennsylvania Career Pathways.This has been an ongoing process for our school district. It is especially significant with the new emphasis on chapter 339.

Accomplishment #6:
Teachers daily use the Student Information System.

Accomplishment #7:
Teachers are fluent with using technology to manage student assessment data

Accomplishment #8:
Teachers have equitable access to technology

Accomplishment #9:
Wide-Area network is above the statewide median

Accomplishment #10:
All teachers have a dedicated computer

District Concerns

Concern #1:
District needs to improve the rate of special education students entering post secondary training. This process will require application of additional support mechanisms to ensure that we are providing post-secondary options to all of our students. In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

Continue to assess the effectiveness of special education programs. Monitor inclusion practices district-wide that promote achievement goals in literacy, mathematics, and behavior management. Provide annual update.

Continue guidance services at all levels which best support academic achievement, with review of mental health services, career planning opportunities and school-to-work life skills.

Promote high academic achievement among all learners
*emphasize student-focused instruction appropriate to students' different needs and learning styles

*support high levels of learning through coordinated expectations and assessment.

*engage students through motivating instruction and clear examples of expected learning outcomes

*support teacher and administrator efforts to integrate learning across disciplines where appropriate.

*encourage students and parents to participate in planning students' educational programs

Concern #2:
District needs to collect data on students attending post-secondary institutions. We will need to invite graduates back to Panther Valley and assess how their first year has progressed since their leaving the district. This would be an ideal program to conduct at the first semester break for those students in a post-seconday institution. Overall, we need to be aware of what we have done well; what we need to do to improve our practices; and what types of modifications would assist to make students successful after they leave the district.

 In a world where change is rapid, it is necessary to evaluate every aspect of educational programs, assess performance in a critical manner, and dare to make the most innovative adjustments to ensure that the school community is building a school system that offers a world-class education in which every child has the opportunity to succeed at the highest competitive level.

Concern #3:
Only 58% of the 900 students in grades 3 - 8 and 11 scored proficient or advanced in math.  Only 31% of the students with IEP's scored proficient or advanced in math.

Only 60% of the 900 students in grades 3-8 and 11 scored proficient or advanced in reading.  Only 30% of the students with IEP's scored proficient or advanced in reading.

It is obvious that curricular revisions are necessitated and that the district has focused on the core subject areas of Mathematics and Reading. The school district has worked closely with staff from CLIU #21 in an effort to support the academic achievement of all students through a rigorous and balanced curriculum. The administration and staff desire to transition to the K-12 implementation of the Common Core State Standards while continuing to foster critical thinking, collaboration, creativity, and communication skills. The modifications and curricular revisions will occur over time and the transition should be gradual.

K-12 Administrators and Teachers will...Understand  the  major shifts of the PA  CCSS and begin to integrate  them into the instructional program  for all content areas  through the development of  common language and strategies for implementation

K-12 Teachers will... Implement instructional norms that align to the PA CCSS and adjust the learning environment to support the instruction required by the CCSS

K- 12 Teachers will… Integrate  technology into teaching and learning practices where appropriate as an effective instructional tool aligned to the  implementation of the PA CCSS and in preparation for the transition to Smarter Balance Assessment System

K- 12 Teachers will… Begin the process of aligning K-12  Curriculum and assessment in ELA, Math, Social Studies and Science with the requirements of the CCSS and begin to identify and develop transitional resources for the implementation of the PA CCSS

Concern #4:
Due to the reconfiguration of the district buildings since the 2014 submission of our Comprehensive Plan there is new data that needs to be shared regarding our district's performance on standardized assessments. We (district administration and teaching staff) are hopeful that the new Future Ready PA Index will more effectively portray our school district in a positive light.

The SPP process has been a troublesome issue in our school district. Since it's inception our school district has been struggling to address the issues of low assessment scores.

First, our staff and students worked very hard each year towards making progress and propelling our scores upward. It was not an easy task and the students and staff are to be recognized for their efforts.

The state has included a basis for each district to evaluate our advances. According to information provided by PDE see below:

1. Two highpoints for us this past year were in the areas of Indicators of Academic Growth----and Indicators of Closing the Achievement Gap. We are making progress.

2. In the subject area of Science we experienced much success, so obviously, this too should be celebrated.

3. Growth was evident in the buildings and subject areas in the PVES we see growth in the core subject areas of Mathematics and ELA

4. In the PVES we witnessed growth in Mathematics, ELA and Science

5. In the junior senior high school we saw growth in all three subject areas in Mathematics, ELA and Science—this was not as significant as the growth in the PVES or PVIS. But growth in these subject areas overall was important for all of us.

Here is information related to the School Performance Profile:

Panther Valley Junior Senior High School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

57.7                        64.3                        66.2                        64.6

Panther Valley Intermediate School/Middle School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

86                            64.1                        No Score                70.3

Panther Valley Elementary School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

73.3                        57.4                        No Score                 69.9

Assessments are not an end all or be all and I caution folks that assessment results do not accurately reflect the capabilities of our students. There are significant issues regarding standardized assessments: First, this process is like fitting a square peg in a round hole—no two students are alike in any possible descriptors. Individuals and their thought process needs to be considered. There are different learning styles and there are varied strengths and weaknesses demonstrated by our students. These diverse skills should always be celebrated and never looked down upon. We are all individuals and we all have our strong points and our weaknesses.

Second, it is obvious that the current assessment system has certain inadequacies that are reflected in a disconnect between the PSSA's and Keystone Exams. During the past two years, many eighth grade students achieved proficient or advanced status in the Keystones and yet were unable to score proficient or advanced in the "new" PSSA's. This should serve as evidence that the PSSA’s and Keystones are not properly correlated or coordinated in the core subject areas.  The deficiency in these exams tends to reflect negatively upon students across the commonwealth and this cannot be justified.

Third, it should be noted that the state did not apply individual building scores for the elementary and intermediate buildings last year due to the fact that the “new PSSA’s” were widely criticized across the commonwealth and based solely on the PA Common Core standards. This, in my opinion, further substantiates the numerous issues surrounding an overreliance on assessments in evaluating students.

Fourth, we are striving to provide a goal oriented program of study for our students and we are making progress. It may not be as quick as some may like but we are constantly moving forward.   We would obviously like to witness improvement in all subject areas….We consistently review assessments and make appropriate modification to our method of instructional delivery.

We have some really outstanding students; they could easily match up with any other students from across the commonwealth. We have a terrific school district, contrary to what others may think or say. The results of exams never accurately portray the big picture.

As a result of the recent test analysis, the district has committed resources (both financial and human capital) in an effort to redesign instruction and conduct a curriculum audit. Another area of focus for the district is in the area of assessment analysis.  Benchmark assessments / common formative assessments measure students’ progress and provide teachers with data that leads to an adjustment of instruction. These types of assessments provide data for discussion among teams, sharing of teaching strategies, and help to foster a professional learning community. All teachers in K- 12 will be responsible for implementing these assessments. Results will be shared with building level principals throughout the year.

Staff members will also be involved in the Educator Effectiveness process as prescribed through the Pennsylvania Department of Education. Teacher observations should be directed as a tool to better enhance instruction in all classrooms K-12. The process will be documented through the PA ETEP tool that the district purchased. The Charlotte Danielson model, The Frameworks of Teaching, is founded on the belief that "the single most important factor within a school’s control in promoting student learning is the quality of instruction." The frameworks have clear definitions of expertise and procedures to certify novice and advanced practitioners. Committing to a serious examination of instructional practices, planning, assessing, and professional responsibilities – as well as creating a common language around these areas as teams are the largest leap toward success any district can undertake.

Concern #5:
Our district has not met or exceeded the state's percentage proficient and advanced in Math and Reading over the last four years.There is a large disparity between our overall population and our sub group of special education students in Math and Reading performance.

We do not meet or exceed the state average in Numbers and Operations, Measurement, Geometry, Algebraic Concepts, and Data Analysis and Probability across all grade levels tested

Besides Third Grade, all remaining grade levels did not meet or exceed the state average in Comprehension and Reading Skills of Fiction.

Early intervention practices should focus on these areas and the Title I program will need to focus on these areas of deficiency.

Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.

Designing effective supports for struggling students relies on frequent formative assessment and is a key to improving educational outcomes. Schools can take steps to bolster student achievement by monitoring student progress toward defined outcomes and providing additional assistance to students who are struggling. A noteworthy strategy is the use of Response to Intervention (RtI) frameworks. These frameworks provide a tiered set of services and interventions for students who are struggling. While RtI has its origins in special education, the practice is gaining credibility for schoolwide use across student populations.

 

Concern #6:
The District did not meet or exceed the state average in Interpretation and Analysis of Fictional and Non-Fictional Text across all grade levels tested.

Across all grade levels tested, we did not meet or exceed the state average in the reporting category Nature of Science.

Grade eleven did not meet or exceed the state average in Biological Sciences.

Grades four and eleven did not meet or exceed the state average in Physical Sciences and Earth and Space Science.

Across all grade levels, we did not meet the state average in Revising and Editing.

It also is very important that we make writing instruction a priority, particularly in grades 6-12, students should be writing one cumulative hour of the day. In addition, the level of rigor in the reading expectation of the Common Core requires a commitment to a sum total of 45 minutes of reading per day in school throughout the course of the student’s day. Piloting this goal will be a priority in all three of our  schools.

 

Concern #7:
21st Century Teaching and Learning professional development needs improvement. This would include some of the following concepts: data analysis, differentiated instruction, curriculum planning, learning progressions, SLO's, and research on best practices. The Professional Development Plan Panther Valley School District for the next three years and beyond would incorporate the following areas of emphasis:

An organized system which would provide adults with the opportunity to incorporate professional learning communities whose goals are aligned with those of the school and district.
A major desire would be to institute Professional Learning Communities in our district in all three of our buildings. Staff development that has as its goal high levels of learning for all students, teachers, and administrators requires a form of professional learning that is quite different from the workshop-driven approach. The most powerful forms of staff development occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving. These teams, often called learning communities or communities of practice, operate with a commitment to the norms of continuous improvement and experimentation and engage their members in improving their daily work to advance the achievement of school district and school goals for student learning.

Dedicate resources both in financial and human capital to guide leadership. This requires skillful school and district leaders who guide continuous instructional improvement.
Quality teaching in all classrooms necessitates skillful leadership at the community, district, school, and classroom levels. Ambitious learning goals for students and educators require significant changes in curriculum, instruction, assessment, and leadership practices. Leaders at all levels recognize quality professional development as the key strategy for supporting significant improvements. They are able to articulate the critical link between improved student learning and the professional learning of teachers.

Requires resources to support adult learning and collaboration.
Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.While the vast majority of educators' professional learning should occur during the school day in collaboration with colleagues, it is also important that they acquire knowledge from sources outside the school by attending workshops.

Focus on data analysis
Our staff needs to effectively utilize data on student learning gathered from standardized tests, district-made tests, student work samples, portfolios, and other sources provide important input to the selection of school or district improvement goals and provide focus for staff development efforts. This process of data analysis and goal development typically determines the content of teachers' professional learning in the areas of instruction, curriculum, and assessment.

Concern #8:
There is a need in the Panther Valley School District to improve technology ( integration, infrastructure, balance, and keeping pace). This process would be gradually implemented in all three of the district's buildings. This process would be part of the Panther Valley School District's Five Year Plan and provide the necessary guidance for technology development and enhancements. Technology Infrastructure for wireless connectivity needs strengthening. Timely technology repair needs improvement, more technology tools needed at the Elementary and Middle levels.

Assessment practices are also a integral part of our technology plan. The district is reliant on a number of assessment tools and data analysis items embedded in our technological resources. The district also desires to utilize our technological resources and district website to publicize the many curricular planning elements in an effort to provide a transparent and clear outline governing the educational processes and expectations of all students that attend our district. Parents and community members rely on the internet for up to date information about school events. Our technology staff and administration maintain the district website and continuously update the individual school pages.

The technology enhancements will also address some of the communication concerns expressed during the comprehensive planning process. The overall desire of our district is to build a solid communications network and practices which keeps all of the stakeholders informed and up to date concerning district happenings and informational updates in a timely fashion.

The overall look, voice, and perception of our district can be enhanced through utilization of our district's website and publications. The process should be easy to understand and pleasing to the eye. Our staff uses the website to write newsletters, handbooks, calendars, brochures, flyers, etc. that are concise and maintain a consistent visual image.

Concern #9:
There is a need in the Panther Valley School District to ensure the growth of all students with a renewed focus on our proficient, advanced, and gifted students. Teachers that possess a solid knowledge base of their students and their respective learning styles are most effective. Effective schools also ensure that the strongest instructors are assigned to the most critical areas of student need. Effective teachers are successful in engaging and challenging learners to advance their achievement. Effective teachers also provide students with a variety of engaging and relevant learning activities that reinforce or extend learning objectives. Because there is no single instructional strategy that is guaranteed to improve achievement for every learner, teachers need a variety of instructional strategies for high-performing, grade-level, and struggling students. Studies have identified effective instructional strategies by examining classroom instruction and student performance on assessments (Marzano, 2003). Practices such as differentiated instruction and accommodating a range of learning styles can provide teachers with an array of tools and practices to reach students.

Schools can take steps to ensure that effective instructional strategies are employed in classrooms through formal and informal teacher evaluation combined with regular feedback. Informal evaluations may take the form of classroom observations conducted by an instructional leader with follow-up conversations about the successes and challenges observed. The teacher and the observer can identify actions to improve instructional delivery. Aspects of effective instructional practice also may be incorporated into formal evaluations if agreed upon by all parties.

In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

What is needed to develop and sustain a positive and supportive school culture will vary widely from school to school. Some schools recognize a need for anti-violence or peer mediation programs. Others may want to focus on raising academic expectations for minority or underprivileged learners. Still others may choose to design and implement consistent behavior expectations across classrooms and buildings.

Concern #10:
There is a need in the Panther Valley School District to improve communication across all levels and factions of our school district. There is a need in the Panther Valley School District to improve trust, respect and morale. We will continue to encourage two-way communication within the district among staff, parents, and the community, as well as outreach to legislators to advocate for our needs. Key components include:

Include teaching and learning highlights and new student involvement initiatives at each regularly scheduled school committee meeting.

Continue to strengthen and enhance the home-school connection, including full utilization of school/district websites, Saphirre Student Information System, and NutriKids, allowing parents to better monitor student progress, assignments, grades, and student dietary choices.

Update parents and the community on the maintenance status and conditions of all school buildings and grounds.

Concern #11:
Student and staff safety concerns. As is the case with school districts across the Commonwealth of PA and the US, student safety and fears surrounding violence (and in particular gun violence) the district is attempting to work towards an improved system of school safety. Recently, the PVSD has hired a security firm (County Security Police) to provide an armed officer to patrol school grounds.

We also obtained an  estimate regarding upgrades that are necessary to enhance our school surveillance capabilties (in all three buildings) and improvements to main entry ways into district buildings. The projected cost is approximately $59,000.00. The PVSD administrative staff have applied for school safety grants and await any confoirmation of any such grants being awarded.

Concern #12:
Addressing mental health needs of students that attend the PVSD. Over the past two years the district administrative staff has been supporting professional development for our staff concerning Trauma Awareness and Social and Emotional Learning. The staff recognized that unless we are meeting the needs of our students needs (emotionally, socially, psychologically) we are facing the increasing likelihood that our schools will continue to drop and student acquisition of knowledge will be severely impeded.

We must also help our students to build upon the necessary social skills. The district recognizes that we have a strong commitment to all students. Safety and feeling of belonging are essential elements. Students are more likely to perform at high levels in a school environment in which they feel physically and emotionally safe and supported, and which communicates high expectations for achievement. A school improvement plan can promote school policies that will encourage learning in an atmosphere of connectedness and caring. Schools that are effective in promoting such learning environments are driven by a clear code of conduct that is enforced fairly, consistently, and equitably across all demographic groups. In addition, staff sends consistent messages to students about high academic expectations. Effective schools also attend to issues of transition (e.g., from elementary to middle school, and from middle school to high school).

Concern #13:
Recruitment and retention of teachers in the Panther Valley School District. The current teacher shortage in PA has hampered our ability to find and hire teaching staff members. The district has recently suffered through a rash of staff members leaving our school district to seek employment in local and neighboring higher paying school districts. A major concern deals with finding properly certified Special Education teachers across all grade levels in our school district.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #1) Establish a district system that fully ensures consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
District needs to improve the rate of special education students entering post secondary training. This process will require application of additional support mechanisms to ensure that we are providing post-secondary options to all of our students. In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

Continue to assess the effectiveness of special education programs. Monitor inclusion practices district-wide that promote achievement goals in literacy, mathematics, and behavior management. Provide annual update.

Continue guidance services at all levels which best support academic achievement, with review of mental health services, career planning opportunities and school-to-work life skills.

Promote high academic achievement among all learners
*emphasize student-focused instruction appropriate to students' different needs and learning styles

*support high levels of learning through coordinated expectations and assessment.

*engage students through motivating instruction and clear examples of expected learning outcomes

*support teacher and administrator efforts to integrate learning across disciplines where appropriate.

*encourage students and parents to participate in planning students' educational programs

District needs to collect data on students attending post-secondary institutions. We will need to invite graduates back to Panther Valley and assess how their first year has progressed since their leaving the district. This would be an ideal program to conduct at the first semester break for those students in a post-seconday institution. Overall, we need to be aware of what we have done well; what we need to do to improve our practices; and what types of modifications would assist to make students successful after they leave the district.
 In a world where change is rapid, it is necessary to evaluate every aspect of educational programs, assess performance in a critical manner, and dare to make the most innovative adjustments to ensure that the school community is building a school system that offers a world-class education in which every child has the opportunity to succeed at the highest competitive level.

Only 58% of the 900 students in grades 3 - 8 and 11 scored proficient or advanced in math.  Only 31% of the students with IEP's scored proficient or advanced in math.
Only 60% of the 900 students in grades 3-8 and 11 scored proficient or advanced in reading.  Only 30% of the students with IEP's scored proficient or advanced in reading.

It is obvious that curricular revisions are necessitated and that the district has focused on the core subject areas of Mathematics and Reading. The school district has worked closely with staff from CLIU #21 in an effort to support the academic achievement of all students through a rigorous and balanced curriculum. The administration and staff desire to transition to the K-12 implementation of the Common Core State Standards while continuing to foster critical thinking, collaboration, creativity, and communication skills. The modifications and curricular revisions will occur over time and the transition should be gradual.

K-12 Administrators and Teachers will...Understand  the  major shifts of the PA  CCSS and begin to integrate  them into the instructional program  for all content areas  through the development of  common language and strategies for implementation

K-12 Teachers will... Implement instructional norms that align to the PA CCSS and adjust the learning environment to support the instruction required by the CCSS

K- 12 Teachers will… Integrate  technology into teaching and learning practices where appropriate as an effective instructional tool aligned to the  implementation of the PA CCSS and in preparation for the transition to Smarter Balance Assessment System

K- 12 Teachers will… Begin the process of aligning K-12  Curriculum and assessment in ELA, Math, Social Studies and Science with the requirements of the CCSS and begin to identify and develop transitional resources for the implementation of the PA CCSS

Due to the reconfiguration of the district buildings since the 2014 submission of our Comprehensive Plan there is new data that needs to be shared regarding our district's performance on standardized assessments. We (district administration and teaching staff) are hopeful that the new Future Ready PA Index will more effectively portray our school district in a positive light.
The SPP process has been a troublesome issue in our school district. Since it's inception our school district has been struggling to address the issues of low assessment scores.

First, our staff and students worked very hard each year towards making progress and propelling our scores upward. It was not an easy task and the students and staff are to be recognized for their efforts.

The state has included a basis for each district to evaluate our advances. According to information provided by PDE see below:

1. Two highpoints for us this past year were in the areas of Indicators of Academic Growth----and Indicators of Closing the Achievement Gap. We are making progress.

2. In the subject area of Science we experienced much success, so obviously, this too should be celebrated.

3. Growth was evident in the buildings and subject areas in the PVES we see growth in the core subject areas of Mathematics and ELA

4. In the PVES we witnessed growth in Mathematics, ELA and Science

5. In the junior senior high school we saw growth in all three subject areas in Mathematics, ELA and Science—this was not as significant as the growth in the PVES or PVIS. But growth in these subject areas overall was important for all of us.

Here is information related to the School Performance Profile:

Panther Valley Junior Senior High School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

57.7                        64.3                        66.2                        64.6

Panther Valley Intermediate School/Middle School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

86                            64.1                        No Score                70.3

Panther Valley Elementary School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

73.3                        57.4                        No Score                 69.9

Assessments are not an end all or be all and I caution folks that assessment results do not accurately reflect the capabilities of our students. There are significant issues regarding standardized assessments: First, this process is like fitting a square peg in a round hole—no two students are alike in any possible descriptors. Individuals and their thought process needs to be considered. There are different learning styles and there are varied strengths and weaknesses demonstrated by our students. These diverse skills should always be celebrated and never looked down upon. We are all individuals and we all have our strong points and our weaknesses.

Second, it is obvious that the current assessment system has certain inadequacies that are reflected in a disconnect between the PSSA's and Keystone Exams. During the past two years, many eighth grade students achieved proficient or advanced status in the Keystones and yet were unable to score proficient or advanced in the "new" PSSA's. This should serve as evidence that the PSSA’s and Keystones are not properly correlated or coordinated in the core subject areas.  The deficiency in these exams tends to reflect negatively upon students across the commonwealth and this cannot be justified.

Third, it should be noted that the state did not apply individual building scores for the elementary and intermediate buildings last year due to the fact that the “new PSSA’s” were widely criticized across the commonwealth and based solely on the PA Common Core standards. This, in my opinion, further substantiates the numerous issues surrounding an overreliance on assessments in evaluating students.

Fourth, we are striving to provide a goal oriented program of study for our students and we are making progress. It may not be as quick as some may like but we are constantly moving forward.   We would obviously like to witness improvement in all subject areas….We consistently review assessments and make appropriate modification to our method of instructional delivery.

We have some really outstanding students; they could easily match up with any other students from across the commonwealth. We have a terrific school district, contrary to what others may think or say. The results of exams never accurately portray the big picture.

As a result of the recent test analysis, the district has committed resources (both financial and human capital) in an effort to redesign instruction and conduct a curriculum audit. Another area of focus for the district is in the area of assessment analysis.  Benchmark assessments / common formative assessments measure students’ progress and provide teachers with data that leads to an adjustment of instruction. These types of assessments provide data for discussion among teams, sharing of teaching strategies, and help to foster a professional learning community. All teachers in K- 12 will be responsible for implementing these assessments. Results will be shared with building level principals throughout the year.

Staff members will also be involved in the Educator Effectiveness process as prescribed through the Pennsylvania Department of Education. Teacher observations should be directed as a tool to better enhance instruction in all classrooms K-12. The process will be documented through the PA ETEP tool that the district purchased. The Charlotte Danielson model, The Frameworks of Teaching, is founded on the belief that "the single most important factor within a school’s control in promoting student learning is the quality of instruction." The frameworks have clear definitions of expertise and procedures to certify novice and advanced practitioners. Committing to a serious examination of instructional practices, planning, assessing, and professional responsibilities – as well as creating a common language around these areas as teams are the largest leap toward success any district can undertake.

Our district has not met or exceeded the state's percentage proficient and advanced in Math and Reading over the last four years.There is a large disparity between our overall population and our sub group of special education students in Math and Reading performance.
We do not meet or exceed the state average in Numbers and Operations, Measurement, Geometry, Algebraic Concepts, and Data Analysis and Probability across all grade levels tested

Besides Third Grade, all remaining grade levels did not meet or exceed the state average in Comprehension and Reading Skills of Fiction.

Early intervention practices should focus on these areas and the Title I program will need to focus on these areas of deficiency.

Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.

Designing effective supports for struggling students relies on frequent formative assessment and is a key to improving educational outcomes. Schools can take steps to bolster student achievement by monitoring student progress toward defined outcomes and providing additional assistance to students who are struggling. A noteworthy strategy is the use of Response to Intervention (RtI) frameworks. These frameworks provide a tiered set of services and interventions for students who are struggling. While RtI has its origins in special education, the practice is gaining credibility for schoolwide use across student populations.

 

The District did not meet or exceed the state average in Interpretation and Analysis of Fictional and Non-Fictional Text across all grade levels tested.
Across all grade levels tested, we did not meet or exceed the state average in the reporting category Nature of Science.

Grade eleven did not meet or exceed the state average in Biological Sciences.

Grades four and eleven did not meet or exceed the state average in Physical Sciences and Earth and Space Science.

Across all grade levels, we did not meet the state average in Revising and Editing.

It also is very important that we make writing instruction a priority, particularly in grades 6-12, students should be writing one cumulative hour of the day. In addition, the level of rigor in the reading expectation of the Common Core requires a commitment to a sum total of 45 minutes of reading per day in school throughout the course of the student’s day. Piloting this goal will be a priority in all three of our  schools.

 

21st Century Teaching and Learning professional development needs improvement. This would include some of the following concepts: data analysis, differentiated instruction, curriculum planning, learning progressions, SLO's, and research on best practices. The Professional Development Plan Panther Valley School District for the next three years and beyond would incorporate the following areas of emphasis:
An organized system which would provide adults with the opportunity to incorporate professional learning communities whose goals are aligned with those of the school and district.
A major desire would be to institute Professional Learning Communities in our district in all three of our buildings. Staff development that has as its goal high levels of learning for all students, teachers, and administrators requires a form of professional learning that is quite different from the workshop-driven approach. The most powerful forms of staff development occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving. These teams, often called learning communities or communities of practice, operate with a commitment to the norms of continuous improvement and experimentation and engage their members in improving their daily work to advance the achievement of school district and school goals for student learning.

Dedicate resources both in financial and human capital to guide leadership. This requires skillful school and district leaders who guide continuous instructional improvement.
Quality teaching in all classrooms necessitates skillful leadership at the community, district, school, and classroom levels. Ambitious learning goals for students and educators require significant changes in curriculum, instruction, assessment, and leadership practices. Leaders at all levels recognize quality professional development as the key strategy for supporting significant improvements. They are able to articulate the critical link between improved student learning and the professional learning of teachers.

Requires resources to support adult learning and collaboration.
Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.While the vast majority of educators' professional learning should occur during the school day in collaboration with colleagues, it is also important that they acquire knowledge from sources outside the school by attending workshops.

Focus on data analysis
Our staff needs to effectively utilize data on student learning gathered from standardized tests, district-made tests, student work samples, portfolios, and other sources provide important input to the selection of school or district improvement goals and provide focus for staff development efforts. This process of data analysis and goal development typically determines the content of teachers' professional learning in the areas of instruction, curriculum, and assessment.

There is a need in the Panther Valley School District to improve technology ( integration, infrastructure, balance, and keeping pace). This process would be gradually implemented in all three of the district's buildings. This process would be part of the Panther Valley School District's Five Year Plan and provide the necessary guidance for technology development and enhancements. Technology Infrastructure for wireless connectivity needs strengthening. Timely technology repair needs improvement, more technology tools needed at the Elementary and Middle levels.
Assessment practices are also a integral part of our technology plan. The district is reliant on a number of assessment tools and data analysis items embedded in our technological resources. The district also desires to utilize our technological resources and district website to publicize the many curricular planning elements in an effort to provide a transparent and clear outline governing the educational processes and expectations of all students that attend our district. Parents and community members rely on the internet for up to date information about school events. Our technology staff and administration maintain the district website and continuously update the individual school pages.

The technology enhancements will also address some of the communication concerns expressed during the comprehensive planning process. The overall desire of our district is to build a solid communications network and practices which keeps all of the stakeholders informed and up to date concerning district happenings and informational updates in a timely fashion.

The overall look, voice, and perception of our district can be enhanced through utilization of our district's website and publications. The process should be easy to understand and pleasing to the eye. Our staff uses the website to write newsletters, handbooks, calendars, brochures, flyers, etc. that are concise and maintain a consistent visual image.

There is a need in the Panther Valley School District to ensure the growth of all students with a renewed focus on our proficient, advanced, and gifted students. Teachers that possess a solid knowledge base of their students and their respective learning styles are most effective. Effective schools also ensure that the strongest instructors are assigned to the most critical areas of student need. Effective teachers are successful in engaging and challenging learners to advance their achievement. Effective teachers also provide students with a variety of engaging and relevant learning activities that reinforce or extend learning objectives. Because there is no single instructional strategy that is guaranteed to improve achievement for every learner, teachers need a variety of instructional strategies for high-performing, grade-level, and struggling students. Studies have identified effective instructional strategies by examining classroom instruction and student performance on assessments (Marzano, 2003). Practices such as differentiated instruction and accommodating a range of learning styles can provide teachers with an array of tools and practices to reach students.
Schools can take steps to ensure that effective instructional strategies are employed in classrooms through formal and informal teacher evaluation combined with regular feedback. Informal evaluations may take the form of classroom observations conducted by an instructional leader with follow-up conversations about the successes and challenges observed. The teacher and the observer can identify actions to improve instructional delivery. Aspects of effective instructional practice also may be incorporated into formal evaluations if agreed upon by all parties.

In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

What is needed to develop and sustain a positive and supportive school culture will vary widely from school to school. Some schools recognize a need for anti-violence or peer mediation programs. Others may want to focus on raising academic expectations for minority or underprivileged learners. Still others may choose to design and implement consistent behavior expectations across classrooms and buildings.

There is a need in the Panther Valley School District to improve communication across all levels and factions of our school district. There is a need in the Panther Valley School District to improve trust, respect and morale. We will continue to encourage two-way communication within the district among staff, parents, and the community, as well as outreach to legislators to advocate for our needs. Key components include:
Include teaching and learning highlights and new student involvement initiatives at each regularly scheduled school committee meeting.

Continue to strengthen and enhance the home-school connection, including full utilization of school/district websites, Saphirre Student Information System, and NutriKids, allowing parents to better monitor student progress, assignments, grades, and student dietary choices.

Update parents and the community on the maintenance status and conditions of all school buildings and grounds.

Systemic Challenge #2 (Guiding Question #3) Establish a district system that fully ensures staff members in every school use standards aligned assessments to monitor student achievement and adjust instructional practices.
Aligned Concerns:
District needs to improve the rate of special education students entering post secondary training. This process will require application of additional support mechanisms to ensure that we are providing post-secondary options to all of our students. In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

Continue to assess the effectiveness of special education programs. Monitor inclusion practices district-wide that promote achievement goals in literacy, mathematics, and behavior management. Provide annual update.

Continue guidance services at all levels which best support academic achievement, with review of mental health services, career planning opportunities and school-to-work life skills.

Promote high academic achievement among all learners
*emphasize student-focused instruction appropriate to students' different needs and learning styles

*support high levels of learning through coordinated expectations and assessment.

*engage students through motivating instruction and clear examples of expected learning outcomes

*support teacher and administrator efforts to integrate learning across disciplines where appropriate.

*encourage students and parents to participate in planning students' educational programs

District needs to collect data on students attending post-secondary institutions. We will need to invite graduates back to Panther Valley and assess how their first year has progressed since their leaving the district. This would be an ideal program to conduct at the first semester break for those students in a post-seconday institution. Overall, we need to be aware of what we have done well; what we need to do to improve our practices; and what types of modifications would assist to make students successful after they leave the district.
 In a world where change is rapid, it is necessary to evaluate every aspect of educational programs, assess performance in a critical manner, and dare to make the most innovative adjustments to ensure that the school community is building a school system that offers a world-class education in which every child has the opportunity to succeed at the highest competitive level.

Only 58% of the 900 students in grades 3 - 8 and 11 scored proficient or advanced in math.  Only 31% of the students with IEP's scored proficient or advanced in math.
Only 60% of the 900 students in grades 3-8 and 11 scored proficient or advanced in reading.  Only 30% of the students with IEP's scored proficient or advanced in reading.

It is obvious that curricular revisions are necessitated and that the district has focused on the core subject areas of Mathematics and Reading. The school district has worked closely with staff from CLIU #21 in an effort to support the academic achievement of all students through a rigorous and balanced curriculum. The administration and staff desire to transition to the K-12 implementation of the Common Core State Standards while continuing to foster critical thinking, collaboration, creativity, and communication skills. The modifications and curricular revisions will occur over time and the transition should be gradual.

K-12 Administrators and Teachers will...Understand  the  major shifts of the PA  CCSS and begin to integrate  them into the instructional program  for all content areas  through the development of  common language and strategies for implementation

K-12 Teachers will... Implement instructional norms that align to the PA CCSS and adjust the learning environment to support the instruction required by the CCSS

K- 12 Teachers will… Integrate  technology into teaching and learning practices where appropriate as an effective instructional tool aligned to the  implementation of the PA CCSS and in preparation for the transition to Smarter Balance Assessment System

K- 12 Teachers will… Begin the process of aligning K-12  Curriculum and assessment in ELA, Math, Social Studies and Science with the requirements of the CCSS and begin to identify and develop transitional resources for the implementation of the PA CCSS

Due to the reconfiguration of the district buildings since the 2014 submission of our Comprehensive Plan there is new data that needs to be shared regarding our district's performance on standardized assessments. We (district administration and teaching staff) are hopeful that the new Future Ready PA Index will more effectively portray our school district in a positive light.
The SPP process has been a troublesome issue in our school district. Since it's inception our school district has been struggling to address the issues of low assessment scores.

First, our staff and students worked very hard each year towards making progress and propelling our scores upward. It was not an easy task and the students and staff are to be recognized for their efforts.

The state has included a basis for each district to evaluate our advances. According to information provided by PDE see below:

1. Two highpoints for us this past year were in the areas of Indicators of Academic Growth----and Indicators of Closing the Achievement Gap. We are making progress.

2. In the subject area of Science we experienced much success, so obviously, this too should be celebrated.

3. Growth was evident in the buildings and subject areas in the PVES we see growth in the core subject areas of Mathematics and ELA

4. In the PVES we witnessed growth in Mathematics, ELA and Science

5. In the junior senior high school we saw growth in all three subject areas in Mathematics, ELA and Science—this was not as significant as the growth in the PVES or PVIS. But growth in these subject areas overall was important for all of us.

Here is information related to the School Performance Profile:

Panther Valley Junior Senior High School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

57.7                        64.3                        66.2                        64.6

Panther Valley Intermediate School/Middle School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

86                            64.1                        No Score                70.3

Panther Valley Elementary School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

73.3                        57.4                        No Score                 69.9

Assessments are not an end all or be all and I caution folks that assessment results do not accurately reflect the capabilities of our students. There are significant issues regarding standardized assessments: First, this process is like fitting a square peg in a round hole—no two students are alike in any possible descriptors. Individuals and their thought process needs to be considered. There are different learning styles and there are varied strengths and weaknesses demonstrated by our students. These diverse skills should always be celebrated and never looked down upon. We are all individuals and we all have our strong points and our weaknesses.

Second, it is obvious that the current assessment system has certain inadequacies that are reflected in a disconnect between the PSSA's and Keystone Exams. During the past two years, many eighth grade students achieved proficient or advanced status in the Keystones and yet were unable to score proficient or advanced in the "new" PSSA's. This should serve as evidence that the PSSA’s and Keystones are not properly correlated or coordinated in the core subject areas.  The deficiency in these exams tends to reflect negatively upon students across the commonwealth and this cannot be justified.

Third, it should be noted that the state did not apply individual building scores for the elementary and intermediate buildings last year due to the fact that the “new PSSA’s” were widely criticized across the commonwealth and based solely on the PA Common Core standards. This, in my opinion, further substantiates the numerous issues surrounding an overreliance on assessments in evaluating students.

Fourth, we are striving to provide a goal oriented program of study for our students and we are making progress. It may not be as quick as some may like but we are constantly moving forward.   We would obviously like to witness improvement in all subject areas….We consistently review assessments and make appropriate modification to our method of instructional delivery.

We have some really outstanding students; they could easily match up with any other students from across the commonwealth. We have a terrific school district, contrary to what others may think or say. The results of exams never accurately portray the big picture.

As a result of the recent test analysis, the district has committed resources (both financial and human capital) in an effort to redesign instruction and conduct a curriculum audit. Another area of focus for the district is in the area of assessment analysis.  Benchmark assessments / common formative assessments measure students’ progress and provide teachers with data that leads to an adjustment of instruction. These types of assessments provide data for discussion among teams, sharing of teaching strategies, and help to foster a professional learning community. All teachers in K- 12 will be responsible for implementing these assessments. Results will be shared with building level principals throughout the year.

Staff members will also be involved in the Educator Effectiveness process as prescribed through the Pennsylvania Department of Education. Teacher observations should be directed as a tool to better enhance instruction in all classrooms K-12. The process will be documented through the PA ETEP tool that the district purchased. The Charlotte Danielson model, The Frameworks of Teaching, is founded on the belief that "the single most important factor within a school’s control in promoting student learning is the quality of instruction." The frameworks have clear definitions of expertise and procedures to certify novice and advanced practitioners. Committing to a serious examination of instructional practices, planning, assessing, and professional responsibilities – as well as creating a common language around these areas as teams are the largest leap toward success any district can undertake.

Our district has not met or exceeded the state's percentage proficient and advanced in Math and Reading over the last four years.There is a large disparity between our overall population and our sub group of special education students in Math and Reading performance.
We do not meet or exceed the state average in Numbers and Operations, Measurement, Geometry, Algebraic Concepts, and Data Analysis and Probability across all grade levels tested

Besides Third Grade, all remaining grade levels did not meet or exceed the state average in Comprehension and Reading Skills of Fiction.

Early intervention practices should focus on these areas and the Title I program will need to focus on these areas of deficiency.

Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.

Designing effective supports for struggling students relies on frequent formative assessment and is a key to improving educational outcomes. Schools can take steps to bolster student achievement by monitoring student progress toward defined outcomes and providing additional assistance to students who are struggling. A noteworthy strategy is the use of Response to Intervention (RtI) frameworks. These frameworks provide a tiered set of services and interventions for students who are struggling. While RtI has its origins in special education, the practice is gaining credibility for schoolwide use across student populations.

 

The District did not meet or exceed the state average in Interpretation and Analysis of Fictional and Non-Fictional Text across all grade levels tested.
Across all grade levels tested, we did not meet or exceed the state average in the reporting category Nature of Science.

Grade eleven did not meet or exceed the state average in Biological Sciences.

Grades four and eleven did not meet or exceed the state average in Physical Sciences and Earth and Space Science.

Across all grade levels, we did not meet the state average in Revising and Editing.

It also is very important that we make writing instruction a priority, particularly in grades 6-12, students should be writing one cumulative hour of the day. In addition, the level of rigor in the reading expectation of the Common Core requires a commitment to a sum total of 45 minutes of reading per day in school throughout the course of the student’s day. Piloting this goal will be a priority in all three of our  schools.

 

21st Century Teaching and Learning professional development needs improvement. This would include some of the following concepts: data analysis, differentiated instruction, curriculum planning, learning progressions, SLO's, and research on best practices. The Professional Development Plan Panther Valley School District for the next three years and beyond would incorporate the following areas of emphasis:
An organized system which would provide adults with the opportunity to incorporate professional learning communities whose goals are aligned with those of the school and district.
A major desire would be to institute Professional Learning Communities in our district in all three of our buildings. Staff development that has as its goal high levels of learning for all students, teachers, and administrators requires a form of professional learning that is quite different from the workshop-driven approach. The most powerful forms of staff development occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving. These teams, often called learning communities or communities of practice, operate with a commitment to the norms of continuous improvement and experimentation and engage their members in improving their daily work to advance the achievement of school district and school goals for student learning.

Dedicate resources both in financial and human capital to guide leadership. This requires skillful school and district leaders who guide continuous instructional improvement.
Quality teaching in all classrooms necessitates skillful leadership at the community, district, school, and classroom levels. Ambitious learning goals for students and educators require significant changes in curriculum, instruction, assessment, and leadership practices. Leaders at all levels recognize quality professional development as the key strategy for supporting significant improvements. They are able to articulate the critical link between improved student learning and the professional learning of teachers.

Requires resources to support adult learning and collaboration.
Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.While the vast majority of educators' professional learning should occur during the school day in collaboration with colleagues, it is also important that they acquire knowledge from sources outside the school by attending workshops.

Focus on data analysis
Our staff needs to effectively utilize data on student learning gathered from standardized tests, district-made tests, student work samples, portfolios, and other sources provide important input to the selection of school or district improvement goals and provide focus for staff development efforts. This process of data analysis and goal development typically determines the content of teachers' professional learning in the areas of instruction, curriculum, and assessment.

There is a need in the Panther Valley School District to improve technology ( integration, infrastructure, balance, and keeping pace). This process would be gradually implemented in all three of the district's buildings. This process would be part of the Panther Valley School District's Five Year Plan and provide the necessary guidance for technology development and enhancements. Technology Infrastructure for wireless connectivity needs strengthening. Timely technology repair needs improvement, more technology tools needed at the Elementary and Middle levels.
Assessment practices are also a integral part of our technology plan. The district is reliant on a number of assessment tools and data analysis items embedded in our technological resources. The district also desires to utilize our technological resources and district website to publicize the many curricular planning elements in an effort to provide a transparent and clear outline governing the educational processes and expectations of all students that attend our district. Parents and community members rely on the internet for up to date information about school events. Our technology staff and administration maintain the district website and continuously update the individual school pages.

The technology enhancements will also address some of the communication concerns expressed during the comprehensive planning process. The overall desire of our district is to build a solid communications network and practices which keeps all of the stakeholders informed and up to date concerning district happenings and informational updates in a timely fashion.

The overall look, voice, and perception of our district can be enhanced through utilization of our district's website and publications. The process should be easy to understand and pleasing to the eye. Our staff uses the website to write newsletters, handbooks, calendars, brochures, flyers, etc. that are concise and maintain a consistent visual image.

There is a need in the Panther Valley School District to ensure the growth of all students with a renewed focus on our proficient, advanced, and gifted students. Teachers that possess a solid knowledge base of their students and their respective learning styles are most effective. Effective schools also ensure that the strongest instructors are assigned to the most critical areas of student need. Effective teachers are successful in engaging and challenging learners to advance their achievement. Effective teachers also provide students with a variety of engaging and relevant learning activities that reinforce or extend learning objectives. Because there is no single instructional strategy that is guaranteed to improve achievement for every learner, teachers need a variety of instructional strategies for high-performing, grade-level, and struggling students. Studies have identified effective instructional strategies by examining classroom instruction and student performance on assessments (Marzano, 2003). Practices such as differentiated instruction and accommodating a range of learning styles can provide teachers with an array of tools and practices to reach students.
Schools can take steps to ensure that effective instructional strategies are employed in classrooms through formal and informal teacher evaluation combined with regular feedback. Informal evaluations may take the form of classroom observations conducted by an instructional leader with follow-up conversations about the successes and challenges observed. The teacher and the observer can identify actions to improve instructional delivery. Aspects of effective instructional practice also may be incorporated into formal evaluations if agreed upon by all parties.

In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

What is needed to develop and sustain a positive and supportive school culture will vary widely from school to school. Some schools recognize a need for anti-violence or peer mediation programs. Others may want to focus on raising academic expectations for minority or underprivileged learners. Still others may choose to design and implement consistent behavior expectations across classrooms and buildings.

There is a need in the Panther Valley School District to improve communication across all levels and factions of our school district. There is a need in the Panther Valley School District to improve trust, respect and morale. We will continue to encourage two-way communication within the district among staff, parents, and the community, as well as outreach to legislators to advocate for our needs. Key components include:
Include teaching and learning highlights and new student involvement initiatives at each regularly scheduled school committee meeting.

Continue to strengthen and enhance the home-school connection, including full utilization of school/district websites, Saphirre Student Information System, and NutriKids, allowing parents to better monitor student progress, assignments, grades, and student dietary choices.

Update parents and the community on the maintenance status and conditions of all school buildings and grounds.

Systemic Challenge #3 (Guiding Question #6) Establish a district system that fully ensures specially designed instruction is provided to meet the unique learning needs of children with disabilities at no cost to a parent.
Aligned Concerns:
District needs to improve the rate of special education students entering post secondary training. This process will require application of additional support mechanisms to ensure that we are providing post-secondary options to all of our students. In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

Continue to assess the effectiveness of special education programs. Monitor inclusion practices district-wide that promote achievement goals in literacy, mathematics, and behavior management. Provide annual update.

Continue guidance services at all levels which best support academic achievement, with review of mental health services, career planning opportunities and school-to-work life skills.

Promote high academic achievement among all learners
*emphasize student-focused instruction appropriate to students' different needs and learning styles

*support high levels of learning through coordinated expectations and assessment.

*engage students through motivating instruction and clear examples of expected learning outcomes

*support teacher and administrator efforts to integrate learning across disciplines where appropriate.

*encourage students and parents to participate in planning students' educational programs

District needs to collect data on students attending post-secondary institutions. We will need to invite graduates back to Panther Valley and assess how their first year has progressed since their leaving the district. This would be an ideal program to conduct at the first semester break for those students in a post-seconday institution. Overall, we need to be aware of what we have done well; what we need to do to improve our practices; and what types of modifications would assist to make students successful after they leave the district.
 In a world where change is rapid, it is necessary to evaluate every aspect of educational programs, assess performance in a critical manner, and dare to make the most innovative adjustments to ensure that the school community is building a school system that offers a world-class education in which every child has the opportunity to succeed at the highest competitive level.

Only 58% of the 900 students in grades 3 - 8 and 11 scored proficient or advanced in math.  Only 31% of the students with IEP's scored proficient or advanced in math.
Only 60% of the 900 students in grades 3-8 and 11 scored proficient or advanced in reading.  Only 30% of the students with IEP's scored proficient or advanced in reading.

It is obvious that curricular revisions are necessitated and that the district has focused on the core subject areas of Mathematics and Reading. The school district has worked closely with staff from CLIU #21 in an effort to support the academic achievement of all students through a rigorous and balanced curriculum. The administration and staff desire to transition to the K-12 implementation of the Common Core State Standards while continuing to foster critical thinking, collaboration, creativity, and communication skills. The modifications and curricular revisions will occur over time and the transition should be gradual.

K-12 Administrators and Teachers will...Understand  the  major shifts of the PA  CCSS and begin to integrate  them into the instructional program  for all content areas  through the development of  common language and strategies for implementation

K-12 Teachers will... Implement instructional norms that align to the PA CCSS and adjust the learning environment to support the instruction required by the CCSS

K- 12 Teachers will… Integrate  technology into teaching and learning practices where appropriate as an effective instructional tool aligned to the  implementation of the PA CCSS and in preparation for the transition to Smarter Balance Assessment System

K- 12 Teachers will… Begin the process of aligning K-12  Curriculum and assessment in ELA, Math, Social Studies and Science with the requirements of the CCSS and begin to identify and develop transitional resources for the implementation of the PA CCSS

Due to the reconfiguration of the district buildings since the 2014 submission of our Comprehensive Plan there is new data that needs to be shared regarding our district's performance on standardized assessments. We (district administration and teaching staff) are hopeful that the new Future Ready PA Index will more effectively portray our school district in a positive light.
The SPP process has been a troublesome issue in our school district. Since it's inception our school district has been struggling to address the issues of low assessment scores.

First, our staff and students worked very hard each year towards making progress and propelling our scores upward. It was not an easy task and the students and staff are to be recognized for their efforts.

The state has included a basis for each district to evaluate our advances. According to information provided by PDE see below:

1. Two highpoints for us this past year were in the areas of Indicators of Academic Growth----and Indicators of Closing the Achievement Gap. We are making progress.

2. In the subject area of Science we experienced much success, so obviously, this too should be celebrated.

3. Growth was evident in the buildings and subject areas in the PVES we see growth in the core subject areas of Mathematics and ELA

4. In the PVES we witnessed growth in Mathematics, ELA and Science

5. In the junior senior high school we saw growth in all three subject areas in Mathematics, ELA and Science—this was not as significant as the growth in the PVES or PVIS. But growth in these subject areas overall was important for all of us.

Here is information related to the School Performance Profile:

Panther Valley Junior Senior High School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

57.7                        64.3                        66.2                        64.6

Panther Valley Intermediate School/Middle School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

86                            64.1                        No Score                70.3

Panther Valley Elementary School
 

2012-2013            2013-2014            2014-2015            2015-2016
 

73.3                        57.4                        No Score                 69.9

Assessments are not an end all or be all and I caution folks that assessment results do not accurately reflect the capabilities of our students. There are significant issues regarding standardized assessments: First, this process is like fitting a square peg in a round hole—no two students are alike in any possible descriptors. Individuals and their thought process needs to be considered. There are different learning styles and there are varied strengths and weaknesses demonstrated by our students. These diverse skills should always be celebrated and never looked down upon. We are all individuals and we all have our strong points and our weaknesses.

Second, it is obvious that the current assessment system has certain inadequacies that are reflected in a disconnect between the PSSA's and Keystone Exams. During the past two years, many eighth grade students achieved proficient or advanced status in the Keystones and yet were unable to score proficient or advanced in the "new" PSSA's. This should serve as evidence that the PSSA’s and Keystones are not properly correlated or coordinated in the core subject areas.  The deficiency in these exams tends to reflect negatively upon students across the commonwealth and this cannot be justified.

Third, it should be noted that the state did not apply individual building scores for the elementary and intermediate buildings last year due to the fact that the “new PSSA’s” were widely criticized across the commonwealth and based solely on the PA Common Core standards. This, in my opinion, further substantiates the numerous issues surrounding an overreliance on assessments in evaluating students.

Fourth, we are striving to provide a goal oriented program of study for our students and we are making progress. It may not be as quick as some may like but we are constantly moving forward.   We would obviously like to witness improvement in all subject areas….We consistently review assessments and make appropriate modification to our method of instructional delivery.

We have some really outstanding students; they could easily match up with any other students from across the commonwealth. We have a terrific school district, contrary to what others may think or say. The results of exams never accurately portray the big picture.

As a result of the recent test analysis, the district has committed resources (both financial and human capital) in an effort to redesign instruction and conduct a curriculum audit. Another area of focus for the district is in the area of assessment analysis.  Benchmark assessments / common formative assessments measure students’ progress and provide teachers with data that leads to an adjustment of instruction. These types of assessments provide data for discussion among teams, sharing of teaching strategies, and help to foster a professional learning community. All teachers in K- 12 will be responsible for implementing these assessments. Results will be shared with building level principals throughout the year.

Staff members will also be involved in the Educator Effectiveness process as prescribed through the Pennsylvania Department of Education. Teacher observations should be directed as a tool to better enhance instruction in all classrooms K-12. The process will be documented through the PA ETEP tool that the district purchased. The Charlotte Danielson model, The Frameworks of Teaching, is founded on the belief that "the single most important factor within a school’s control in promoting student learning is the quality of instruction." The frameworks have clear definitions of expertise and procedures to certify novice and advanced practitioners. Committing to a serious examination of instructional practices, planning, assessing, and professional responsibilities – as well as creating a common language around these areas as teams are the largest leap toward success any district can undertake.

Our district has not met or exceeded the state's percentage proficient and advanced in Math and Reading over the last four years.There is a large disparity between our overall population and our sub group of special education students in Math and Reading performance.
We do not meet or exceed the state average in Numbers and Operations, Measurement, Geometry, Algebraic Concepts, and Data Analysis and Probability across all grade levels tested

Besides Third Grade, all remaining grade levels did not meet or exceed the state average in Comprehension and Reading Skills of Fiction.

Early intervention practices should focus on these areas and the Title I program will need to focus on these areas of deficiency.

Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.

Designing effective supports for struggling students relies on frequent formative assessment and is a key to improving educational outcomes. Schools can take steps to bolster student achievement by monitoring student progress toward defined outcomes and providing additional assistance to students who are struggling. A noteworthy strategy is the use of Response to Intervention (RtI) frameworks. These frameworks provide a tiered set of services and interventions for students who are struggling. While RtI has its origins in special education, the practice is gaining credibility for schoolwide use across student populations.

 

The District did not meet or exceed the state average in Interpretation and Analysis of Fictional and Non-Fictional Text across all grade levels tested.
Across all grade levels tested, we did not meet or exceed the state average in the reporting category Nature of Science.

Grade eleven did not meet or exceed the state average in Biological Sciences.

Grades four and eleven did not meet or exceed the state average in Physical Sciences and Earth and Space Science.

Across all grade levels, we did not meet the state average in Revising and Editing.

It also is very important that we make writing instruction a priority, particularly in grades 6-12, students should be writing one cumulative hour of the day. In addition, the level of rigor in the reading expectation of the Common Core requires a commitment to a sum total of 45 minutes of reading per day in school throughout the course of the student’s day. Piloting this goal will be a priority in all three of our  schools.

 

21st Century Teaching and Learning professional development needs improvement. This would include some of the following concepts: data analysis, differentiated instruction, curriculum planning, learning progressions, SLO's, and research on best practices. The Professional Development Plan Panther Valley School District for the next three years and beyond would incorporate the following areas of emphasis:
An organized system which would provide adults with the opportunity to incorporate professional learning communities whose goals are aligned with those of the school and district.
A major desire would be to institute Professional Learning Communities in our district in all three of our buildings. Staff development that has as its goal high levels of learning for all students, teachers, and administrators requires a form of professional learning that is quite different from the workshop-driven approach. The most powerful forms of staff development occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving. These teams, often called learning communities or communities of practice, operate with a commitment to the norms of continuous improvement and experimentation and engage their members in improving their daily work to advance the achievement of school district and school goals for student learning.

Dedicate resources both in financial and human capital to guide leadership. This requires skillful school and district leaders who guide continuous instructional improvement.
Quality teaching in all classrooms necessitates skillful leadership at the community, district, school, and classroom levels. Ambitious learning goals for students and educators require significant changes in curriculum, instruction, assessment, and leadership practices. Leaders at all levels recognize quality professional development as the key strategy for supporting significant improvements. They are able to articulate the critical link between improved student learning and the professional learning of teachers.

Requires resources to support adult learning and collaboration.
Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.While the vast majority of educators' professional learning should occur during the school day in collaboration with colleagues, it is also important that they acquire knowledge from sources outside the school by attending workshops.

Focus on data analysis
Our staff needs to effectively utilize data on student learning gathered from standardized tests, district-made tests, student work samples, portfolios, and other sources provide important input to the selection of school or district improvement goals and provide focus for staff development efforts. This process of data analysis and goal development typically determines the content of teachers' professional learning in the areas of instruction, curriculum, and assessment.

There is a need in the Panther Valley School District to improve technology ( integration, infrastructure, balance, and keeping pace). This process would be gradually implemented in all three of the district's buildings. This process would be part of the Panther Valley School District's Five Year Plan and provide the necessary guidance for technology development and enhancements. Technology Infrastructure for wireless connectivity needs strengthening. Timely technology repair needs improvement, more technology tools needed at the Elementary and Middle levels.
Assessment practices are also a integral part of our technology plan. The district is reliant on a number of assessment tools and data analysis items embedded in our technological resources. The district also desires to utilize our technological resources and district website to publicize the many curricular planning elements in an effort to provide a transparent and clear outline governing the educational processes and expectations of all students that attend our district. Parents and community members rely on the internet for up to date information about school events. Our technology staff and administration maintain the district website and continuously update the individual school pages.

The technology enhancements will also address some of the communication concerns expressed during the comprehensive planning process. The overall desire of our district is to build a solid communications network and practices which keeps all of the stakeholders informed and up to date concerning district happenings and informational updates in a timely fashion.

The overall look, voice, and perception of our district can be enhanced through utilization of our district's website and publications. The process should be easy to understand and pleasing to the eye. Our staff uses the website to write newsletters, handbooks, calendars, brochures, flyers, etc. that are concise and maintain a consistent visual image.

There is a need in the Panther Valley School District to ensure the growth of all students with a renewed focus on our proficient, advanced, and gifted students. Teachers that possess a solid knowledge base of their students and their respective learning styles are most effective. Effective schools also ensure that the strongest instructors are assigned to the most critical areas of student need. Effective teachers are successful in engaging and challenging learners to advance their achievement. Effective teachers also provide students with a variety of engaging and relevant learning activities that reinforce or extend learning objectives. Because there is no single instructional strategy that is guaranteed to improve achievement for every learner, teachers need a variety of instructional strategies for high-performing, grade-level, and struggling students. Studies have identified effective instructional strategies by examining classroom instruction and student performance on assessments (Marzano, 2003). Practices such as differentiated instruction and accommodating a range of learning styles can provide teachers with an array of tools and practices to reach students.
Schools can take steps to ensure that effective instructional strategies are employed in classrooms through formal and informal teacher evaluation combined with regular feedback. Informal evaluations may take the form of classroom observations conducted by an instructional leader with follow-up conversations about the successes and challenges observed. The teacher and the observer can identify actions to improve instructional delivery. Aspects of effective instructional practice also may be incorporated into formal evaluations if agreed upon by all parties.

In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

What is needed to develop and sustain a positive and supportive school culture will vary widely from school to school. Some schools recognize a need for anti-violence or peer mediation programs. Others may want to focus on raising academic expectations for minority or underprivileged learners. Still others may choose to design and implement consistent behavior expectations across classrooms and buildings.

District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures consistent implementation of standards aligned curricula across all schools for all students.
Related Challenges:
· Establish a district system that fully ensures staff members in every school use standards aligned assessments to monitor student achievement and adjust instructional practices.
· Establish a district system that fully ensures specially designed instruction is provided to meet the unique learning needs of children with disabilities at no cost to a parent.

Indicators of Effectiveness:
Type: Annual
Data Source: Study Island benchmarking is utilized at PVIS, CDT's are being considered at PVES, and we are using USA Test prep at PVJSHS. 

Specific Targets: Number of students scoring proficient on Study Island benchmark test will increase by 10% . Number of students scoring proficient on the CDT's will increase by 10%.  The number of students scoring proficient and advanced on the PSSA's will increase by 10%.  Number of students scoring proficient and advanced on the Keystones will increase by 10%

 benchmarks will increase by 10%

Strategies:
Utilize Data Teams to review and analyze data 
Description: 
Building level teams will be utilized to collect Study Island, CDT, PSSA and Keystone data. One of the possible solutions in meeting the diverse needs of all of our students is to develop our skills in collecting, sorting, disseminating the data that we have gathered and use the data to better shape instruction.  Good systems provide a multitude of learning strategies for both the students and adults in any school district.

21st Century Teaching and Learning professional development needs improvement. This would include some of the following concepts: data analysis, differentiated instruction, curriculum planning, learning progressions, SLO's, and research on best practices. The Professional Development Plan Panther Valley School District for the next three years and beyond would incorporate the following areas of emphasis:

An organized system which would provide adults with the opportunity to incorporate professional learning communities whose goals are aligned with those of the school and district.
A major desire would be to institute Professional Learning Communities in our district in all three of our buildings. Staff development that has as its goal high levels of learning for all students, teachers, and administrators requires a form of professional learning that is quite different from the workshop-driven approach. The most powerful forms of staff development occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving. These teams, often called learning communities or communities of practice, operate with a commitment to the norms of continuous improvement and experimentation and engage their members in improving their daily work to advance the achievement of school district and school goals for student learning.

Dedicate resources both in financial and human capital to guide leadership. This requires skillful school and district leaders who guide continuous instructional improvement.
Quality teaching in all classrooms necessitates skillful leadership at the community, district, school, and classroom levels. Ambitious learning goals for students and educators require significant changes in curriculum, instruction, assessment, and leadership practices. Leaders at all levels recognize quality professional development as the key strategy for supporting significant improvements. They are able to articulate the critical link between improved student learning and the professional learning of teachers.

Requires resources to support adult learning and collaboration.
Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.While the vast majority of educators' professional learning should occur during the school day in collaboration with colleagues, it is also important that they acquire knowledge from sources outside the school by attending workshops.

Focus on data analysis
Our staff needs to effectively utilize data on student learning gathered from standardized tests, district-made tests, student work samples, portfolios, and other sources provide important input to the selection of school or district improvement goals and provide focus for staff development efforts. This process of data analysis and goal development typically determines the content of teachers' professional learning in the areas of instruction, curriculum, and assessment.

 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, Materials & Resources, Safe and Supportive Schools

Building leaders and teachers should work collaboratively to develop clearly defined learning objectives
Description: 
Teachers at all grade levels use the SAS portal to align curriculum and instruction to PA Core Standards. Teachers that possess a solid knowledge base of their students and their respective learning styles are most effective. Effective schools also ensure that the strongest instructors are assigned to the most critical areas of student need. Effective teachers are successful in engaging and challenging learners to advance their achievement. Effective teachers also provide students with a variety of engaging and relevant learning activities that reinforce or extend learning objectives. Because there is no single instructional strategy that is guaranteed to improve achievement for every learner, teachers need a variety of instructional strategies for high-performing, grade-level, and struggling students. Studies have identified effective instructional strategies by examining classroom instruction and student performance on assessments (Marzano, 2003). Practices such as differentiated instruction and accommodating a range of learning styles can provide teachers with an array of tools and practices to reach students.

Schools can take steps to ensure that effective instructional strategies are employed in classrooms through formal and informal teacher evaluation combined with regular feedback. Informal evaluations may take the form of classroom observations conducted by an instructional leader with follow-up conversations about the successes and challenges observed. The teacher and the observer can identify actions to improve instructional delivery. Aspects of effective instructional practice also may be incorporated into formal evaluations if agreed upon by all parties

In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

 

SAS Alignment: Standards, Instruction

Professional Development
Description: 
In many ways professional development is the link between the design and implementation of education reforms and the ultimate success of reform efforts in schools. "In education, the term professional development may be used in reference to a wide variety of specialized training, formal education, or advanced professional learning intended to help administrators, teachers, and other educators improve their professional knowledge, competence, skill, and effectiveness" ‐ The Glossary of Education Reform (Sources: High-Quality Professional Development for Teachers ,   Reviewing the evidence on how teacher professional development affects student achievement)

SAS Alignment: Curriculum Framework, Assessment, Instruction, Safe and Supportive Schools

Implementation Steps:
Content Area Teacher Teams: Teacher teams will work collaboratively to review subject content and review curriculum for renewal. 
Description: 
Teachers will form teams to investigate and utilize the SAS system to align curriculum and instruction with identified standards, assessment anchors, eligible content and objectives.

Start Date: 7/1/2019       End Date: 6/30/2022

Program Area(s): Professional Education, Student Services

Supported Strategies: 
· Utilize Data Teams to review and analyze data 

Monitor and evaluate student performance at all grade levels
Description: 
Conduct an analysis of district data from assessment tools to inform and improve curriculum and instruction.

Start Date: 7/1/2019       End Date: 6/30/2022

Program Area(s): 
Supported Strategies: 
· Building leaders and teachers should work collaboratively to develop clearly defined learning objectives

Goal #2: Establish a district system that fully ensures staff members in every school use standards aligned assessments to monitor student achievement and adjust instructional practices.
Related Challenges:
· Establish a district system that fully ensures consistent implementation of standards aligned curricula across all schools for all students.
· Establish a district system that fully ensures specially designed instruction is provided to meet the unique learning needs of children with disabilities at no cost to a parent.

Indicators of Effectiveness:
Type: Annual
Data Source: Study Island, CDTs, PSSAs, and Keystone Exams

Specific Targets: The number of students scoring proficient or above on Study Island benchmarking, CDTs, PSSAs and Keystone Exams will increase by 10%.

Strategies:
Utilize Data Teams to review and analyze data in each of the three buildings and establish building leadership in data analysis
Description: 
Building level teams will be utilized to collect Study Island, CDT, PSSA and Keystone data. This process of incorporating data teams into the Panther Valley School District is at the infancy stage. The district has mounds of data to utilize but we require additional time and support to make all of this a reality. developing staff with the necessary competencies and building staff capacity is first and foremost to make this practical.

Requires resources to support adult learning and collaboration.
Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.While the vast majority of educators' professional learning should occur during the school day in collaboration with colleagues, it is also important that they acquire knowledge from sources outside the school by attending workshops.

Focus on data analysis
Our staff needs to effectively utilize data on student learning gathered from standardized tests, district-made tests, student work samples, portfolios, and other sources provide important input to the selection of school or district improvement goals and provide focus for staff development efforts. This process of data analysis and goal development typically determines the content of teachers' professional learning in the areas of instruction, curriculum, and assessment.

SAS Alignment: Assessment, Instruction

Standards Aligned Assessments and the development of assessment literacy will need to be a focal point as the district strives to serve the students. 
Description: 
Teachers at all grade levels use the SAS portal to align assessments with the PA Academic Standards and adjust instructional practices. The process of assessing what students have learned should be based upon research based concepts and practices that support student learning. The recognition that students possess varied learning styles should also be a major part of the process of assessment. The development of formative assessment also needs to be incorporated into all three of our buildings.

According to Jay McTighe, classroom assessments fall into three categories, each serving a different purpose. Summative assessments summarize what students have learned at the conclusion of an instructional segment. These assessments tend to be evaluative, and teachers typically encapsulate and report assessment results as a score or a grade. Familiar examples of summative assessments include tests, performance tasks, final exams, culminating projects, and work portfolios. Evaluative assessments command the attention of students and parents because their results typically “count” and appear on report cards and transcripts. But by themselves, summative assessments are insufficient tools for maximizing learning. Waiting until the end of a teaching period to find out how well students have learned is simply too late.

The areas of focus for the PVSD should concentrate on two other classroom assessment categories—diagnostic and formative—provide fuel for the teaching and learning engine by offering descriptive feedback along the way. Diagnostic assessments—sometimes known as pre-assessments—typically precede instruction. Teachers use them to check students' prior knowledge and skill levels, identify student misconceptions, profile learners' interests, and reveal learning-style preferences. Diagnostic assessments provide information to assist teacher planning and guide differentiated instruction. Examples of diagnostic assessments include prior knowledge and skill checks and interest or learning preference surveys. Because pre-assessments serve diagnostic purposes, teachers normally don't grade the results.

Formative assessments occur concurrently with instruction. These ongoing assessments provide specific feedback to teachers and students for the purpose of guiding teaching to improve learning. Formative assessments include both formal and informal methods, such as ungraded quizzes, oral questioning, teacher observations, draft work, think-alouds, student-constructed concept maps, learning logs, and portfolio reviews. Although teachers may record the results of formative assessments, we shouldn't factor these results into summative evaluation and grading.

 

SAS Alignment: Standards, Assessment, Curriculum Framework

Implementation Steps:
Common Assessments: Staff will work on the development of Common Assessments in each of the three buildings to maximize efficiency. 
Description: 
The district will need to develop a timetable for staff to incrementally develop and submit the Common Assessments that are developed. The process will occur over the next three years across all grade levels and subject areas. Create and administer common assessments aligned to the PA Core Standards.

Start Date: 7/1/2019       End Date: 6/30/2022

Program Area(s): Professional Education, Special Education

Supported Strategies: 
· Utilize Data Teams to review and analyze data in each of the three buildings and establish building leadership in data analysis

· Standards Aligned Assessments and the development of assessment literacy will need to be a focal point as the district strives to serve the students. 

Revise Curriculum and Instruction in Core Subject Areas of Mathematics & ELA 
Description: 
Assessment data will be analyzed and curriculum and instruction will be monitored and adjusted as necessary to achieve the goal of proficiency for all students.

Start Date: 7/1/2019       End Date: 6/30/2022

Program Area(s): Professional Education

Supported Strategies: 
· Utilize Data Teams to review and analyze data in each of the three buildings and establish building leadership in data analysis

Goal #3: Establish a district system that fully ensures specially designed instruction is provided to meet the unique learning needs of children with disabilities at no cost to a parent.
Related Challenges:
· Establish a district system that fully ensures consistent implementation of standards aligned curricula across all schools for all students.
· Establish a district system that fully ensures staff members in every school use standards aligned assessments to monitor student achievement and adjust instructional practices.

Indicators of Effectiveness:
Type: Annual
Data Source: Study Island, CDTs, PSSAs, and Keystone Exams

Specific Targets: The number of students with IEPs who score proficient or advanced on Study Island, CDTs, PSSas, and Keystone Exams will increase by 10%.

Strategies:
Inclusive Practices need to further developed and all staff should be part of the process as we move forward. 
Description: 
Students with identified special needs will have access to the regular education curriculum and setting with supports and modifications. Bridging the gap for teaching and support staff is essential in order for the process of inclusion to be effectively implemented. Teachers and support staff may require additional training opportunities for advancing this process.

Continue to assess the effectiveness of special education programs. Monitor inclusion practices district-wide that promote achievement goals in literacy, mathematics, and behavior management. Provide annual update.

Continue guidance services at all levels which best support academic achievement, with review of mental health services, career planning opportunities and school-to-work life skills.

Promote high academic achievement among all learners
*emphasize student-focused instruction appropriate to students' different needs and learning styles

*support high levels of learning through coordinated expectations and assessment.

*engage students through motivating instruction and clear examples of expected learning outcomes

*support teacher and administrator efforts to integrate learning across disciplines where appropriate.

*encourage students and parents to participate in planning students' educational program

SAS Alignment: Curriculum Framework, Instruction, Safe and Supportive Schools

Teacher collaboration and additional planning time for teaching staff to enhance a review, development and analysis of curriculum and other sources towards improving educational practices. 
Description: 
Teachers will have common planning time to collaborate on curriculum and instruction, create common assessments, and analyze data.  The institution of Professional learning Communities and providing the staff with time to collaborate would be an ideal situation. 21st Century Teaching and Learning professional development needs improvement. This would include some of the following concepts: data analysis, differentiated instruction, curriculum planning, learning progressions, SLO's, and research on best practices. The Professional Development Plan Panther Valley School District for the next three years and beyond would incorporate the following areas of emphasis:

An organized system which would provide adults with the opportunity to incorporate professional learning communities whose goals are aligned with those of the school and district.
A major desire would be to institute Professional Learning Communities in our district in all three of our buildings. Staff development that has as its goal high levels of learning for all students, teachers, and administrators requires a form of professional learning that is quite different from the workshop-driven approach. The most powerful forms of staff development occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving. These teams, often called learning communities or communities of practice, operate with a commitment to the norms of continuous improvement and experimentation and engage their members in improving their daily work to advance the achievement of school district and school goals for student learning.

Requires resources to support adult learning and collaboration.
Well designed professional development creates learning communities that provide mutual support and focus everyone's attention and learning on a small number of high priority goals.While the vast majority of educators' professional learning should occur during the school day in collaboration with colleagues, it is also important that they acquire knowledge from sources outside the school by attending workshops.

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction

Working togther across grade levels and academic disciplines to establish clearly defined goals and objectives for all students and transfer this process to the specific needs of our students that have IEP's. 
Description: 
Teachers at all grade levels will use the SAS portal to align IEP goals and objectives to the PA Core Standards.

The Panther Valley School District needs to improve the rate of special education students entering post secondary training. This process will require application of additional support mechanisms to ensure that we are providing post-secondary options to all of our students. In addition to a focus on competency in core subjects, 21st century skills should be stressed in order to promote understanding of academic content at much higher levels. These 21st century skills are essential for success in college, career, and life. Included as part of these skills are critical thinking, problem solving, higher order thinking, innovation, creativity, collaboration, and global awareness.

Early intervention practices should focus on these areas and the Title I program will need to focus on these areas of deficiency.

Professional development for teachers in data-driven instruction—as well as ongoing collaboration to routinely analyze data and use that analysis to plan instruction—is vital to making the most of data collection systems. Systems that house formative assessment data can be used to track student progress across subjects and grade levels and to ensure that appropriate instructional interventions are available as needed. Finally, such systems aid educators in regular and frequent reporting of student progress to both students and parents.

Designing effective supports for struggling students relies on frequent formative assessment and is a key to improving educational outcomes. Schools can take steps to bolster student achievement by monitoring student progress toward defined outcomes and providing additional assistance to students who are struggling. A noteworthy strategy is the use of Response to Intervention (RtI) frameworks. These frameworks provide a tiered set of services and interventions for students who are struggling. While RtI has its origins in special education, the practice is gaining credibility for schoolwide use across student populations.

Continue to assess the effectiveness of special education programs. Monitor inclusion practices district-wide that promote achievement goals in literacy, mathematics, and behavior management. Provide annual update.

Continue guidance services at all levels which best support academic achievement, with review of mental health services, career planning opportunities and school-to-work life skills.

Promote high academic achievement among all learners
*emphasize student-focused instruction appropriate to students' different needs and learning styles

*support high levels of learning through coordinated expectations and assessment.

*engage students through motivating instruction and clear examples of expected learning outcomes

*support teacher and administrator efforts to integrate learning across disciplines where appropriate.

*encourage students and parents to participate in planning students' educational programs

 

SAS Alignment: Standards, Curriculum Framework

Implementation Steps:
Develop Professional Learning Community for the needs of Special Needs teachers
Description: 
A professional learning community will be created to facilitate collaboration among regular education teachers and special education teachers.

Start Date: 7/1/2019       End Date: 6/30/2022

Program Area(s): Professional Education

Supported Strategies: 
· Teacher collaboration and additional planning time for teaching staff to enhance a review, development and analysis of curriculum and other sources towards improving educational practices. 
· Working togther across grade levels and academic disciplines to establish clearly defined goals and objectives for all students and transfer this process to the specific needs of our students that have IEP's. 

Analyze benchmark and assessment data: The teaching and administrative staff in each of our three buildings will be provided support in developing data assessment. 
Description: 
Within the professional learning community regular education teachers and special education teachers will analyze Study Island, CDT, PSSA and Keystone Exam data to determine the most inclusive placement for each IEP student and to plan and differentiate instruction based on students' strengths and needs.

Start Date: 7/1/2019       End Date: 6/30/2021

Program Area(s): Professional Education, Special Education, Educational Technology

Supported Strategies: 
· Teacher collaboration and additional planning time for teaching staff to enhance a review, development and analysis of curriculum and other sources towards improving educational practices. 

Revise Curriculum and Instruction in Core Subject Areas with an emphasis on students with Special Needs
Description: 
Assessment data from students with IEPs will be analyzed and curriculum and instruction will be monitored as necessary to achieve the goal of proficiency for all students.

Start Date: 7/1/2019       End Date: 6/30/2022

Program Area(s): Professional Education

Supported Strategies: 
· Teacher collaboration and additional planning time for teaching staff to enhance a review, development and analysis of curriculum and other sources towards improving educational practices. 
· Working togther across grade levels and academic disciplines to establish clearly defined goals and objectives for all students and transfer this process to the specific needs of our students that have IEP's. 

Appendix: Professional Development Implementation Step Details
	LEA Goals Addressed:  
	Establish a district system that fully ensures consistent implementation of standards aligned curricula across all schools for all students.
	Strategy #1: Utilize Data Teams to review and analyze data 

	
	
	
	

	Start
	End
	Title
	Description

	7/1/2019
	6/30/2022
	Content Area Teacher Teams: Teacher teams will work collaboratively to review subject content and review curriculum for renewal. 
	Teachers will form teams to investigate and utilize the SAS system to align curriculum and instruction with identified standards, assessment anchors, eligible content and objectives.

	
	Person Responsible
	SH
	S
	EP
	Provider
	Type
	App.

	
	Dennis Kergick
	3.0
	3
	12
	Carbon Lehigh Intermediate Unit 
	IU
	Yes

	

	
	Knowledge
	We hope to acquire the necessary skills to further enhance the development of our curriculum through help and support provided by the local Intermediate Unit in order to work on the horizontal and vertical alignment of our curriculum.

	
	
	

	
	Supportive Research 
	Utilization of models and practices that have been effective in neighboring school districts. Focus is on student achievement.

	
	

	
	Designed to Accomplish

	
	
	For classroom teachers, school counselors and education specialists:
	· Enhances the educator’s content knowledge in the area of the educator’s certification or assignment.
· Increases the educator’s teaching skills based on research on effective practice, with attention given to interventions for struggling students.

· Provides educators with a variety of classroom-based assessment skills and the skills needed to analyze and use data in instructional decision-making.



	

	
	
	For school and district administrators, and other educators seeking leadership roles:
	· Provides the knowledge and skills to think and plan strategically, ensuring that assessments, curriculum, instruction, staff professional education, teaching materials and interventions for struggling students are aligned to each other as well as to Pennsylvania’s academic standards.
· Provides leaders with the ability to access and use appropriate data to inform decision-making.

· Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.

· Instructs the leader in managing resources for effective results.



	
	Training Format
	· Series of Workshops
· Offsite Conferences


	

	
	Participant Roles
	· Classroom teachers
· Principals / Asst. Principals


	Grade Levels
	· Elementary - Primary (preK - grade 1)
· Elementary - Intermediate (grades 2-5)

· Middle (grades 6-8)

· High (grades 9-12)



	

	
	Follow-up Activities
	· Team development and sharing of content-area lesson implementation outcomes, with involvement of administrator and/or peers
· Joint planning period activities


	Evaluation Methods
	· Classroom observation focusing on factors such as planning and preparation, knowledge of content, pedagogy and standards, classroom environment, instructional delivery and professionalism.
· Student PSSA data

· Classroom student assessment data




	LEA Goals Addressed:  
	Establish a district system that fully ensures staff members in every school use standards aligned assessments to monitor student achievement and adjust instructional practices.
	Strategy #1: Utilize Data Teams to review and analyze data in each of the three buildings and establish building leadership in data analysis

Strategy #2: Standards Aligned Assessments and the development of assessment literacy will need to be a focal point as the district strives to serve the students. 

	
	
	
	

	Start
	End
	Title
	Description

	7/1/2019
	6/30/2022
	Common Assessments: Staff will work on the development of Common Assessments in each of the three buildings to maximize efficiency. 
	The district will need to develop a timetable for staff to incrementally develop and submit the Common Assessments that are developed. The process will occur over the next three years across all grade levels and subject areas. Create and administer common assessments aligned to the PA Core Standards.

	
	Person Responsible
	SH
	S
	EP
	Provider
	Type
	App.

	
	Dennis Kergick
	1.5
	6
	10
	CLIU 
	IU
	Yes

	

	
	Knowledge
	Development of Common Assessments

	
	
	

	
	Supportive Research 
	Enhancement of assessment practices

	
	

	
	Designed to Accomplish

	
	
	For classroom teachers, school counselors and education specialists:
	· Increases the educator’s teaching skills based on research on effective practice, with attention given to interventions for struggling students.
· Provides educators with a variety of classroom-based assessment skills and the skills needed to analyze and use data in instructional decision-making.



	

	
	
	For school and district administrators, and other educators seeking leadership roles:
	· Provides the knowledge and skills to think and plan strategically, ensuring that assessments, curriculum, instruction, staff professional education, teaching materials and interventions for struggling students are aligned to each other as well as to Pennsylvania’s academic standards.


	
	Training Format
	· School  Whole Group Presentation

	

	
	Participant Roles
	· Classroom teachers

	Grade Levels
	· Elementary - Primary (preK - grade 1)
· Elementary - Intermediate (grades 2-5)



	

	
	Follow-up Activities
	· Team development and sharing of content-area lesson implementation outcomes, with involvement of administrator and/or peers

	Evaluation Methods
	· Classroom observation focusing on factors such as planning and preparation, knowledge of content, pedagogy and standards, classroom environment, instructional delivery and professionalism.
· Classroom student assessment data




	LEA Goals Addressed:  
	Establish a district system that fully ensures staff members in every school use standards aligned assessments to monitor student achievement and adjust instructional practices.
	Strategy #1: Utilize Data Teams to review and analyze data in each of the three buildings and establish building leadership in data analysis

	
	
	
	

	Start
	End
	Title
	Description

	7/1/2019
	6/30/2022
	Revise Curriculum and Instruction in Core Subject Areas of Mathematics & ELA 
	Assessment data will be analyzed and curriculum and instruction will be monitored and adjusted as necessary to achieve the goal of proficiency for all students.

	
	Person Responsible
	SH
	S
	EP
	Provider
	Type
	App.

	
	Dennis Kergick
	1
	4
	20
	CLIU
	IU
	No

	

	
	Knowledge
	Assessment data will be analyzed and curriculum and instruction will be monitored and adjusted as necessary to achieve the goal of proficiency for all students.

	
	
	

	
	Supportive Research 
	Assessment data will be analyzed and curriculum and instruction will be monitored and adjusted as necessary to achieve the goal of proficiency for all students.

	
	

	
	Designed to Accomplish

	
	
	For classroom teachers, school counselors and education specialists:
	· Increases the educator’s teaching skills based on research on effective practice, with attention given to interventions for struggling students.


	

	
	
	For school and district administrators, and other educators seeking leadership roles:
	· Provides the knowledge and skills to think and plan strategically, ensuring that assessments, curriculum, instruction, staff professional education, teaching materials and interventions for struggling students are aligned to each other as well as to Pennsylvania’s academic standards.


	
	Training Format
	· Series of Workshops

	

	
	Participant Roles
	· Classroom teachers
· Principals / Asst. Principals


	Grade Levels
	· Elementary - Primary (preK - grade 1)
· Elementary - Intermediate (grades 2-5)

· Middle (grades 6-8)

· High (grades 9-12)



	

	
	Follow-up Activities
	· Team development and sharing of content-area lesson implementation outcomes, with involvement of administrator and/or peers

	Evaluation Methods
	· Classroom observation focusing on factors such as planning and preparation, knowledge of content, pedagogy and standards, classroom environment, instructional delivery and professionalism.



	LEA Goals Addressed:  
	Establish a district system that fully ensures specially designed instruction is provided to meet the unique learning needs of children with disabilities at no cost to a parent.
	Strategy #1: Teacher collaboration and additional planning time for teaching staff to enhance a review, development and analysis of curriculum and other sources towards improving educational practices. 

Strategy #2: Working togther across grade levels and academic disciplines to establish clearly defined goals and objectives for all students and transfer this process to the specific needs of our students that have IEP's. 

	
	
	
	

	Start
	End
	Title
	Description

	7/1/2019
	6/30/2022
	Develop Professional Learning Community for the needs of Special Needs teachers
	A professional learning community will be created to facilitate collaboration among regular education teachers and special education teachers.

	
	Person Responsible
	SH
	S
	EP
	Provider
	Type
	App.

	
	Dr. Catherine Nelson
	1.5
	4
	15
	Dr. Nelson 
	School Entity
	No

	

	
	Knowledge
	Development of cohesive groups to address the need of support between regular ed and special ed teachers

	
	
	

	
	Supportive Research 
	Coordination of efforts

	
	

	
	Designed to Accomplish

	
	
	For classroom teachers, school counselors and education specialists:
	· Provides educators with a variety of classroom-based assessment skills and the skills needed to analyze and use data in instructional decision-making.
· Empowers educators to work effectively with parents and community partners.



	

	
	
	For school and district administrators, and other educators seeking leadership roles:
	· Provides the knowledge and skills to think and plan strategically, ensuring that assessments, curriculum, instruction, staff professional education, teaching materials and interventions for struggling students are aligned to each other as well as to Pennsylvania’s academic standards.


	
	Training Format
	· Series of Workshops

	

	
	Participant Roles
	· Classroom teachers

	Grade Levels
	· Elementary - Primary (preK - grade 1)
· Elementary - Intermediate (grades 2-5)

· Middle (grades 6-8)

· High (grades 9-12)



	

	
	Follow-up Activities
	· Team development and sharing of content-area lesson implementation outcomes, with involvement of administrator and/or peers

	Evaluation Methods
	· Classroom observation focusing on factors such as planning and preparation, knowledge of content, pedagogy and standards, classroom environment, instructional delivery and professionalism.



	LEA Goals Addressed:  
	Establish a district system that fully ensures specially designed instruction is provided to meet the unique learning needs of children with disabilities at no cost to a parent.
	Strategy #1: Teacher collaboration and additional planning time for teaching staff to enhance a review, development and analysis of curriculum and other sources towards improving educational practices. 

	
	
	
	

	Start
	End
	Title
	Description

	7/1/2019
	6/30/2021
	Analyze benchmark and assessment data: The teaching and administrative staff in each of our three buildings will be provided support in developing data assessment. 
	Within the professional learning community regular education teachers and special education teachers will analyze Study Island, CDT, PSSA and Keystone Exam data to determine the most inclusive placement for each IEP student and to plan and differentiate instruction based on students' strengths and needs.

	
	Person Responsible
	SH
	S
	EP
	Provider
	Type
	App.

	
	Dr. Catherine Nelson 
	2.0
	6
	30
	Utilize staff members that have received training in data analysis and disseminate what we have learned through participation in varied training sessions. 
	School Entity
	No

	

	
	Knowledge
	Data analysis is needed to provide the necessary support for our staff to develop a more rounded knowledge base guiding our development of a data based school culture in shaping our instructional practices and strategies.

	
	
	

	
	Supportive Research 
	Use of data is imperative in order to move forward in our district regarding solid assessment strategies.

	
	

	
	Designed to Accomplish

	
	
	For classroom teachers, school counselors and education specialists:
	· Increases the educator’s teaching skills based on research on effective practice, with attention given to interventions for struggling students.
· Provides educators with a variety of classroom-based assessment skills and the skills needed to analyze and use data in instructional decision-making.

· Empowers educators to work effectively with parents and community partners.



	

	
	
	For school and district administrators, and other educators seeking leadership roles:
	· Provides leaders with the ability to access and use appropriate data to inform decision-making.
· Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.



	
	Training Format
	· Series of Workshops
· Offsite Conferences


	

	
	Participant Roles
	· Classroom teachers
· Principals / Asst. Principals

· School counselors

· Other educational specialists


	Grade Levels
	· Elementary - Primary (preK - grade 1)
· Elementary - Intermediate (grades 2-5)

· Middle (grades 6-8)

· High (grades 9-12)



	

	
	Follow-up Activities
	· Analysis of student work, with administrator and/or peers
· Creating lessons to meet varied student learning styles


	Evaluation Methods
	· Student PSSA data
· Standardized student assessment data other than the PSSA

· Classroom student assessment data




	LEA Goals Addressed:  
	Establish a district system that fully ensures specially designed instruction is provided to meet the unique learning needs of children with disabilities at no cost to a parent.
	Strategy #1: Teacher collaboration and additional planning time for teaching staff to enhance a review, development and analysis of curriculum and other sources towards improving educational practices. 

Strategy #2: Working togther across grade levels and academic disciplines to establish clearly defined goals and objectives for all students and transfer this process to the specific needs of our students that have IEP's. 

	
	
	
	

	Start
	End
	Title
	Description

	7/1/2019
	6/30/2022
	Revise Curriculum and Instruction in Core Subject Areas with an emphasis on students with Special Needs
	Assessment data from students with IEPs will be analyzed and curriculum and instruction will be monitored as necessary to achieve the goal of proficiency for all students.

	
	Person Responsible
	SH
	S
	EP
	Provider
	Type
	App.

	
	Dr. Catherine Nelson
	1.5
	4
	20
	staff led
	School Entity
	No

	

	
	Knowledge
	Assist special needs students through collaboration

	
	
	

	
	Supportive Research 
	Develop system that focuses on student achievement

	
	

	
	Designed to Accomplish

	
	
	For classroom teachers, school counselors and education specialists:
	· Increases the educator’s teaching skills based on research on effective practice, with attention given to interventions for struggling students.


	

	
	
	For school and district administrators, and other educators seeking leadership roles:
	· Provides the knowledge and skills to think and plan strategically, ensuring that assessments, curriculum, instruction, staff professional education, teaching materials and interventions for struggling students are aligned to each other as well as to Pennsylvania’s academic standards.


	
	Training Format
	· Series of Workshops

	

	
	Participant Roles
	· Classroom teachers

	Grade Levels
	· Elementary - Intermediate (grades 2-5)
· Middle (grades 6-8)

· High (grades 9-12)



	

	
	Follow-up Activities
	· Peer-to-peer lesson discussion
· Joint planning period activities


	Evaluation Methods
	· Classroom observation focusing on factors such as planning and preparation, knowledge of content, pedagogy and standards, classroom environment, instructional delivery and professionalism.



District Level Affirmations

We affirm that this District Level Plan was developed in accordance, and will comply with the applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are true and correct and that the plan was placed for public inspection in the school district/AVTS offices and in the nearest public library until the next regularly scheduled meeting of the board or for a minimum or 28 days whichever comes first.

We affirm that the responses in the Professional Education Core Foundations and the Professional Development Implementation Steps focus on the learning needs of each staff member to enable all staff members meet or exceed the Pennsylvania academic standards in each of the core subject areas.

No signature has been provided
Board President
No signature has been provided
Superintendent/Chief Executive Officer
Special Education Affirmations

We also affirm our understanding that any requests for any deviations from the Chapter 14 regulations, standards, policies, and procedures must be made in writing to the Pennsylvania Department of Education. The school district understands that the Special Education Component of the District Level Plan will be approved by PDE in accordance with the following criteria as set forth in 22 Pa. School Code § 14.104 and as part of the District Level Plan:

1. There are a full range of services, programs and alternative placements available to the school district for placement and implementation of the special education programs in the school district.

2. The school district has adopted a child find system to locate, identify and evaluate young children and children who are thought to be a child with a disability eligible for special education residing within the school district's jurisdiction. Child find data is collected, maintained, and used in decision-making. Child find process and procedures are evaluated for its effectiveness. The school district implements mechanisms to disseminate child find information to the public, organizations, agencies, and individuals on at least an annual basis.

3. The school district has adopted policies and procedures that assure that students with disabilities are included in general education programs and extracurricular and non-academic programs and activities to the maximum extent appropriate in accordance with an Individualized Education Program.

4. The school district will comply with the PA Department of Education, Bureau of Special Education's revision notice process.

5. The school district follows the state and federal guidelines for participation of students with disabilities in state and district-wide assessments including the determination of participation, the need for accommodations, and the methods of assessing students for whom regular assessment is not appropriate.

6. The school district affirms the Pennsylvania Department of Education that funds received through participation in the medical assistance reimbursement program, ACCESS, will be used to enhance or expand the current level of services and programs provided to students with disabilities in this local education agency.

We affirm that the school district has completed a 28 day public inspection and comment period as required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and submission to the Department of Education (Bureau of Special Education).

Affirmed by Wayne Gryzik on 4/23/2018
Board President
Affirmed by Dennis Kergick on 4/23/2018
Superintendent/Chief Executive Officer
